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Towdrd a Philosophy, 6% Developing, a Vcamnteer Listener Program4

It is said that necessity'is the mother of invention and that adagehas

certainly been reflected in the evolution of the Listener PrograM. It allA
A

began at a time when specific needs were bein g -felt-and-voi not only by .
members of the educational community bUt also by thei-eneralpdiglic-

The State of Etorida had just mandated money to support a pilot program in
.

Dade County which would place elementary cOunselors in a limited number 'of

elementary schools. Until that time counseling at the elementary level had

been carried on by classroom teachers, helping teachers, principals or, in ex-
.

treme cases, and through an elaborate referral system, school psychologists.

Although that action helped assuage the cries foi help from elementary teachers,

administrators and parents, the money was so limited. that each, elementary coun-

selor hadto service all the children in two schools. This often involved a

ratio of 1:4000. So, there existed a need for additional help in counseling
4

at the elementary schools.

At the same time, through E.S.E.A. Title III funds, A School Volunteer

Program was gaining momentum wi thin the Dade County Schools. One of the func-

tions of this program was to activate personnel and resources from the community

to help address specific needs of the schools. The program had already proved

successful in providing thousands of volunteers to assist teachers in more than

fifteen different volunteer job classifications ranging from reading and mathe-

matics bytor through claSsroom and supervision assistant to storyteller and arts

and crafts assistant. It was a natural outgrowth of the yearly needs assess-1

ment survey for the School Volunteer Program to focus It attekiOn on expanding

the role of volunteers in order to -help the newly appointed elementary counselors.

6
14
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During the exploration of community resources, it was discovered that ihe

Mental Wealth Association of Dade County, which enjoys the broadthased common
P

ity support of the general pOblic and edOcatoirsas well asimentel-bealth pro-
,

fessionals, was alio aware of the dearth of counseling servicdvailable within

elementary schools and was,Willing to support arogram'which could help alle-

' the situation. Because of the yolunteer nature of the organization, ,it

was able to recruit volunteers both frouLtheinterepted gen- al public and the)

mental health professionals.

. .

It was the natural marriegggf twowo groups, whidhpradOced the Lis-

.
tener Program. The School Volunteer Program CQ d provide access to the schools

.

combined with the facilities and personnel for training and Supervision; the

Mental Health Association coae-provideoboth lay volunteers and. professional

volunteers. (See Appendix 13', Item 4 for an early summary .of commitment and
/

em

6 for a later Prospectus)

After it was decided that volunteers could be used to assist counselors

the next step wassto mere clearly define the volunteer's role: It was agree

a
that the elementary sahoals_would be the ideal proving ground-for the gram

because they had the unique combination of the need for volunteer services l

. ' --.-------______

the trained personnel to supervise the program and also offered the type of

students who would not overwhelm a layvolunteer. At first; it was thought

that the Rogerian model would be suitable far use by the persons whodiad Vb1-.

unteered. This pilot doup was exposed to the style described in(Client-Centered

Therapy by earl Rogers. The yolun s reported intense feelings of frustration.

When they'tried to practice this meth deven though additional inservice train-
,

ing was provided to deal with these feelings and reinforce the original model.

It was decided that making the volunteers comfortable with this jethod would

require more time than the volunteers themselves would be willing to invest, so

the search was on to indentify-alternative methods. Through books such as W.B.



Frick's Humanistic Psychology:, Interviews with Maslow, Murphy and Rogers, .

Abraham Maslow's Motivation and Personality, Perl'a Gesalt Therapy Verbatim and

Charles Truax's Toward Effective Counseling and"Tych6therapy, the idea emerged

to utilize the total attributes of the volunteer. This new tangent was fur-..

ther supported by the three ,"R's" of helping as outlined by R.R. Carkhuff in

Helping and Human Relations., He stated that helpeFs, as a result of their

toles, .have a right to intervene in the life of another and also have sres-

Ponsibility oncei they have intervened. roan Illich;also provided direction.

In his book, DeSchoolingSociety, he described the ideal situationlfor behavior

change as, "Unhampered participation in a meaningful setting" (1971, p. 93).

A modification of the volunteers's role to allow f*a less structured approach

was discussed throughly with local, psychologists (Dr. Elizabeth Metcalf, Dr:

Warren Schlanger, Dr. Jo Crown) and school leaders (school psychologist: Jack

Presley, counselors: Norman Golin, Susan Roberts, and Barbara Reker; county-

level administrators: Hy Rothstein, Don Samuels, and Dr. Audrey Jackson). As

a result, it was decided'o shift the emphasis from the Togerian model to one_

'which would allow the helper to interject his own thoughts and feelings. In

the role which subsquently evolved, the volunteer was described as_a friendly,

non- threatening adult who had the time, interest and training to listen to and

build a relationship with students. (The Listener Program Job Description has
,

-been included as Item 7 in Appendix B.) This new_listener role contained all

the motivatO-ts,(factors which promote job satisfaction) which Frederick Herzberg

identified in his wo , The Work and the Nature of Man: responsibility, recog-

nition, achievement k itself and' advancement., It also sejmed-to be accept-
,

able to both volunteers and mental health professionals, Just as the role

of the'Listener solidified as a result of combining the informatiOn received from

readings and the practical 'application of ideas, so did the role of the other

participants. One source which added!. direction to the -role of the school per.-

,sonnel was Ivan Illich who in hj.s15 ok, DesChotlillig Society,. outlined a three-



fold role of the profeselpnal,educatot t

1. Provide guidnce for. parents in promoting

2. Assi t,individual learners,

3. Operate educational webs (learner-activated groups/vehicles leading

independence in children,

to-increased skills or understandings) which would heighten the pppor-

tunity for one to transform each moment of, his living into one of

learning, sharing and caring (1969, p. 30).

This philosophy was translated into an action plan and all these were incor-

.porated in the Listener program via philosophy, training pr feedback, (Speci-,

fics of the role definitions may be found in Appendix B, Itm 5.)

4



Phase I - Designing the Pro ram

In the initial phase, which lasted apprtyx

Lion was focused on several activities:

tely three months, atten=

1. Gathering iriformation concerning the use of lay personnel as coun-

selors' assistants in order to establish a philosophical foundatig6

which would be both educationally sound and practical.

2, Defining the goals and roles of the various levels'of participants
,

within the different groups.

3. Establishing a communications netw k and "Modus Operandi."C

The Information Gatheririg activity, hich was originally scheduled to take

three months, became an or -going of he project-director and has proven .

invaluable in maintaining flexibility and vi ity, factors which have con-

tributed to the success of the-program.' (Se Appendix B, Items 1 and 2 for

a more detailed record of research activities.)
4 4

A review of the literature and interview with individuals in related

fields helped to define the parameters and provi a philosophical'base. One

of the first series. of questions to be considered revolved around the use

of lay:or volunteer assistant in a. counseling or quasi-counseling role., Dt.

Richarll-Emerson of the Chid en's Psychiatric Center of Miami helped to fill

in some background information. He related that1 reviously, he had re-'
. --_ -

--- .

wcruited, trained and ti ilized lay Listeners in hia-o k with" delinquent

'functioned as counselors. After investigating his procedures and tech quea,

it was decided that for the purposes of the Listener Program:

l. The kind of person who would most probably_ volunteer would not be

willing or able to commit the several months necessary, to complete

Nspe intensive'pre=fervice training employed, by Dr. Emerson,

10
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2. The training period could be, reduced if the focus shifted from the
o

crisis or delinquent kinds of students to those students who had

r problems,

3. The sc ool system was not yet ready to accept the role of lay,coun-

selors, without.Intensive training even though m ny researchers

indicated this trend., In fact, in,his book, Helping and Human

Relations, R.R, Carkhuff stated, " evidence indicates that with

or without training and/or supervision, lay helpers function as

,effectively or more effectively than professionals in the helping

role" (1969, p. 83).

Other sources also detailed the movement toward, the increased use of lay

counselors. Of interest from the ERIC files were the articles: "Mobili-

zation for Youth's New Model for Subprofasional Training: Its Impact on

New York City's Health Program", (Davis, 1973), "Rpaching the Unreached:

A Children's Community Mental Health Program in the Miner City" (Morgan,

1973), and "The Training of 'Third World' Students to function as Counselors"

(Goude, 1972). A survey of practioes also indicated the same movement to-

ward the use of volunteers. A quetionnaire:was sent to 857 School Volunteer
i.

.Programs throUghout the country to ascertain if they used volunteers as

counselor's assistants. Of the 210 respondents, 105 programs stated they
1

,

had used'theM with varying degrees of success. (See Appendix B, Item 3 for

sample of the questionnaire.)

Another importatit activity which" was begun during Phase I, was the

47

establishing of a communication's network. At that stage), guidance was once. .

again derived from John Dewey:who in The Way,Out of Educational Cdrifus o

counseled that, "Organization for education should come not from formal exist-.

ling structures but from the nature of the question itself" (1931, p. 31).
O

That in mind, a steering committee was formed to direct the future of the



prograM. It was, unprecedentedly, Composes of a representative frpm the School
, N'.' ,Volunteer Program,.the Mental Health Associatio and the volUnteer'Listeners,

41

themselves.. This group met monthly to direct the workings of the-Program and

then reported ba.ck to the separate groups.' After all, as Rickover said

.American Education-A National Failure, "(The'lack of), communication between'

vested interest groups has.proven, onceagain, that 'divided we-fall' when

the prize is first rate education" (1963, p.499). Plans were also made to

hold monthly feedback sessions with the volunteers and counselors it'order

to insure on-going direction from all levels of participants. The rationa

for this was succinctly stated by William Y.-Whyte in his articleo"Models

for Building and Changing Organizations" which appearedAm the periodical,

Human Organization.

Harmony is %11 undesirable goal for the functioning of a
complex organization. The objective should not be to build
a harmonimis organization, but rather,to build an organization
capable of recognizing the problems it face's and of develop-
ing ways of solving these problems. Since conflicts are an
inevital?le part of organizational life, it is important that
conflict-resolution procedures be built into design of the
organization. (1967, p.26). --

1
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Phase II - Iiplementing the Progra''

In the second phase, attbntion TAas focused on four specific ki ds bl

-acti-Vities which mobill4ed the 'program into action:,

1. :Providihg for tote . recruitment of Listeners.

2. Establishing procedures for the selection' of public, school sites

and*per6onnel.
.

4

.
/

l
. .

4

3. Organizing both the pre- and inservige training programs for the

volunteefs and school personnel.

Producing materials and supplying services to support the program.

As in thd former' phase;. the assimilation of information from other in-.

,

dividuals and sources gave a special credibility to all decisions Which'were

made. RJR. Carkhuff In his book; Helping and Human Relations, made several
VI

points which help to def4ne the type of volunteer, who xo41d.make theNbest4

Listener. He counsels to look fort i."Persons who exhibit a sipcere regardfor others, tolerance A

and ability to,accept people with values different from one's
own, a. healthy regard for the self, a 'warmth and sensitivity.

. 'dealing with others and acapacity for empatIly." (1969, pp 30f), ,, '0

- p, - .

$ To attract potential volunteers, a.full-scalt recruitment campaign was',

launched by the membersof-the Mental Health 'Associatioh Youth Services Com-
.-

, 0

1'

0 I

.mittee.arid VoluntterSerkrice Committee and by the Schoolol Volunteer Ytogram
di.

. ,'

via radio and television 'public service announcements, newspaper features and
p . .

- - .

even presentations to civicsand social organizakpnse 'Those who ansufered the
... '

s

daifwere advised that due to tnique.c4aracter of the Listener relAtionship.

: .

and the intimate sharing that might arise, would b.they placed in schools -.

an '

'outside their Own home comminity: There Was little protest to this stipu-
1. '

lation,, but as-the program developed there seemed to be
4 .`t sOk

4

4
such a high level of
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4' 1

, O

confidentiality and/ prefessionaliam amni the Liateners,..thet many schools
,- -

. ., -
began'recruiEirig from their, own parent groups. (Samples of recruitment mat-

. 0\ 7
. .

,
. . ..

erials mayibe'keund,imAppendix 13Items 9,' 10, 11, and 12).. ..
/....

..i . .

.
:At ti at it seemed impoasible.that Barge nUmberi of'peciple with the/

.

. .

necessary qualities would havethetime4er inclihqtion to become a volunteer
,

Listener--,- 47bu-t8' aa-,4 he recruitmentcampeign grew in niempip10,-.1 became.evident
,

that people were thereidust waiting'to be ked.'- Pet 4s th y realized as

s
Ellen Lurie did In her. How to ,;Change tha cheek,,

"Direct 'meaningful involvement in-the dail pexa on of
gthe school is one way.to learn, net only how and why/

of.problem situations, but also ehewa nd me, ns ioward_
the 'resolution of these siftdationsul(l

, p.,250) .: . -
P.' "a

.
I /

,
.

All .those who applied were ,given the portun ttend the'first,

of tyad, training,sessi ns and it was decide,
,

-
G'

.

. behavior andoresponses of each applicant re to be carefully scrutinized
.

.-

and judged acceptable by a representative of the School Volunteer. program,-
.

,
.

.

the Mental Health Association .and by one or more el entafy counselors.

'
,-/during theLsessios, tite'%

During the first de-briefing session it became obuiou that the different'

4 counselors responded to the inclividdals,in very%diUerent ways., At this

.point the decision was made to'allow.each counselor to select his own 14s-,
1

teners. This procpdure is still in- effect and seems, to be werleing. Only, .

twice during the entire program were' individuals unamimously thought to peA
y

ill-suited to the Listener roleand in both cases he individuals wete sem

isfactorily placed in /other volunteer'job.p.,

Another component of_the pragram, the pre-service training, provedto

be a natural pre-screening device. During the initial stages, several, -or-7
.

mats and time periods were experimentally tried. It wasdiscovere4 t t some
. 7.

people would come to one of he'dual-session training meetingi And n t'return.

A phone follow-up was done and it revealed that most of the drop-out 41441:

X

1.



voluntarily removed themselveS because

(1There were"a" few Irhii felt that two' pre- service
, .

0
tle O. NO

.". ;

they felt inappr9 Lately inkrolyed.

were judged .by another/of Carkhuff's criteria,
.. " 2

4.

o"If)thq helper is nor committed to his own physical, emo-
.. 1 % . tipnal and intellectal development, he Cannot enable

-7... another to fil-ANZfiliMeutpkn any or a4 the realms of.

functioning". (1569r.p. 83).' /. .
. .

_

, -

4. ""
,

.
..

In other v;.orfls, one o Ite 44alitie being soUght in L-potentiai Listener

sessions ereitbo'many and
/'

I,
was accoaimitTent,to p
o--

a.. .

growth in the student

sonafgrowth witrhe hOpd that it would

ith whom.,he.would eventually 'work.,

.1N
/.'. effOrt to assess the

.

potenti4

(

. $
1,

.
...

.

,

Caikhuff Fadilitat * indeX was .a.ciministkred
.

.

to a

f Listet4rs before they/hew the traiiiingand thre
0

. been trained,and'had seefed as a Listener for ne
A7-.

index has bean indluded Appendix B, Item .'2.
o

courage

ofIth applidants, the

fe.of 41'prospective
. .

again after they bad

month. ,(A copy oft:this

, *

For that 'group, the mean '6

the pre-tear-.Was,2.8'total":peasible 4.5 while the mean on the bostvreSt
. .

. . .
, for the same groapwas:,31.4.! Apparent y something in the training orthe

, .
. ,. .4., . ,

, .

s'.initial.liatening experience lad ntributed ro,the fapi4tative skills of

6.1e'Wtene&. (For a
.

3, Ltam:38,) Although
,

.'"Mot*t of the ev
. , points. toward

0, protessipne
effectiv

°' ...'

more

Car

J

sp ific-treakdown on the results
rsee,Appendix

. ,

ff in that same book,. stated that,
, .

ce, both experimenEal as well as empirical,
g level of communication of the helper, whether

or no0-professional, as thg crittcafyahable in
elping processes", - ' ' .

'.

. ,.recent %total:study reported findings.tb the contrary. Gerson Sacks,
r^.1

in; his
"ti

4.

,

nitibliShae, 1974 dissertation, Prediction of Clilfit Perception oft,
UdaelinK Relationshig,

. -. .

'COunselor'openneas and communication atility were not- found .0

a

7
to be significantly related to the way in which cllents4er-
delved the counseling relatiodship. 'Counselors'fOundto have a
a hig 'degfee of.openness were no triOrt'llkely to by perceived
posiYlit/ vely by theirttlients,than were those codnselors,'judged
tcy,be both 'clobed and non- facilitative;

1 5

f

-1.



1
1

. .

Because of this contradictory' evidence, it was decided to use the data .

" form the facilitative. indeX a' one indicator of probable success, but nottoy'

relocate :-any volunteer who scored on the lower end of the scale as-long as a

'

. ", o

counselor felt that the vdIunteer could be of help to .a student. he pre-
"

and'ioAt- test scores of a sapiple of both Listeners -and :counselor lipars as

Item 38 in Appendix B.)

./

The next step was to establish the prbcedures far the'selection bf the

/public school sites and personnel. It was not difficult to interest a small

'group of schools to serve during the pilot phase, for many educatorsagree

viith Silverman who in his book, Crisis in the Classroom, stressed that., "We
.

,

will not see the end AO the crisis in our schools qntil we open its doors to

.4'

the real.00mmunity frbm which Our .stndentslcome to us and to which they return."

q
As the program developed there were requestsfrom many additional schools who

wished-to.join the program. In fact, one elementary principal, Miss Elv,ira

Dopico, wha iah6w an area-level Administratoe," has said that The Littener Pro-'
. 'O.

/-gramTs the most exciting program that she had 'seed in all her years as a prin-.

cipal. At

estabLished

--
vaived. d

the present time more than forty elementary schools have met the

criteria as outlined in Appendix B, ;tell] 13, and have,becomei In- ,
0

. 4

.

. : i.The next and perhaps most crucil task, was to build a trainixig,prograil .. .. .

%
4 \,.

''
. . . . -

. to provide this unique of challeAge.and. flexibility which, as pagiley *CO' ..
--.

.1'
.stated in' Educating Emergent Man, 1tare,the keys that continue to unlock the deeper'

.

'

.

'

chambers 'cd.M
,.

an's.mind." Even though many of the prospective Listeners had col-
".. ' ''.

lege degrees aocrsome were even 'a6' Maslow expressed it, "Using life as a lab-'..0 .%

v . t,

.- oratory ",' ,it was :felt that t.certaih.amount of orientation to this particular.,

progrtm 17:asnecestary. It became the policy that all prospective. Listeners acrd
. ..

f.
T,

haveto4articipate in. the pre-:service activities in order ob..- .

,.

/ -

falliiliar with expectations and'limitatioRs of the program. 1
.A / .
*

counselors, would

be ccim e." thoroughly

. . i
... . 0. ...

...

:
D o
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Of' prime concern in the designing of training Wag the issue of cu9ricu-

.

i 16m,or,.Whatt the Listeners should know and be ablp to do.' In the early stages,
.f '

a
as previously stated; "there 'as an emphasis on tr4irang toward the Rogerian

.. . c.

mode. After the role of:' the Listener was modified, the *raining was changed to

prepare volugteers-for die new role.. The decision was made to build on the

nowlddge skills already evident in thewolunteers, i.e. to sharpen their abil-
. i '

. ' A
. .ity to Listen and-make helping responses within the frameWork.of a meaningful

' ,, ..

relatiohsh.p. Carkhuff in Helping and Human Relations, pointed out that, "To-
. , . t .c1 0

.gethet th& facilitative (See Item 32 for an index to facilitativeness) and -

.

action-oriented dimensions establishthe helper as a model for effective living"

(1969,,p. 168) and it wasloped'that the Listeners would serve as positive

models for the students.

To this end it was decided to provide training via a wide variety of inputs.

Each input was subject to critique by the participants at the end of each seb-"

.so chat the less relevant tqpics were filteted out and the cogent ones

tretained. Consideration, was given 'to include a range of activities and levels'
1.

to reflect theihieratchies. in both the.affective:and cognitive domains dg cribed
. 4..

pby Bloom;,,inJhis Taxonomy 6f° EducationaZ Objectives. (The collection of theJO
"A

sample agendas Fag :been included i
u $ .

trt.'diversity. ) e 4%. . ;

A.splanftd, c6nstet, feedback-

n Api5sildix B. Items 15, 16, and 17, reflect

.1 :1 ,
44j1the pre-set ectviralning.into the,.

7

.\

Listener recommendations' Od.kofe
. .

'r 0
0

`was regeived as grOdps progressed from
.1%

41°4 it

4

actlialtListening experience and, base o

0
ssitatial judgmerit, modifications wer made1

,Iii: the training Currieblumrdna'N6pac,whi4ii;WL added was, "HOW Cross-cul-1.. I.

:". ,C4 y °
. .,
'tural biaerences Can Affect.the iliste*R WeletiolshiP." tRe eed'for dlr.- " -:'0, . ., %

14 ". Pr 0 .i A
? '3meci'ionronEhts topic, arose Vecause df-till"pOlicy of placing Listeners outside ,

, $ " 0

Was founi that'manyListereers were experi-
i 6, \

. : "'
Alt 1,!ii .

.
..

lof theirki4necAte.ommihitY"%..., It
.

1 , ..,

A -0: --
.:

4,e, i. t
encing xpsure to
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, * .... Or ,

cultuga10,toeiel,'ecoll evenc,and een language situations5
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mdch different from thgir own, so in order to minimize the impact of these

differences, the Listeners were prepared for,them. The first step in thig.

0, preparation was a self-examination for; as GOodwin and Klausmeier pointed
.

I

., 0 ft: 1,

out in Llearning and Human Relations, "Knowing your own values, feats, and

motivations is a first step in dealing with these factors in others" (1966,

p. 603). Then the trainees were lead by a multi - cultured team through

activities designed to increase their knowledge and perceptions. (A sample

of these techniques and the others which were included in the pre-service

training package can be found in the scripts of the pre-servicp training

films which have been included in Appendix B, Item 18 and the overviews
,

found in Items/15, .16, and 17.) As the Listeners learned more about the

personality of their individual students, it was found that more specific

c.

it

info macion was also negded on.dealing with such actions as fantasy,

i-

egress-

(ion, and.ant cial behavior. Mortimer Smith in his book, And Madly Teach,

suggested'this grassroots approach to training and curriculum when he

stated, that "Thp students themselves are our best curriculum" (1949,. p. 89).

'So the Listener program training was modified to use the needs and actions

of the students As the basis of the training curriculum for the Listener.

rt was decided not to lengthen the pre-service training because the topics,;

although iMportant, were not critical to the initial stages of

relationship building.. Instead, the monthly feedback meetings were restruct-
.1

-tired to include a fifteen minute guided information session on the reqUeste

ed topics. (These topics have been listed in Appendix B, Item 20.) These

make better use of the expertise of the mental health professionals who were

conducting the feedback meetings, because it became their additional res-

ponsibility Co conduct the information sessions.

This point illstrates another facet of'the training which merits a

.great deal of attention as a result of the sensitive and highly visible role

1

14



which the Listeners were to play as represent4tives of the mental health

Community, the School Volunteer Program and, the guidance' department of.the,

school. With all three groups int ely involved, Consideration had to

be given to the question of who would do the training. Once again an exami-

nation of the litgrature helped point the way.

1. "The most effective way of selecting a trainer would be to cast
him in a training role." (Carkhuff, 1969)

2. "The key to trainee change is the trainer's, level of fdnctioning,
while the key to the future is the trainees present level of
functioning. The.two may converge in effective programs, where
trainees entering at relatively high levels interact with trainers
functioning between levels 2.0 and 2.5 initially may gain signifi-
cantly over the course of training with trainers functioning be-
tween levels 4.0 and 4.5." (Carkhuff, 1969)

,3. "Neophytes in organizations seek advice from each other rather
than from older members because all that the neophytes have to
trade (to the older members) is deference,(to the older members)
and that'is costly to the ego (of the neaphytes). (Sorensen
and Baum, 1973)

As a result of thes statements, thafoilowing generalizations were

formulatedconcerning the election and maintenance of trainers. Trainers
4 '

441:tObe accepted and be judged-meaningful by both the steering committee

and the Listeners. They also had to operate at.high levels of communication.

asbindiCated by .an instrument such as the Carkhuff Facilitative Index or

by ,a record of success in facilitative role (i.e. successful record' as a

.

0 mental health professional, vdlunteer,leader, school counselor or teacher, et.)..

Also, the trainees themselves had to serve-
.

1-
sharing their own knowledge and. skills during

-diners for 'each other by

ected Tvortions of the training

sessions. (See Appendix ri-Item. 21 for a .photograph 'Of a Listener-to-Listener

,demonstration..)

Several other additional considerations were felt to be of importance.

The School Volunteer Program had on its staff, personnel who had had exten-

sive previous experience.training both. community volunteers and school leaders,

so these volunteer specialists were called upon to serve as trainers. Con--

currently, there were strong feelings that each Listener would need to adjust

19
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to the unique personality and philosophy of the school in which h Wtg to

function, so it was decided to include as rainers both the counselors and

school leaders"with whom each would work. -Finally, it was decided to further

capitalize on the skill and experience of the mental health professionals by

involving them as trainers. (A. chart showing the training session respon-

sibilities of'each group has been included in Appendix B, Item 14.)

After determining what the training would focus on and who t e trainers

would be, the next step was to decide on how the training woul be accom-,

plished. Because of the premium placed on the time of the sychologists and

other mental health professionals, their contributions were planned to be

direct.and concise. This group was'given the responsibility'of presenting

mini-lectures during the'pre-service training and of providing the input

and leading the discussion during the feedback sessions. To the counselors

and experienced. Listeners fell the task of S feelingstheir and ads-

wering questions during the pre-service. Each counselor also was to hold

an orientation meeting in his school with his assigned Listener trainees

. and then conduct a weekly Coaching conference with them for the duration of °

their period of service. The Volunteer Specialists were to lead the group

activities during the focus on team building and were to direct the role-

laying duringthe focus on "Building 10. Relationships." (A sample of these ,

raining materials has been included as Item 19 in Appendix B.) In addition,

the Volunteer Specialists were to supervise the placement of Listeners and

at the feedback sessions, answer questions and proyide general direction.
. /

Care was taken to pace and balance each training session with a variety of

materials and modes to appeal to the different personalities and learning

styles of the trainees. Both pre- and inservice activities were augmented by

supplementary reading lists, a handbook for participants and inservice

20



television presentations. Participants were everOencouraged'to take advan-

tage of training offered by other groups such a ,Parent Effectiveness, Green

Circle, Magic Circle, and Teen Counseling.

The producing of materiais and sypplying of- support services proved to

be a vital factor in keeping the program responsive to the nees of the var-

ious groups.

pointed out,
6

Asteonard Kezmier; the author of Principles of Management,

"The:mark of the successful manager is the ability to anticipate
\

the needs of othe s andstb activate reSources to, meet those 'needs" (1969,

p. 251). Th

/
aining sessions proved to be a voracious cons timer mater

ials. Everything,from index cards for the team building exercises and book-
_

lets for the "Building 1:1,Relationships"
segments to maps showing the lo-

cation of ;'Listener sites and copies of the philosophy/prospectus were supplied

by the dhool Volunteer Program.

Another aspect of the training program. which. required special attention

was secu4ng the sites for the meetings. As the program grew)and more and

more people attended the feedback sessions, it was necessary to use commun-

ity meeting. rooms in banks, churches, department stores and even government

centers. Inter-related was the problem of staffing the simultaneous training

and feedback sessions

came evident that the

out reached

natives. It

near the'sites and sources of volunteers. When it be-
,

-

time required of each mental health professional far

his initial commitment,

this need by

alternative

the schools"

And pursued.

the decision was made to search for alter-

was James Koerner, in Who Controls the Schools, who underscored.

stating that, "Those who are the first and fastest with the

mode of actionill command the attention fo ;hose who control.

(1968, p. 185). -Ultimately; two alternatives were ideAtified

db

First of all, new profegsionals were recruited from universities,

private treatment ceilter6 and additional school sourtes.. In addition, funds

were secured to film the four major presentations by the mental health

2 1
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a

'professio als so.that if they were u vailable to appit in person, at least

the Listener would have the ben it of their expertise via (A ttan-

script of these films. has been ncluded as Item 18 in Appe diX,87.? Additional
ti,

.,,,support services and materials which are described in other",sections of this
,

4 , .

.
.

.
.document include those related to the handbook, the admihistrator!s module,

the evaluationdesign and the communication/disseminition activities.

/0

a

a-

2N
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Phase III Evaluating the Program

In the, third phase, attention was focused on four ific kinds, :Of

activities which established a system for monitor and evaluating both .

the processes and products of the program:

1. Establishing a system. for monito

within the program.

levels of participation

'2. 'Developing evaluation instru nts and prOcedures Vichy were appro-
----

3. Providing an'overall evaluation pf the processes

priate to and effective in the evaluation f this program

the program

from all levels of participants and to allow for their assimilation

into the prbgram.

4. Conducting an evaluation of the products:6f the program to pro-

vide data for future improvements.

Monitoring ,the program presented a unique challenge as it grew frot'a

handful of Listeners and three, counselorsin six schools to more than 150

Listeners and 35 counselors,in 45 schools. '.The original guidelines as des-,

'cribed in Appendix B, Item 5;, were-maintained, but additional measures were

taken. The services of one full-time volunteer were needed to communicate

with the Listeners and to comPletemailings to the participants infOrming of'the

training feedback and planning meetings. CA, record of the formal meetings has

been included in Appendix B, Item 22 and sample cards used to communicate with
o.

volUnteers, counselors, and mental health professionals appear as Items 23 and

24.) As the program grew it also became imperative to have a designated

chairman who would represent the Listeners. One of the main duties,of the

person was to follow-up on the drop-outs and keep a'finger on the pulde of

the Listeners. At one time, there was even a graduate student who served as

23



Meeting also proved to be a very :Important evaluation medium..' A very
. 6

special and hi hly productive-planning meeting. was held in midyear. Participants

,......,---app#ised progress a suggested changes. ( The minutes from that meeting

6have been included as Item 25 in Appendix B.) -At this time it was decided

enrich the feedback sessions with a gUide input segment and to expand

4* junior high schools. .The .Youth Servic Commi ee of the Mental Health

Association became the vehicle for_ communication wIt the mental health pro-

fes ionals who were not directly involved with the training or feedba-dk-Od

(4)

with the county-level school personnel who served/on that committee, In

addition to recruitment, Committee was mainly concerned withthe

,,at on of the program. (A sample agenda appears in Appendix B, Item-26.x)

c".-
Because the counselors were the front line-interpreters of the phiIoso7

.ph of the program, it wag necessary te-remain in close/ touch and this was

do eprimatily by phone and memo. The counselors in turn, met weekly with--,
-,-,

-th ir assigned Listeners in coaching conferences and met regularly with the

f cultie8 of their schools to report prog4esSiand advise of changes or tod-
,

i icationsin the program. Some counselors v iced the-opinion that it was
J

p udent to communicate with the parents of the students who were part cipating.

00 hers felt that the Listeners should beregarded as pert of- the regular,.
r

ounseling services of the:school and that calling attention to the activity

ight work to the detritent of-the program. After lengthy consideration and

xperimental attempts'with-different approaches, it was decided to leave the

/coanselor team at, each school.Issue to the discretion of the prineipa

In reality, only they-knew the character of the community and personality

6fihe:parents- well enough to- determine the most appropriate course of action.

(Sample lettert-to parents used by elementary and secondary schools have been



ncluded'as Items 27 and 28 in Appen ix B.)

........

As a result of comments'made dur feedback sessions, it became appar-

,ent that, for many of the Listeners, say goodbye or withdrawing, from the

relationship at'the end of the school year a very awkward and painful

situation., It was pointed out that, under more n rmal conditions, friend-
r

.ships did not end just because.June had arrived.-- n the other hand, &ere
. -

was a feeling that to extend -the -relationship to mor than one year, except

in rare. cases, would be to encourage a dependency and th was deemed un-

desirable. To'cope with this situation, it became part of philosophy --61

the program for the Listeners to establish, early in the'devel ment of the

relationship, that they were special kinds of friends who were av ilable for

only limited periods of time. Then as the termination time drew near, both

the Listener and the student could face the situation and their feelings

openly. Several Listeners even described acti4i:s in which scrapbooks,

photo collections or even self-made tokens of friendship were assembled and

exchanged as farewell presents.

This idea seemed to fill the needs of the Listeners, but presented a

nor Phil hical problem. On the.advice of the.mental health professionals

and school personnel,t ha.cibeen part of the philosophy of the program to

discourage the Listeners fro. in ood or ifts. It had always been

stressed thi.itheirKole, the main em 's was to be on the building,

not buying, of the relationship. To open up the Pandora's Box of goOdbye

gifts seemed to defeat the basic goal of the program. The issue was resolved

through the suggestion'of a Listener who had simply made a friendship' card

for her students and had included some meaningful personal comments and/or,

,pictures. It was decided that the School Volunteer Program would provide

a basic card, which codld be decorated and modified, by even the most

rtistic of the Listeners, and given to the students. Because there

22 25



C!

.

.

intrinsic L.,

was almost no intrinsic value to:the-card,- it,did not Compromise the basic

goals.
.

-later' feedback from some pa nts and t h ers revtaia that ae thought

behind the card was really Valued and that:4=e of the c ds iad been display,-

ed on dressers, posted on bedroom cells and even, carried i 'xjotebooks and

,useChy the students,during "Show and Tell" activities. (A sample of the

basic card has been included in Ap.pendµx7B as Item 29..)

As in the case of any new Progr or activity, 'curiosity rs

who were not directly involved was stiMulated by the commentaofithe counse-

lora, teachkrs and'stndents'who were direct participants. In odei:tocommun-

icate with those school people who were only indirectly Affected,- several

steps were taken. The program was spotlighted in the School Volunteer Program
.

0

Leader's Handbook which was distributeeto all 239 schools in the.couaty.

(The appropriate page from that book has been included asItem 30 in Appendix

The Listeners were also the subject of bne of the "Volunteers InSight" pro

grams, a weekly, half -hour television series for and about school.volunteers

and school personnel. (Other such communication activities have been detail-

ed in section IV of this document.)

Because feedback was an integral part of'each phase and component of the

program and because attention had been given during the planning stages fot

the immediate incorporation of such feedback, no major changes were ever

indicated by any of the c6lunication or evaluation procedures. It seemed c---/

B)

that the persbnnel connected with the program could have been using 'as a
0 0

standard, Chester Nolte's observation in his book, An Introduction to School

Administration, "An individual cannot be deemed a responsive and responsible

, \administrator until he has proved tobe accessible to both his loildest cri-

tic and his most silent praiser" (1966, p. 311).,

In order to gain more specific'information.on, the varibus_components of

26
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*so

thb pregtam an instrument was devel

with a Likert-type rating scale.

ped wtach-combined as open.-ended- format

is instrument was administered to 32

Listeners, 10 counselors, 11.te there, 2 aWnistrators.and 4sprogram leaders
I .

after three months of involvement with the prograM.,.4A copy of,this instrti-N.

.

ment may be found in Appendix B, Item 33.) The participants were asked to

rate their degree of agreement to. specific statements concerning the training

components, school -bevel considerations dna the role of the Listener. (See

Appendix B, Item 38 and 39 for the record of the, their responses.) The major-
.

ity of the participants responded in//positive mannerto all nine questions.

The question which ptoduced the widest range of response was number 6 which

dealt with the adequacy of the facilities at the school. One of the contr1-

buting factors waglindqubtedly the fact that each school determined where its

Listen1 would operate.
o

the housing of Listeners so that

It was
,

decided to set, more stringent guidelines for

this factor could be better controlled. A

majority of theAeaChers did not answer questions 1, 2,!and 3 which focused on

the value of the feedback sessions and school - level orientations for the

Ligteners. ./Although these questions dealt with areas of the program not dlr-
0

ectI9.related to teachers, it was felt that they needed to kn more about'. .

these arias. To this end, counselors and Listeners were encouraged to comma

icate more with teachers about the training component's. The need for imp-,
a ,

proVed communications between the -Program and faculties was Also pointed up'

by the responses to atement 5 which sought to determine if the Listeners

were regarded by this faculty as contributing timbers of the total.,school

team: .

/

The range of counselor responses indidated thAt more groundwork alla

f
'follow-up was needed. Perhaps he item which had the most far-reaching effect

VAS number 9. 'Forty percent the total group surveyed, including Fifty

two percent of othe Listeners, did notvrespond when asked to ra e how much

24



the/Listeners had affected' the behaiorof the, ltudgats ih s(pOsitive manner.'

Tilts lack, of response raised several qu'estions Were the Listeners just being
e

modest? Was the three months ,One Iperiod to short.to.p oduce noticeable

results? Were.there any observabl4 changes in spudent: behaviqr fis a result . 4

..e
. .

/of the exposute to the Listener? Some 'credence was given to the fi,rst,and
.

,. . ,.
. ,.'sbcond alternatives, butthe third alternative-ill trated the most

pressing evaluation need. 'In order to provide the programgirtiCipants

with the hard data needed to substantiate the cont4nuance ogthe'program,

it wa,L imperative o cond4ct.a tudy ofthe'ekfects of the Listeners on the
,

behav
1

or of the students. Ber ause the result.aRthe study would be used

to justify the existence 'of the program `not only to the Lianers'them-

selves, but also to-the academic world, it was decided to expand ttlis,phase

of'the evaluation and employ a.standardiesearch design and analysis'.

4.
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"ubjects

i
r F eII

41I

?
Evdluation Design ird Methodology

et'

.

/ Although the Listener Program wad impIetented in elementary schpa on '
. y

% .
.

counti-wide basis, only those schools within one -half hot'? of traveling
. !.

*,

dAstahce to the University of Miami were invited to

uation. This was done to faciiitate.the eolieCtien

partieipatn the eval-
)

of observation data by - .!
g *

*.the.observers4 u17, of whom-were University ofNiami students In some cases
.°

nearness.te largeViiiversity centere produces sdheols, which are not rehlly =

re

0

,
esentative of the socia-economic and cuAtural make up of the school sys-

.

e 1
t j.

This, however, was not the cae'e.of these schools.. As a result of.pair-

ing, the Dade County schools are a reflection of the tAal'county population.
- ,

0

.

Randomization. was achieved by arbitrarily selecting a.day and-timefor a

.
meeting, and then including o

in the study ehe schools of'any'counselors who

4
were able to attend".- Of th wenty-five schciolswhich were-eligible, coun

:s'tielors aptendedfrom-twelve. ,Thie number was eventually narrowed: to S'even'

schools which"remained to t

sehools who wiEhdriw; tistener or student sicknees failure to obtain a con-.

endl' The foildwing reasonse given by those/
. /

trol match forthe experimental student df internal' situation within the school.

Of the total of 160 etudents.'Who were meeting with Listeners, the twenty-one

in the seven schools were selected to serve ,as the experiMental group.

A conferAncewas held with the counselor fro, those schools in

order to describe the four instruments. being used and outline their ,

0

roles.in the overall deqign. The counselors were asked to list 11 thoSe

students in 'their schools who would be receiving Listeners and.to identify

4
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ti

e P

. , .

1 .
. .

Y

. «-the self-defeating behavior which qu4ified them,,to'receXve a Lietegpri
,. .

Only thoseth one o f the fourself-defeaUnglyehaviors'Pmhieh'eppeared

on'the selected observationAstiument were mointAined Ariothe exierl--
0 I. ,

. '..x
group. Those behaviors categories were: -' unrelated,,soclal, '

.

.., -
, ,* ,1' P %, ,. 4.

N .
./48 ion,.withdrawal.

. .(See Appendix.A.,17tem 1 Tot mi. ex-
, .

.,
.
...k ki l . .1.

. .

.

f Iva

d explanation of each behavior.) Ttle.Cobesdl'is were; then a*ed.to seleet
. ..

,

%,,

ntro/ for each by matching do thd following criteria: teacher, ''
..

sex,:general problemar ew(one of the, foul self-defeating'beha5ziors)

a

ttridgenerai

grades 2-5,

'academic ability. The resulting twenty pairs repres6mted
. , , s e /4 iq

.

..

., .

bothsexes and three -ethnic groups. (See Appendix AvIlem:' _

.
. ..

2 for the specific numbers in each categOry.)

-

Treatment Procedures

The Listeners who had already received five hours of preservice

orientatida, as previously described, began meeting with theirlssigned

Students in,November.' The treatmen 'period continued for approxiMately

eight weeks untilmidniantlary: Som Listener7stUdent pairs pet fewer,

times because of holidays and, teacher:work days whenstiraents weFe not
o

, ,..- , .
.in. chool. ,.The Listeners were

,

not told they wereopat of an evaluation
. . .

...

and so proceeded, as all other Listeners, throughout thecounty, to meet for

one-half hour per week with each student in order to build a

ship. The guidelines which governed these relationships and

meaningful relation,.

the actual listen-

ing techniques employed complied with the standards as described in other sec-
,.

tions of this paper: teach Listener, met as per specifitations,'with the
,.

..mentary counselor during a coaching conference and each was encouraged tb attend

the.monthly feedback sessions with themental health professionals. r'

30
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hypot be .tested Was:

he freq n and evi4dente'of selficlehdting behavidrof elementary studtnts in, the experimental group will
edignificant4 sless-th`ai the,fregued y and evidence

of self..ddtdating'behdIvior of ale:acute students i
aid; -06ntrol group. -

'to . .
**

Ih,4-dbt to test this hypothesis, it was. 'necessary to have valid and

liable 4egures of sety-defeating behavidr; the dependentiVariable. :An

re-;

,
.n dchi FACT, which dnque , wc was eirekped, validated angreported .

.
. . . va-k

. .
, ...) . 611 '.

'.. '* ..ix"on Uy Michelle. Kavanaugh in her'gissepatioa, An Investigation into the..,r ,
. ( P % ,,,

) ki.

a
. .6

Relative-Effectiveness of the Tglaoher7CounSelor Team Method.vs. Counsel- 4.
.

.
,

.. .4.' : 1.0. <,

.

,

U.

In in PacilitatinpCiassroom.Behavior
Change, wasFodified to serve as'I lis . 4 . i 14. . N

, . ..' :" .- .
.;the 'beil.s. for 40 test'Oesign The reliabilitlies'for the four items 4. i. . ,.. .... .. ...,,.. .....- ,.',.: - . ranged from 93 tii."*: (See Appendix B, Item 141 fOr an analysis of

,.. ... . 4. ..A1, t,
4

reliability 6r/ille F.A.C.T.) :Because, the observation of.stntent be.
. .. .

htVior by impdititar, trained observers limit ed the data to that per-
,

,ceIved br'onty oncsOurce, it. was dp.oded to broaden the study to include
As ,.

other typee-of6behavidr-change recording inatrutients which would involve

additional sources. Each additional instrument was selecwd due to

its potential to indicate student behavior Change a4 perceived by.a ,

e
different sources.. The other sources selected were. the students them-

"

selves,Otheir teachers and tholr.peers.,

0
-To measulerteacher perceptions and ger perceptions, t'wo other scales-

were designed: They also base

lined in the FACT instrume

the categories-infa'G d "How I See Myself' Scale ".

our self-defeating behaviors out-

ges in self-perceptionrae e based upon

( ee Appendix B, Item 3,2**

4

0.
- o

3
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In the booklet, vA Test Maiival for the'How I See Myself Scale," Gorden

reported that there,is.a. low but significantcorrelation between all .parts'

f the "How I See Myself Scale" and observed'Classroom behavior," - (See

Appendix B,. Item 42 for an analysis of the correlations.)

It is important tohote that for all scales the items and situa-
'

tions were.codsidered fixed a fact which increased reliability. items

4er (LfiXlid beauee the results\of the study were to apply
a

oray.to thOSe items by which student behaviOr was defin d and measured

d,previous y shOwn011 items originated from these e base or were

sighifieantly,re ated. Situations were considered fixed for three

ts.

,

reasons, First, wecsgse the results were to apply in the study only

to the four behaviors defined in the.FACT. Second because Observations -
c 1

wereimade at_ both' corning and afternoon times, in order to.minimize

the, effe4t of outside variables.or influences such as stimulation just,

.after a physical education clags, pre-lunch hunger pangs or mid-after-
.

noon slump. Third, because stability behavior,in the case of the
1.

observations, was greater after the initial"novelty" effect orbeing

observed "wore off".2 Although the observers were trained to. be as in-

conspicuous
.

as possible, the curiositr'of the students toward strangers

in their class was evident. To offset this effect, the first two obser

vations were-discarded and only the remaining sessions were tallied. It

was also assumed that as the observers practiced using the instrument,

.theirskill and accuracy would increase, thus producing an increasingly

.
more valid' observation score.

Selecting. and Trailing Instrumeht Administrators
6 .

Q. The training of the observers as to how behavior woul be coded.

.,was crucial and called for great skill. The first step wai. to select,

'13

.a
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individuals who had had some observation experience. Two psychology classes

from the University of Miami were selected to serve as the, observers.

Dr. Rowen's group' made the pre-treatment observations, while Dr. VPstein's'

0

group'observed at mid- treatment and post-treatment. Variabili* ,in loseliirer'
%.0

4

interpretationwas. miniiized by the use of the Same trainer and training

film and by the standardization of each observer againste constant who, in

this case, was the trainer. It was Planned that approximately th'ree hours

of training preparation would take place prior to the collection. of bserva-

tional data. The preparation consisted of explanation and discussi n of.

behavior categories, coding frOm a ten minute film which"shot,Ted a va iety of

classroom behavior and one forty-five minute standardizing session in an

actualkclassroom. (See Appendix B, Item 43 for a breakdown it the percent

pf agreement against the sta nda d for the two groups.) In addition each

group was given a shart orientatidn to the purpose of both the Listener
4 . °-

program and the evalhation design; but they were -never told which students

were experimental and whic. were control.

In selecting those who woulkadminisEer the self-perdeption instru-

ment, several factors were considered. Becadse many_of the students in-

volved in the study were in the'early elementary, rades, it was thought_

advisable to read the test to them, so a small group or onet6-one

mode was most appropKiate.. This mode was also considered desirabl due

to the .personal nature of the questions, but it was felt that the s wits

would hesitate to respond.honestly to a total stranger Such as the study

'director. On the other hand, it was felt that to use the counselor ,a

teacher, who knew a rest deal about the students, might.unnecessari y

,influence the esrionses to the scale. After taking into consideration ,

all these factors, it was decided to use the studentobservers to eollect

A>33
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the data after their last observation session in the classroom. T he

students would then have become accustomed to them, they -could operate

. or a small group or one-to-one'basis and they,could handle the data on

an impartial baSis. The observers were trained'to use this instrument

by the study director. Because of the self-explanatory nature of the'
-

scale, it was necessary only to point out vocabulary. words which could'
- , .

have provd to be troubleiode to, some students.

The main criter ia used to select those who would administer the
V

peer - perception- instrument were access to the4tudents, time enough to

do the job well and skill ih dealing with students. The elementary

counselors in the-project schobls were the ones who possessed -all these

.characteristics. It was felt that any effects of their knowledge of,or

-Control and eicperimental student would be l'iinimized by the, fhct that the. ).

instrument would be adminis tered to entire/classes at'the same time.
- . u,

Training for this instrument was somewha more involved because techiliqu9s
,.

had to be devised to cop e with student,5.who could not spell or who did

not know the names Of their classmates. ,The training took_epproximat,ely

,two hou;s and was held on a day when students were not in school, so that

the counselors could meet as a gtoup,

time..: . At that same 1 e thp cotgiselots'were giv n the responsibilitrof. ., -
. ..

. p',

gdtheringthe data for the.tetcher perceptioil instrument. Consequently,
, .

.

.

Secausethe
-

insteument,was self-explanatory; all that was necesshrylwas. ,....:

.to see that the teachers gotthe the survey, answered'the questions and

returned,the°.survey.

0/

Collection of Data .
.

P 6

In order to test the' HYPoihea4s, it was decidea..to
,collect

the

-_-
at three stages: ,,prktrearialenb, mid-treatment and post-treat nt.
dd

-al
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At the writing of.this paper, stages one and two have been completed

and will be. reported on. The pre and mid-term, data gathering periods

lased
.

ed for approximately two weeks each time.

The scheduling of the five observations of any particular pair,

one half hour per individual per pair, was governed by the following

criteria: only one observation .moo a twenty-fbur, hour period; observation

,times which varied throughout the school day; consecutive-observation
.

1-

time for pairs to capitalize on sameness of classroom environment. Dur-

ing,any single half-hour

tion cycles per minute.

session the observer would complete four observe -

Each cycle would consist of ten seconds watching

the student and five seconds clasifying it as one of the four self-defeat-
,.

O

ing behaviors or two non-self-defeating behaviors and recording it in the

corresponding column on the observationlorm. After the sets of completed

observation forms were turned in, they were randomly 'selected each time

an.d cross- checked by the study director. The totals for each of,the

colums were transferred to a master sheet from Which 'subsequ,ef t analysis

was made.'

The results of thepeer-perceptioninstrument were collected' in

anotHlr form. As per directions each student in the class was asked to

look at a picture held by the counselor and listen to a paragraph read

by the counselor. Each pictureiparagraph set illustrated one of the four

self-defeating behaviors under examination. Each student was then asked

to fists the names of ,all the students in, the cla. o acted that way
A

moSt.of the time. :nese lists Were-t examin volunteers for the

names of the pairs of students

name appear ach categ ry was tallied and recorded on a master

eet and these frequenckesow e analyzed leter.

In the study. The number of times each

32
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Because thk self- perception inStru Gent, the How I See Myself Scale,

was in a standarc pi.zed written format,
the collection of data from it was

qt4te mechanical. After the students completed the, scale, the pages were

forwarded to the study director. A volunteer wa'trained to re-weight the

randomly reversed responses and add the total score. The score for each

student was then transferred to a master sheet from which later analysis

was made.

A similar procedure was used for the teacher perception instrument

because it too was in written format. The teachers of the pairs of sub-

aects were asked to complete.alseparate foim for each subject, The form

defined each of the four self - defeating beh\iors under study and presented,

a Likert-type frequency scale for each. The teacher simply marked'Where

he thought each student was on the frequency scale for each behavior.

These forms were then sent to the study director. Volunteers converted

the marks to weight numbers and these were transferred to a master sheet

to be analyzed later.

Results of the Teacher Perception Data

1. When comparisons were made between' the original teacher perception -

scores and the student characteristic as viewed by the counselor, it
,

became evident that there was a wide discrepancy in the two. It was then

decided to compare those scores with the results of the Other instruments.

2. The sets of teacher perception scores differed the most and were-en longer

considered as part of the study.

36



Results of the Peer Pereeption DSta

1. The data from the Peer Perception instrument was statistically signifi-

cant (as analyzed by the Mann-Whitney U Test)* at the .05 level.

2, The Peer Perception data yielded the total number of times the

four self - defeating behaviors were judged by their peers as

prestnt in the individuals in the study. The scores indicated a

change in behavior with a decrease in score indicating movement

in a positive direction. On the test:

a. 80% of the students who had Listeners showed an-

average decrease of 5.4 points each, while only

10% of the students who did not have Listeners

showed a decrease with an average improvement

of only 2.7 points each.

b. 5%-of the students who had Listeners showed an

increase in the self-defeating behavioi with an

average increase-of only 4 points each, while 90%

of the students who did not have Listeners showed

an increase, in the same behavior, of an average

of 4.5 points each.

c. 15% of the students who had Listeners showed no

change in their behavior.

'(See Appendix A, Item 3 for a student-by-student data display.)

*See Appendix B, Item 44 for description of this test

Each point-indicates that a-classroom peer of.the individual identified the
individual as exhibited that behavior most of the time.

'3.734



.lleSults of the Self-Perception Data

1. The data from the "How I See Myself" Scaleicas Statistically. nificant

(as analyzed by tba'Mann-Whitney U Test) at the .05 level.

2. The "How I See Myself" Scale indicated the positive feelings the

student had toward himself and toward the environmental factors

which have directly affected his self-concept. The highest.

possible score was.90 and,the lowest was 8. this test:

a. 80% of the students who had.Listeners'showed. an

average increase of 11.9 points each, while only

15% of the students who did not have 'Listeners

showed an increase with an average improvement of.

only 4.3 points each.
o

b. 207. of the students who had Listeners shLd aEyed

decrease in their self-concept scores with an

average decrease of only 8.5 points, while 85%

of the students who did not have Listeners showed
0

a decrease with an average point loss of 17.4

points each.

(See Appendix A, Item 4 for a student-by-student data display.) 0
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-Results .of the Observation Data '-

The data from the "Withdrawn", "Aggressive" and 4Social" sub-tests.

were statiscally significant(as analyzed by .the Mann-Whitney U Test)

.05 level. The,data from the t'Unrelated Task Oriented" sub-test

was not significant and will not be considered further.

2. On the "Withdrawn" sub-test

the self-defeating behavior

a. 75% of the students who

which indicated the number of times

was observed':

had Lis terlers showed 'an average

*
decrease of 40.2 points

*
each, while 30% of the students

who did not have Listeners shbwed a decrease with an

average improveMent of only 3.3 points each.

b. 20% of the students who had Listeners shoWed an increase

in this self- defeating behavior with an average increase

of only 2 poines each while 70% of thestudents whodid

not have Listeners showed an average increase, in the

saie.behavior, of an average of 14.3 points each.

c. 5% of the students who had Listeners showed no change-

in the behavior.

3. On the "Social" sub-test which indicated the number oftimes this

self-defeating behavior was observed:

a.

e

75% of the students who had Listeners showed an average

decrease of 40.9 points each while 25% of the students

who did not have Listeners showed a decrease with an

average improvement of only 7.6 points each.

at

-**Each point indicates that a trained observer sawthe behavior exhibited by
the control/experimental student during one of the X00 possible observationcycles!' 39
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. 20% of the students,who had Listeners showed at crease
,?

in this self-defeating behavior with an average increase.

I

of only 2.3 points each while 75%'Of the students who

did not have Listeners showed an increase, in the same

behavior, of an average of 16.2 points each.

5%'of the students who had Listeners showed no change

in the beha vior.

4. On the ,"Aggressive" sub-test which indicated he number of times
.

this self-defeating behavior was observed:

a. 75% of the students whb had Listeners showed an average

decrease of. 33.8 points each while 25% c..1.'the students

who did not have Listeners showed a decrease with an

average improvement of only 5.6 each.

b. 20% of the students. who had Listeners showed an increase

in this self-defeating behavior with an average increase

of only 7.5 points each, while 757.0ofthe students WClo

did not have Listeners showed an average increase, in

the same behavior, of an'average of 32.2'points each.

.5% of the students who had Listeners showed no change in

behavior.

(See Appendix A, Item 5 for a student -by- student data display.).

. .
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Phase'/V Replicating the Program
/,

i:i
,In this phase, attention was focused... n 1 severai.activities which

c>

encouraged, the replication of the/Program;

1. Providing infOrmation for.prospectiv, and/or-interested slool"

.6=.
,

-.
,

administratord ih a form,compat4.ble'with
contemporary .competencyl.

s.;

based teacher'education (CBTE).

-2. .Providing 4 handbook for school -level personnel,andvolunteer

Listeners.

3. Facilitating the use of tis progr by other school systems.,

Designing and'p oducing a pe formance-base module in order to tell

others what had and d be done with voluntee Listeners was a natural

,outgrowth of the program.- It was decided to foeus on filie of the major

target areas with which program developers would have to deal: Philosophy,

ligeds/resources, administration/supervision; training and evaluation. (The

"OverViewP of the module has been included as rtem 45 in Appendix B.) Care

was taken to include a wide variety of input sources, to meetthe learning

ivies of the individuals who, would be using the module. Exercises have been

included which range from reading:hbout how otherprograms work and visiting
I

prograi1s in operhtion to viewing multi -media productions and interacting

: with local resource persons., The module was designed to be self-admini-
/

stering and cht(be'completed without additional macerials'or resources,
O'

although 'participants Should be encouraged to explore a. variety of resources.

The main purpose'of the handbook was Co provide both pragmatiohnd

practical direction to the Listeners and the school personnel with %Mom they

work. -1.1hterials for the handbook were culled from many source's/ some,were ^
enadapted, from informational books and materials; some were adapted from other

38
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handbooks for volunteers; some were originated expressly'for the resource:,

(See Appendix B, Item 46 for the "Table of.Contente.) Care was taken to.pre-

sent a variety of materials and ideas, but tvi have them all reflect the

some basic philosophy of the program as Previously described. -
I

O
.

One of the most exciting aspects of the program came in telling others

about the accomplishments. Several activities were of parLcular importance.

In 'order to gain ,natiotal attention, the director of the study attended the

National School Volunteer Program Convention in Austin. At that time, there

was ample opportunity to share with other volunteer leaders and'school per-
/ .

sonnel. In order to involve state- level, officials, presentations were made.

~to representatives from the korida State1)epartment of Education. They'

were so enthusiastic in their support that they agreed to provide funds co

,1
4

prOduce the training films previously described. Other departmenth became

interested and the Pupil Personnel Section/ even publihshed an article in
. A.

the# 'quarterly newsletter which was distributed state-wide. (See Appendix,

B, Item 47 , for a copy.) Other programs throughout the state were commun-
.

lcate& with during meetings of such groups as the non-public school con-
.

ference; the Florida School Volunteer Program Ad Hoc Committee, the ESEA

Title III Training Conference for New Program Managers. Written informa-

tion was distributed via the Florida School Volunteer Program Directory.

(Appendix B, Item 48, contains a reprint from that publication.) Locally,

dissemination of information was facilitated by. the cooperation of the

county's mass-media. In addition to the usual public service spots on

local radio and television shows the Listener program was the subject of

a fifteem-minute and half hour television feature. (Samples frirm news

features.paper featureg and television scripts have included in AppendiX B, Items 49,

39

_11

50,' and 51.) Intra-Systed communication was assisted by the weekly tele-
.

Vision show, "Volunteer In$ight" and the School Voluntepr ProgrameNewsletter,

4



t

both of which carried much,information about. Listeners '(See Appendii 11' Item 52.)

Aecaust of the newly.acquired
evaluation dala, dissemination of inform-

ation about the program will become increasingly importaxit.

that this small piece of research and the documentation of

It is hoped

..

the progress ,of

this one program will encourage others to experiment and expand the role

Of school,volunteers. students are ready 'and the community is ready,

all that is needed is a catalyst, to .bring the two' together.

10.

11

e
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APPENDIX A

Item4

Definition of the.Porir Self-Defeating Behaviors

Selected for Study

UNRELATED TASK ORIENTATION (NON Awn=
(ais%or.her).interest is often focused on a task not assigntd.
E4. drawing; stringing .paper clips; making ari airplane.
'When called upon (his or herresponses maybe "what?" or'Repeat the question.!!

. (His or.her) Activities often includes
wandering around the room, tacking the long route rather than
moving'directly; combing hair; digging inside desk; going to
bathroom or'drinking, fountain unnecessarily.

1B. UNRELATED TASK ORIENTATION (ACADEMIC)

.

(He or she) works on one school-related task when the need is
to be attending to another. (He or she) reads library books
in preference to doing assigned work. (He or she) listens to
activities of others when (he or she)° should be doing. (his or
her) own work

2. PURE-SOCIAL

(He or she):stems to "enjoy talking with others and does so to the
exclusion of getting classwork done, (He or-.she) wants to tell .

about everything that goes on in his life. (He or she) does this
with peers, (he or she) socializes apart from,the task arid, on
the playground, socialrelations heavily outweigh game playing.
(lit or she) may make faces or in general clown 'around to get .

attention.

3. AGGRESSION

(He or she) exhibits behavior which is disrespectful of the
rights of others with intent. (He or she) may retaliate
physically or non physically by hitting others, throwing temper
tantrums, or even defying for. the sake of defiance. Some other
behavioral examples.are delibertte loud noise making to dis act
class, shoving inilines, sharpening p cil and sticking other
or destruction of proRer ills or her wn or others.

e--
(He or she) appears to daydream a great'deal and often looks
out of ioindow; lies With head on desk; stares aimlessly aboutthe room or, at nothing.-'(He of she) rarely piays. with,otherA.and stands alone or quietly refuses (usually by avoidance) to '`-
get involved with' others in class.

4 9
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APP DIX A

xter4 2

Characteristics of the'Studentt

O.*

EthniC Group,

Black 8
Whit6, -

Spanish. 12

Sex

Male =
Female. - 10

Grade

2 a 2.

3, = 5
4 .= 3

5 a 5
6 = 5

assification by teacher and/or Counselor

Overly aggressive = 10k
Overly shy a 3
Overly social 4
Out of touch with surroundings = 3

OA to
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APPENDIX A

Item 3

RESULTS OF PEER-PERCEPTIOWNSTRUMENT
D

NOTE: -The lower the percentage of times identified, the more diminished
the self-defeating behavior had become.

%

Experimental, % % Control % A %
Student ,Pre Pos.' bi Student Pre Post Diff.

X1 16

X2, 16

X3 '15

X4 20

X5 0

X6 .10

X7 5

2 -14

20 +4

8 .-7

20 0

0 0

7 -3

2 -3

C1 13 J4'

C2 23 15 +12'

C3 10 18 +8

C4 3 8 +5
.,,

C5 14 25 +9

C6 8 11: +3

C7 17 19.

X8 6 3 T3 . C8 5 8 +3
.. .

X9 9 8 -1 .C9 13 18 +3

X10 15-\.,7/ -8 C10 9 10 +1

Xil 15 2' ...13 C11 9 1 16 +7
0

X12 5 1 -4 C12 31 25 +6

X13 5 1 -4 C13 5 6 +1 .

.10 6. -4 ', C14 8 15 +7

7 4 -3 .C15-. &.. 13' -- +5
0

,3 '0 -3 616 5 3 -2

38 ,21 -17 C17, 3 4 +1
Ih..

8 8 0 C18 12 15 +3
.

2' 1. -1 C19 10' 15 ,,.+5

X14

X1.5

X16

X17

X18

X1.9

X20 13 10 -3'5/1. C20 2 v 7 +5



APPENDIC4
/71

Iten4

RESULTS OF SELF-PER EPTION ,INSTRPMENT

NOTE: The more positive the score the more positive the self-concept.

Experimental Control
Student Pre Post 'Gain. Student. Pre Post' .Gain

X1 ' 60 77 +17 Cl 59

X2 67- 82 +15 C2 70
. `.

X3 73 79 +6 C3 51

X4 76 82 +6 C4 66
Nit..A'

X5 58 . 45 13, CS 70
*

X6 74 80 +6 .C6 61

X7 37 47 --1-4 C7 52
;

' X8 63 . 78 +15, ,C8 68

X9 51 50 .-1 C9' 75

X10 60 64 +4 _ 'ClO 71

X14 59 71 e +12 C11 58

X1Z
. 21 62 +41 C12 '80

X13 57. 67 +10 C13 '71

X14 42 54 +12' C14 56

X15 77 75 . -2 . gas:. -76
,.. t , . ..

X16 36; 56' +20 ,C16 86

X17. 66' 85 +19 C17- 58

X18 65 66 -1 C18 ce,7

X19 H21 53 +32 C19 33

X20 40 48 ' +8 C20 ' 68

t

49

43 16

.71 +1

46 -5

32 .-34

51 19

42 19

33 19

42 26

45: - 30

78 +7

41 17

61 19

56 15

50 -6

61 -3:5

60-, -26

63 +5

51 -46'

58 . -10



APPENDIX A

.,Ixem 5 .

RESULTS OF OBSERVATION INSTRUMENT
(Focus on Aggression)V

NOTE: The more negative the gain Score, the fewer times that the
aggression behavior was observed.

Ex erimental
Student Pre- Post

.

X1 130 20

,..t.

X2" 18 2

X3 10 14

x4 84. 20

X5 20 f
X6 56 2

X7 32 0

X8 93

X9 45 3'

X10 60 2-

X11 10 0
.

X12. - 60 5

X 30 "40"

X14 40' 32,

X15 7 77 61

X16 35 10

X17 2 10

X18 - 12 2.

X19 71 30

X20. 0 0

Gain
Control.

Student Pre.: Rost Gain

-10

-16

+4

-64

-15

-54

.

Cl

C2

C3

C4

C5

- C6

86.

91

4

.5

39

135

180

86

24

20

36

170

+94

-5

+20

'+15

-3

+35

+8 VC7 101 120 +19.

-84 C8 981 .92 -6.
-

-42. C9 92 106 +14

-58 C10 ' 73. -- 129 ':+56 4.

-10 :.ell - -30 '35 +5

-55 Ck2 755.- 61 , +6

":1:16

-8'

, C13
e ,

. C14

: '70

89

65"

95

-5

+6

R. -16 C15 . 103 104 +1

C16 46 89 , +431

+8
,

y C17 5 48 +43

-10 C18 32 23 -9

-41 C19. 84 106 +22'

C20 0 - 56 +56



APPENDIX A

Item 6'

RESULTS OF OBSERVATION INSTRUMENT
(Focus on Excessive Socialness)

NOTE: The more negative the gain score, theleciier times that the
excessive socialness was observed.

Experimental
Student

Control
Pre Post1 Gain Student Pre Post Gain

X1 130. 126. :,-4 Cl 141 145 +4

X2 182 171 .-11 C2 . 152 140 -12

X3 127 130 +3 ,. C3 122 180 +58

X4 137 120 .L17 C4 112 122 +10

X5 143 141 -2 .C5 '136 149 +13

X6 173 100 -73 C6 -186 196 +10

X7 85 20 -65 C7 92 91 -1

-. X8 192 75 -117 C8 176 182 +6

X9 154 63 "'-91 C4 160 190 +30

X10 177 °180
.

+3 C10 176 1,1. .45

X11 16 2 -14 C11, 10 .-10

X12 0 1 +1 C12 29, 50
r

+21

X13 8 8 0 ,C13 3 2 16
.. -

.,+14
,

X14 10 -25 C14 39 31/ -8

X15, .40 8 -32 C1.5 43 52
1

+9
.0

X16 66 53 -13 C16 61' 71 ..+10-,
r

X17 ' 28 30 +2 C17 20 63 +43
.

X18 40 120 -20 C18, 130 123 -7

3C19 74 6. -68 - C19 .83 87 +4

X20 94 ii J-62 ''" C20 96' 102 +6

54

51

7-



The more jegative the score, the fewer the 'times_that the shy/
withdrawni behattioPwas observed..

..* ,

APPENDIX A'

Item. 7
-

RESULTS OF OBStRVATION INSTRUMENT
(Focus on Shy/Witlidrawnr

a.

.

. *

!Experi ental / .

Stu ent . ',r Pre Post% Gain.
CoritrOl "'
Student. Pre' Post Gain'

*

31
i

25 -6 Cl . 42 37 -5.
1;.....

.. .
..' .

a 22 :CO -12 C2.! 14. 12. -2
,., '

s.,_..1- '.i.
:f :s 56. 42' -6 - C3 6Z= 66 +4

1.... ,,,,. ,.... . .....
as' ..4 r A -15; 6 4" -9 C4 47 .36 +11

I '
s X5 .46.. '38 .7.8 9 , C5 -33'; 69 +34* t4a

' .. gt i 22 '24 +t' C6 . 11 . 18\ +7 - 4.

:,

' il. * t.
It.

V /
1 e X71. ' 57-, 58 -. ' C7' ... 8 82 +24

.,
.,,;

. .... ,...

.. .. .

,. ;,-4 -,..-;,..0... ' 33 . 26 , - < - C8 26 35 , +9. . .. i.

X9-
..

' 30" -.1:1 C9 31 ;58 ; +27.

, 41 41 l'O C10 35 34 , -1
. ....,1,

. ;X11 ,,,. 0. 158 .490 2 a68. C11 11.4. 128- * +14

. .X12: 150 65 -183 C12 146 .152 +6,- . ...
t.- -. X13 138 23 -115 C13 130 142, +12e

.. '
. \f

`. . X14 35 36 41.- C14 34 37.4, +3

il5 .: '
4

58 2 -456 ,, p.5 65 69 +4
....

. ' X16 ;.; 43 1 -42. C16 52 51 -1. 4

y 18" 13 -5. C17 68 80 +20

x18 ,58, 20. -38 C18 , 65 63

61 '92 +31° 43 4 -.39 -C19

30 18 -12 C20 .10' 15 4.5-

5

.5i

..
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Objectil
4

1. To/survey and'ana
t e use of lay'l*

various set

yo

WOD( is4

The Study Plan and SupportinOata

Plisse I ' Designing the Progra

.Target Deadline -'March, 197

ACtivity
Inalcaors

yze
teners

1.1 Gather information
.through:
a: Library research
b. Interviews with

individuals in,
related fields
Questiannaires to
other systems

:' 1.2 Extrapolate cogent
points .

. To determine the needs
and capabilities of
possible spdtsors

''3..17 To establish a commani-
ca 'ons network and
"mo s operandi" for
the i itial stages of
the program

1.1 ilfW itten summary of
el vant programs
u :

og of library
hours

*b. List of tliose
interviewed

*c. File of 'completed
questionnaires/ ;

*1.2 A-written statuary
** and/or chart detail-

ing relevantioinforma
tion -

2.1 Hold exploratory,talks **2.1
with possible s onsors
(i.e.,'appropr ate
groups sad in viduals)
such4as:
a. School Vo unteer.
'Program f the Dade
County. ublic Schools

b, Dade County Mental.
Health Association

c. Various pe so el
from the Da e Couh
Public Schools

d. Local government
agencies

3.1 Obtain'commitme fi0 Appropriate
sponsors -communiqueg

y

A..written summary of
results of talks

3.2 Provide s o ors with'
input su gested
$f s/ for roceeding/ ,

I-

,0

*3.2.1 A chart describing
roles of various'
sponsors

*3.2.2 A program prOspec-
. tus

*3.2.3 A job 1descrIption
for lay listeners
in the Dade County
Public Schools

Tentative timetable'
3. 3 Set }4'pe dates ,for future*3,3

mee. t ings, deadlinps,*
'etc.-

* See corresponding numbers- on following "pages for** See narrative for details.

5 '7
St.
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Log of Library and Reading Hours
#

DATE TIME *

TOPIC
LOCATION

Illg/2/73/30/73
2/23/74
2/24174'

2/25/74
06/74
'2/27/74
2/28/74
3/.2/74

3/3/74
3/4/34
3/5/74
3/6/74 .
3/4/74
`3/7/74
3/8/74
4/11/74.
3/12/74.
.3713/74

. 3/14774
3/15/74

,3/16/74
3/17/4

141/18/74

411/20/74
'105/23/74

3/24/74
3/25/74
3/26/74
3/27/74
'3/28/74
a/29/74
3/30/74
3731/74
4/1/74.
4/2/74
4/3/74
4/4/74

4/5?14.

4/6/74\
4/747A
A/10/74
4/13/74'
,411.5174'

4/4/74
,4/17/7
4/18/74
419174'

411(20174

N4721/74.

4/24/74'

100-3:30
12:00-4:00
10:00-5:00
12:00-3:00 .

6:00-8:00'
8:00-10:00
6:00-8:0
6:00-8:00
8:30-2:30
12:00:00
.6:00 -8:00

6400-8:00
8:00-.10:30

10:00-12:30
6:00-8:00
7:30-10:30
6:00-8:00
5:30-7:30
6:00-8;00
10:00-112:00
12:00-2:00
12:00-5:00
3:00-6:00
15000-7:00 ,

9:00-12:00
12:00-2:00
12:00-4:00
8:007-4:00 s

10:3°0-12:00
-6:00-8:00
8:00-12:00
6:007,-8:00

9:00-3:00
1:00-3:00
12:00-2:00
12:00-2:110
12:00-2:00
2:00-4:00
10:00-5:00

12:00-4:00
10:00-2:00
1:00-3:00
2:00-4:00
1200-4:00
4:30-8:30
10:00-12:00
6:00-8:00
7:30-8:30
12:00-2e00
10:00-5:00
10:00-4:00

5:00-7:00

'ERIC- files
ERIC files

1. Helping and-HuMan'Relations, Vol. I
11

11

11

11 .

2. Helping and Human Relations, Vol.
R -

II

11

II
1

11

. Toward Effective
II

11

Counseling and Psychotherapy
0

11

1 1

4. Pygmalion in the Classroom

,6.

Home
11

II

st

11

II

II

u

5
F.I.U.

/
Home

/

11

Client-centered Therapy
11

Hbme'
II

11

11
. 11

it
11

II
II

11

How to Read a Person Like a Book 11

11

II

11

I I

7. Humanistic Psychology: Interview with
Maslow,. Murphy, and "Rogers

Is

11

8. Aierican ducat'on.- A National Failure,
ER files

"Anierican. Education - A National Failure

9. Taxonomy of*Bducational Objectives

10. ExPerimentaland Quasi-Exper4Mental
-Designs for Research

11. Learning and Human Relatio4

p

55

68

Plane
Austin
\11

Plane
.''Hothe

Acapulco.

II

11

Home
P.I.
Hom

Home



VOW'

4/25/74
' 4/26/74
6 S127/74
1, ./28/74

'40!/29/74

/30/74
5/1/74
5/2/74 '..,

5/4/74
5/5/74
5/6/74 0

5/7/74
5/11/74
5/11/74
5/13/74
5/14/74
5/15/74

5/16/74
5/17/74
5/18/74
5/20/74
5/21/74
5/22/74
5/23/74
5/24/74
5/25/74
5/26/74
5/28/74
3/2g/74
/30/74
/31/74

6/1/74
.6/2/74
6/3/74
6/4/74
.6/9/74

6/10/74
6/11/74
.6/12/747
6/13/74
6/14/74'
6/15/74
6/16/74
6/17/74
6/18/74
6/19/74
6/2074
6/24474
6/22/74

`6/23/74
6/24/74
6/25/74

,6/26/74.,,

6/27./74'

411/28/74-
o/29/74.
6/30/74-
'41/74.

"Tir#e

q:00-10:06
6:00-7:d9
1:00-3:00
12:00-4:00
4:30-8:00 12.
.6:30-9:30
1000-120Q..
4:00-6:'06
12:00-4:00
4:00-6:00
8:00-10:00 13,
6:00-8:00
8.00-2:00
8:00-12:00
5:00-8:00 14.
6:00:8:0
10:0Q- 2;00
6:00 -1 ,:00

6:00-7:00
10:00 -2:00

8z90-12:00 15.

6:00-8:00
10:00-2:00
8:00-12:00 18.
6:00-7:00. 19.
4:00-6:00
1:Q0-3:00
6:00 -9:00

6:00-8:00
10:00 -12:00
6:00-8:00
8:00-12:00 20.

1:09-3:00
6:00-8:00
7:00-9:00
6:00-8:00
6:00-8:00
6:0Q-8:00
10:00-12:00 2f.
7:90-9:00
5:30-7:30
1:00-3:00
2:00-4:00
6:00-8:00 22.

9:00-12:00
7:00-9:00
6:00-8:00
6:00 -8:00 .

10:00-2:00
10:00-2:00
4:30-6:30
8:00-12:00
8:00-12:00
7:00-9:00
6:00-8:00
1:00-3:00 2

2:00=4:00

6:00-8:00

Tabi

Learning and.Human Relations

Ir

Crisis in the Classroom-

1.0c.moo)

gee 1--

II

II

It

Educating Emergent Man
1 1

11

'NL

Transformation of the School

/

II

II

II

II

Democracy and Education
The Way Out of Educational
How We Think
Human Nature andConduct
And Madly Teach

The Conflict in Education
It 4

Asylums'
II

It
tt

1 I

Deschooling Society
11

11

11

It

ERIC files
Z3:. OrganizationalBehhvior

it',

It

. Principals of'Managets

5.

tt

ConfUsion

.U.

Home .

Tallahassee
Plane
Home

tl

P.I.U.
:Home

11

II

P.I.U.
Home

It
""*r.

P.I.U.
Home.

tt

It
It It

n.

Home
It

Plane
Home-

11

t

Home
11

11

tt
tt

It

tt
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7/2/74'

7/3174
/ 7/4/74

/6/74

/8/74
/9/74
7/10/74
7/11/74
7/12/74
7/13/74
7/16/
7/ 74
7 16/74
7/17/74
//18/74
7/19/74
7/20/74
7/21/74
7/22174
7/23174
7/24/74
7/25/74
7/26/74
7/27/74
T/28/74
7129/74
7/30/74

C/31/74
8/1/74
4102/74
f3/74

W4/74
'8/5/74

8/6/7.4

8/7/74
8/16/74
8/11/74

Kt. Ta P.,I C..

6100-8:00
7:30-10:00
6:00=8:00
1M0-2:00
10:00-2:00
6:30-8:30
6 :00 -8 :00

5:00=8:00
6:00 -7:30

9:00-12:00
12:00-2:00
1:00-3:00
6:00-8:00
4:30-7:00
6:00-8:00
6:00-8:00
6:00-8:00
1:00=3:00
8:00-2:00
6:00-8:-00

6:00-8:00
7:00-1:00
6:00-8:30
8:00-3:00
10:00-2:00
10:00-4:00
6:00-8:00
7:30-8:30
7:00-9:00
6:00-8:00
6:00-10:00
8:00=12:00
8:00-12:00
6:00-10:00
7:30-9:1%.

12:00-1:00
. 8:00-1:00

0

2,

26.

27.

28.

29.

30.

Principals of Menager*,.

How-to-Change:0;e Schools
,

n. ,

("
Who Controlsths%'Schools

fn

, II

S.
'111 4

An Introduction to School Administration

I'
of

4, 1;

Se1T-Actualization
fi

of

Reality Games
11

n.
oo'

.

.

I'm O.K. - You're O.K.
11

1.

O

60

57

11

11

11

11
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4
Item- 2 ,7

Individuals
. -

Consulted 1.,b)

Public School Personnel' Mental Health Professionals' Univeisity Professors

County-level School Ad.'
1. Dr. Audrey Jackson
2. Hy Rothitein
3... Don Samuels
4, Bob Adams

Area-level School Ad.
5. Dr. Carol Fineman-
6. Dr. Jeff West
'7. James Norton
8. Don Burroughs
9. Jbhn Earle

10. Rossama Nyberg
11. Elvira .DopicO

Counselors
12. Barbara Aeker
13. Susan Roberts
14. Norm Colin
15. Carol Toner

. State SEA Title UT'
c16. Ray. Foster

1. Dr. ElizabethMetcalf
2. Dr. Jo Crown
3. Dr. Warren Schlanger
4. Isabel. Mewes
5. Dr. Barry Kaplan
6. Dr. Marvin Dunn
7. Robert Solomon
'8. Roger Perry
9. Dr. Richard OWerson
10.. Lucy Estrin
11. Donald Heacock
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2.

3.

4.

5.

.6.

7-

o.

. -

'Dr. Betty Rowen.
.

Dr. Carolyn .Garwood

Dr. Michael- Epstein
Dr. MiChelle Kavanaug
Dr. McGregoi Smith
Dr, Diane Baker:,.,'4:
Dr. Craig Eisendrath
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-THE 'NATIONAL SCHOOL VOLUNTEERPROGRAk,

Dear MeMber:

As a part of our,effdrts CO re eive national pUblicity;'I have been asked to
survey all the school volunteer o rams on our rolls.. You should indicate
to what degree your efforts last year (1973-74) were successful in the areas
I have listed.,

o
I would appreciate it, if you would, return tie, completed form `to my' office
at,1451 N. Bayshore Drive, Miami, Florida 33132, by Novembtr 1, 1974.
Thank you for yoUr codperation.

.

GOALS (Please Circle)

W

m
0
0

Ph -1
co ts4

M m
14 -0

m
0

vii

1 2 3 4 5

1.a
,.

.Recruitment cam.al.,:n 1 2 3 4 5

2.

.
.

Publicity and promotions for program 1 2 4 5

3. Training program for VOlunteers 4 5

4. Trainin. .ropram for teachers 1 2 4 5

5. Placement of volunteers
llaw man ? (number) 1 2 3 4

i

5

6. Recognition of volunteers I 1 2 3 4 5

7. Evaluation of roam .

8. Develo ment of sun.Ort materials. 5

9. Use of cross-age tutoring 4 5

10. Use of senior citizen. volunteers 1 2 3 4 5
1

11. Use of counseldt assistants 1 .
.

1?. noot000nieorpornto iov61vommor 1 4

11.10 ...sok 'II 'soy momNoi or %Pool. won' omoolvolf 11 poliov atolomoof (tomplow 1vill Itc$10y 101011 .11ms mod I nnllilnly ooloom?
Yoo No (VJOono Clo.oh)
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/ Ittift 3 1,H
Role of Sponsors Of the Listener Program (5.2..1>

/

Me al HealtlAss iation School Volunteer Program Participating Schools
Assist in r cruitment 1.. Recruit eihools and 1. Demonstrate approviKof volunteer listeners. .counselors. of program through

commitment of person-
2. Secure services of vol- 2.. PrdYide a staff per- el, facilities and

unteer Mental Health
Professionals to pro-

,son to represent the
school system on the

.support.

vide input during pre- Steering Committee 2. Free a counselor to
service orientations and'at all meetings. attend initial orien-,
and feedback sessions.

3. Serve as liaison with
tation session and
feedback sessions..3. Provide a volunteer who

Jwill'serve as Coordina7
the schools, counse-
lors and school sys- 3.

.

Communicate regularly
. for of Listeners. tem in' general. .with volunteers via

..

weekly counselor/Lis-.4. Provide a staff per- 4. Assist in recruitment tener coaching confer-
son ,to represent the of volunteer Listeners. ence.
A6fociation on the -- .

t
..Steering Committee and

at all meetings.
5. Provide a staff person

to organize and con-
4.. Orient faculty as to ,

the rale of the Lis-
duct training Sessions tener:S.---

.5. Provide clerical assis- and to provide input
. . .

tance for such-tasks as during feedback ses- Provide the students
mailirigs, materials re-
producti6;7**etc.

sions.
.

N.

, for the program.

- . 6. Provide clerical as- 6. Orient the Listeners
6. .Serve as liaison with sistance for such tasks . to the philosophy and

-1 the professional Mental
health community.

as mailings, materials,
reproduction, etc.

facilities of the
school.

7. Assist in the conduct-
.._

7. Assi!...: in the conduct- 7. Serve as liaiS ithing of publicity and ing of publicity and parents and other co
. public awareness cam-,

paign.
public awareness cam-

. paigns.
munity groups..

. .
. .

8. Ass st in recruitment.
8. Assist in evaluation

of program and pro-
8. Organize and conduct
,

evaluation of program
of volunteer Listeners.

du s. .

and products. 9. Assist in the collection
. of evaluation data.

.

.
.

.
.

.
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.1.11STENER ,PREMEIRP.9

The purpose of the program is to provide an opportunity for each studen..tand Lidtener tobuild a meaningful relationship and to help alleviate.anxiety and fraYiation in:the stUdents.

training by. the Mental Health Association and the .

. 44.steners.re4eive five hours of preservice
School Volunteer Program.

Listeners are recruited by the Mental Health Association and interested schools themselves.

eoo rincipal and'elementary counselor must
e guidelines of the program,

To be eligible for participation-both the s
agree to accept Listeners and to adhere to

Each elementary counseloi or visiting teacher
six Listeners per school.

counselor works with approximately, four to

Each Listener spends approximately 30 minutes per.student per week. Most Listeners havefrom two to six students.

. A five to fifteen minute coaching conference is held each week,between counselor and Listener.
Monthly feedback sessions are held so that both Listeners and counselors may exchange ideaswith Mental Health professionals. .

Parent Permission forms for participating students are option of each principal.
0. Records between counselor and.Listener are At the option of each individual school.

student
maybe

candidates may be referred to counselors by teachers or selected by counselorsves. Relationship ma

Stude td in the grogram are not extreme cases.

To become involved call the School Volunteer P'rog'fAm.,(371-249l).
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APPENDIX B
Item 7

THE LISTENER-PROGRAM JOB DESCRIPTION (3.2.3)

TYPE OF WORK: LISTENER

BACKGROUND: As the schools of Dade Counti'seek ways for each student
to acquire the attitudes and habits essential to the
maintenance of good .health, a need arises for assistant
of a volunteer skilled in this area: Such developments
assistance will allow teacher and/or counselor to
better 'provide for th needs of the individual students.

DURATION OF JOB: Minimum of two hours per week for one semester,
regularly. established school hours.

DUTIES OF JOB: Work under the direction of and in coqiieration with the-.
principal, guidance counselors or teacher as a non-crisis
oriented laTlistener, Generally:I...the assignment will
.include one or more of the following tasks.

1. Consulting with the principal, guidance counselor.
and /or teachers.

2. Developing a friendly, supportive relationship with
assigned students.

3 Planning activities which will lead to increased
communication with assigned students.

4. Providing a positive model without forcing values.
N,

5: Listening to the thoughts and feelings of the
assigned students.

6. Keeping brief observative notes on the progr ss of ;
assigned students.

7: Participating in'regular feedback sessions designed
to increase both perception and skills.

TRAINING PROVIDED: Pre-service and inservice training will be provided.

` VOLUNTEER 'Ability to relate well with others, especially childrenQUALIFICATIONS: and youth; patience andocooperative.attitude in working with
students; astable, calm attitude and positive outlook on life.

Provide individual,attention to selected students through the
development of a positive, supportive relationships where the
student would feel free to express his feelings and thoughts.

66
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Date

APPENDIX B
Item4

MEETING DATES FOR LISTENER PROGRAM 3:3)
. .

..

Event Date Event

1/21/74 South Feedback 10/3/74
1/22/74 North Feedback' . 10/3/74
1/25/74 Meet with N.E. Area Counselors, 10/8/74

'2/5/74 Training I 10/15/74
2/7/74 Youth Services Committee 10/21/74

. 2/12/74 Training II 10/22/742/18/74 Steering Cbmmittee 11/7/74
2/19/74 Training I & II 11/7/74
2/25/74 South Feedback, 11/12/74
'2/26/74 North Feedback 11/19/74
3/5/74 Steering Committee 11/25/7
3/12/74 Training 11126/74
3/19/74 "Training II 12/5/74-
3/25/74 South Feedback 12/5/74
3/26/74 North Feedback 1/9/75
4/4/74 Steering Committee 1/14/75
4/15/74 Youth Services Committee 1/21475
4/23/74 Training I & II 1/27/75
4/26/74 Meet with S.C. Counselors 1/28,75r /28/74 Youth Services Committee 2/6/75
/11/74 Listeners Thank-You 2/6/75'

6/18/74 Steering Committee 2/11/,5
7/14/74 Steering Committee 2/18/75
8/13/74 Steering Committeell 2/23/75
8/26/74 Meet with Counselors 2/24/75
9/23/74 .South Feedback

Steering Committee
Youth. Services Committee
Training I
Trainit II
South Feedb'ack

"North aedback
Steering Committee
Youth Services Committee
Training I
Training II
South FeedbackN -/

North Feedback °(

Steering Committee
Youth Services Committee
Steering Committee'
Training I
Training II
'South teedbabk-
North YeOback
Steering Committee
Youth Services.
Training I
Training II
South Feedback'
North Feedback

0
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Target Deadline - June, 1974

(' Objective Activity Indicator (a.

40To provide f.or the re-
cruitment_ of listeners'

5. To establish procedures
for the selection of

(7

public school sites and
personriel

1

6.jo organize both pre-and 6.1
'in-service training Pro-
grams for both the volun-
teers and the school

6;2

4.1 Meet with appropriate *.4.1
sburces of volunteers c

such as: .

a. Mental Health Asso-
ciation

b. P.T.A. broups
c. R.S.V.P. (Retired

Senior Volunteer
Program) .

d. students
e.;JGe eral citizenry

\(\\N\XL22

.1 Meet with appropriate *5.1
school personnel at
the fo lowing levels:
a. trice

. b. Area
C. Local school

7. To producc materials
and s 41 y services
to support the program

t

Meet with sponsors
to estataish respons
ibility

*6.1

Record of recr.0
activities le
samples of ecruitm
material

Written guldelineS.
for the 'selection'
of sites and personne
by,school administra7
Live area

Outline of resons-
ibilities

Meet with school *6.'2 Agendas of training
perSonnel to outline.' sessions
training for volun-.
teers

6.3 Obtain feedback from *6.3 Description of
training sessions and** "2modifications-
make'modification's as
appropriate,

7.1 Ascertain needs of
sponsors, volunteers,
and school personnel

7.2 Meet deeds of each ***7.2 Record of goods and
group

**7.1 Record of requests

* See colCresionding numbers and following pages for details.
** See,narrative for details.

*** See other related activities and support material.

services provided
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.Do You Have Time to Listen?
l''. /.."*-- / /.. : . i

,1 : 1.%; 017 VatAttibei# WCIA'16ILO41.4. 04s fel

,r ... - i.. ..... , !
" . I

1 fl.7.r.."..... .. 1 dirootio.-. ors and in coo-.-oorz.Lion With
.

. 1 vae . .....e....."7....11: ' Ilit ,
...,,,

.

...........,,,,..
... . ... . ....- 4,........ei4:

1 I

ill.
1

""..........""1,6.....4,

the prino,ipal,..guidanco counselor or

Uacher as a ton-cris3A orionted lay ,-

listener.

The assignment will include one

of mure*ofthe following tasks:

*Developing a friendly, supportive

rolationship.with

assigned students.

11.

r ;P?iitA

$

nning activities which

will e d to increased..

Aommuni ation with assigned

students.
.r,

*Provide a positiv9i6dell
)

without for value/0...

*Listening to the thoughts

and feeligs of assigned

.staents,

111-nr. ? ? ?

tl pz4usF., THE CHILDREN/OF D

WHERE? VIN CENT .t r.
CO RIDGE
COURT ROO:i NO. 203

WHEN? NOVEMBER 14, 1974/ 9:00 11 :GO A.M.

NOVENBER 21.4, 394
ti

,, 100

COUNTY NE4D YOU

x
67 7.0
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0.410f,il

9
REGULAR VOLUNTEER.APPLICATiON FORM

Date
FQR OFFICE USE Mr.

5:
s.

43T.

School
ome

,Address

Last' First Middle
Teach

U Street City hip ielepuone

ou'Have A Car? Are You Bi-Lingual? If So, What Language?

EDUCATION ---- - -
Name Number Years Attended Degree ,41

plemeAtary

r. Sr High

ege

AP you attend p11sge/university4now?
Do you attend jr /sr high now?

VOLUNTEER SERVICE RECORD

Name Of Organization
Type Of Seevrce

.
d

.

.

. .
.

9 ,,

WORK EXPERIENCE

Pkesent:

Name Of Company
Type Of Job #.0f Years

Previous: r

LOCAL CONTACTS

Name:

Home Addres):

NW>

Person To Contact In Emergency: Person To Contact For Reference4
I

e Telephone;'

Alline6s Addrass:
0

Business Teolephone

Relationship/Occupation:

68 . 71
tM.



Appendix 'S
ltum

SAMPLE OF PUBLIC.INFORMATION RADIO SPOT.'VIDEO

1

1.4).

AA the schools of Dade County seekvals'for each student'.

2 to acquire the attitudes and habits essential to, the main-

3 'tenance,pf good marital health, a need arises for the

4 assistance of volunteers skilled'in this area. Such

5 developmental assistance will allow the teacher and/or

counselor to better provide for the needs of the individual:

7 students. or this purpose, "listeners" are recruited by

8 the Mental'H alth Association and by interested schdels. .

9 themselves.

10 It is not difficult for a child to perceive himself ads a

11 tiny, helpless creature in a world of Eironi competent

.

12 giants called adults. The "Listen to Children"'program

1 offers children the opportunity' o have an adult friend who

4 is not in a position of authority. By simply eccepting the

15 children as thefere, and providing individual attention to

16 them, the listener can help these children communicate more

17

1

19

"0

1

freely about their own life experiences. The main goal of

the listener is to facilitate this comniunicatiOn., The

purpose of the program is to provide an opportunity for each

student and listener to devqlop a meaningful relationship

and to help alleviate anxiety and frustration.in the

22 students.

23 Each listener spends apprOxiMately thriry minutes per

24 student per week. Lost ha e frota.two..tO six students

25 assigned to them.

1

70



__VIDEO

-

26 Eoch school counsel(); works with four` to six listeners per

school:- 4-coaching conference of aboUt ten minutes is held27

28 , each week between the coUnselOr aid the Ifstener in. order to
a

29 exchange information and to di uss problems, happenings,

30 progress, etc.

I Students who participate in this program arenot extreme

2 cases. "Jtudent candidates may be referred to counselors

3 by teacherg,or selected by the counselors themselves. Tha

4 relationship between a child and a listener is an ongoing

process which.may be terminated by request of the student,

6 listerier, or counselor.

7 The duration, of each listener's job is a minimum 'of twat.

hodts Per'week for one semester during regular schoolhours.
0 ,,..

T ey wtrk under the direction of end in cooperation with the

chool principal, guidance counselor, and teachers as a.non-
.

cr sis oriented layistener.. Generally, their assignment

112 *11 include one or more of the followin$ tasks:
.-

13 1. eveloping a friendly, supportive relationship with

14 "thei assigned students.

15 2. Panning activities which will lead to increased communi

16 catio withtheit students. 5

r7 3. Pt viding a positive model without forcing Values..

13 4. Li tening to the thoughts and feelings of the students

19 they'w tk with.

0 5. Keeping brief observat notes on the progess of the

1 ''asaigned students.

22 6. Consulting with the principal, guidance counselor and/or

23 the teachers.

24' 7. ?anticipating in regular feedback sessions' designed to,T
P

inorrinAo both Tircootion ind nkills. 7g 7;



VIDEO
AUDIO

1 At Orientation #2, the lidteners have an exercise in team

2 relations, wpresentation on "How.Cross Cultural Difference

3 Can Affet Your Listening Relationship"; and work in groups

4 in order to explore the characteristics of elementary and

5 secondary listening. The presentations are given by Mental

6 Health sociation professionals.

'7 Between the scheduled orientation programs, thd prospective

8, listeners meet with the counselors at their assigned school

9 in order to explore the Philosophy and'physical situations

10 of Oat school. Matters of policy are set by- the principal

11 of each particular school.

12 Feedback sessions are held each month to allow the listener

13 to consult with Mental Health professi nals and to share,

14 their experiences with other listener Tke first fifteen

15 minutes of the session is devoted o a presentation on n

16 tppic of importance to the listeners; the next forty-five

17 minutes involve a general discussion; and the final tlety

18 minutes are used to cover elementary school and secondary

school needs.

26 Pre-service and in-service training is provided by the
.

.

h27 Mental Health Association and the School Volunteer Program.

28 The Listeners attend two orientation programs. Orientation

29 #1 includes a history of the program; an overall view .of th

30 program, presented by an active listener and a counselor wh

31 has worked with a listener; a presentation onnliout to Liste

32. to Children"; and the role playing of "Dui \ ding 1:1 Relatior

'IA bilipptl,
..........,..i. ---.----.--r"-

34

" 74



VIDEO.

vb

73.

19 .?

We also ha

0
program"has

the group o

22

23

AVM.

an evaluation program planned

fcjur pfrts, each of which will

students participating n the

with a group of non-participating st

consist of observations conducted by

24 from- the University of Miami who wi

categories-of behavior of the stude5

A.
26 .Part II will be a perception questi

27

28

29

30

dents

for this year.The

be used to eompar

liiteneis progr

. Part 1 will

trained observers

1 compare six, different

is in the two groups.

nnaire which will be

filled but by the teachers of the s udedts in each group.
/

Part III will consist of a peer pe

the students in bot

ception e a s in which

groups will examine each others

behaviors,-and Pdrt IV wi

31. at themselves

32

33

34

1 involve the students looking

or, self- perception.

Each of these four parts will
4

conducted three times

dufing the year - in. November, 3.nuary, and again in May.

Our expectation is that the results of this evaluation w 1

validate our belief in.the positive effects which can be

achieved by the "Listen to Children" program.
f I

kf

19

`

22

23

4

25

26

27

).11

11

75.



APPENDIX B

Item 13

`

Guidelines for Selecting Sites for the Listener-Program (

4Any elementary or junior high school may partitipat in the program
by expressing interest and by meeting the follmai criteria:

1. Must have the approval of the Director.of PUpil Personnel Services
at the Area Office.

2. Must have the approval of the principal.

-3. Must have a counselor or substance edUcation teacher willing to
supervise the volunteer.

4.. Must free the counselor,or substance education teacher to attend one
set of prgserv.ce trtining sessions and occasional feedback sessions.

5. Must be wil ng to assist in evaluation activities.

6. Must be willing to adhere to the guidelines as 'set forth n the
piOspectus and philosophy statements of the program.

7. Must be willing to provide orientation time for faculty miters. 1.

8. Must be willing to provide meeting space for the Listener to work and for
the weekly Listener/counselor coaching conferences.

7

7 6

°4` 74

8
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Item 14

Training Session Responsibilities for theListener Program (6.1)

Date Event Other Mental Health Professionals SVP
Representative,'

Nancy Cooper
2/5/74

.
.

TrAining I
tr

.

Counselor
Listener

Dr. Elizabeth Metcalf
.

.,
.

2/12/74 - Traing II "
.

Dr. Marvin Dunn Nancy Cooper

2/19/74 Training I & II Counselor.
Listener

Dr. Elizabeth Metcalf Nancy Co er

3/12/74' Training I Counselor
Listener

r. Jack Presly 1 Nancy Cooper

,, I

4

3/19/74 Training II
. Dr. Marvin Dunn

- Nadu Cooper

4/23/74 Training I & II

.

Counselor
Listener. D . Elizabeth Metcalf Nancy Cooper

= ,10/8/74 Training 1 '

.

Counselor.
Listener

Dr. Richard Emers n Nancy Cooper

10/15/74 training II, Mr. Robert olo dh Nancy Cooper

11/12/74

,

Training I Counselor
Listener

Nancy Cooper

.
i. .

.

11/19/74 Training II
Nand), Cooper

1/14/75 Training I Counselor .

Listener
'Dr. Elizabeth Metcalf)
Mr..Jack Presly 1FILM

,..,.._

Nancyt6opet.

:
1/21/75 Training II Mr. Roger Perr .

Ms. Rossama Nyberg f FILM.

1 Nancy Cooper
.

".

.

2/]\L/75 Training I . Covselor
Ligkener

Dr. Elizabeth Metcalf -

Mr. Jack Presly 'FILM
I.

/

NanweCooper

2/1 /75 Training II Mr. Roger Perry 1 ,

J)
Ms. Rossama Nyberg J. FILM

Nancy Cooper

7 7

75



APPENDIX B
Item 15

Training Session Agenda - Original Format (6.2.1)

"LISTEN TO CHILDREN"
ORIENTATION OUTLINE

TUESDAY

Welcome & Introductions

Pat Berman
9:30 -
10:30 a.m. What is-Mental Health?

J

"Only Human"

THURSDAY

DiscusSions. of Attual Situations

Donald Heacock \

Where Do We Begin
-

10:45

Ann Cordray

Identification and

Referral
Di.. Marvin Dunn.

Interwiewing
10:45
11 ":30 Techniques and

Consultation
Dr. Richard Emerson

Wrap Up and

As

Nancy Cooper

Welcome - Ann Cordray

8:00 - What is Mental Health?
8:30 p.m.

"Only Human"

Discussions of

Actual Situations

Dr. Elizabeth Metcalf

Where Do We Begin?
8:30 -
9,:15'

Elizabeth Metcalf

Identification and

Referral.

Dr. Marvin Dunn

, Interviewing
9:15 -,

10:00 Techniques and

:

.4 Consultation

Dr. Richard Emerson

01

78

76

Wrap Up and

Assignments

Nancy Cooper



Time Topic

10' 1. Warm Up

A PPE Ptt

TAE M% 41

Training SessiOn Agenda Modified Format 6.2;2)

HLISTEN -TO- CHILDREN WO KSHOP

5 2. How can we get
30' 15 kids to talk?

10

,Technique

. .

a. Unabashed praise
b. Pie graph - volunteer

time

a.

b.

c.

Voluntary sharing
Mini-talk
Total group discussion

5 3. What kind of talk a. Voluntary sharing
can we expect? b. Mini-talk

c. Total group discussion

15.
.10

15 4. What specific
situations have
puzzled or alai-
lenged you?

10' 5. What next?

10' 6. Wind-up'

Smdll group discussion
led by one of volun-
teer

Small groups

Total group sharing

Tool

a. Elementary Counselors
b. 'V lunteers' responses ft

....

(a. Volunteers' responses
b. Resource person -

Jack Presley.
c: Volunteers' responses

a. Volunteers' responses
b. Resource. Person
c. Volunteers' responses

Volunteers' responses

`k)

Volunteers' responses

Reports from small groups

79

77



APPENDIX:Nk
Item 17 h

Training Session Agenda - Current Format (6.2.'3)

1. Orientation Ir. Second Tuesday akthe month (September through March)
9:00 11. 0 at he Mental Health Association

Agenda: HistorX of the program (gentalHealth Association regre-
sentative a d ol Volunteer Program representative)

or

Overview of the program (an active Listener and
counselor who has worked with a Listener)

Presentatio on ow to Listen to Children"
Ogental Hea Association professional)

Role playin of "Building 1:1 Relationships" (School
Volunteer Program representatimp)

,

I

Meetittgos. Prospective Listeners ' me with counselors at assigned
school

Purpose: To explore philogophy
particular school

Time:

ysical situations of that

Between second and third Tuesday of the month

. .

ent'at n II: Third Tuesday of the month (September through March) \\,,,
9:00 - 11:30 at the Mental Heafth Association

Agenda: Exercise in team, relations (School Volunteer Program
representative)

Presentation on "How Crass Cultural Differences Can
Affect Your Listening Relationships" (Mental Health
Association profe4ibnal)

Homogeneous grouping to explore characteristics of
elementary level listening and secondary level listening
(Mental Health Association representative and School
Volu eer Program representative)

,

4. Fpedback Furth Monday bf the 'month (September through May) `at a
Session: location in South Dade County from 9:30-11:00 or fotirth_

Tuesday of the,month at the School Volunteer PrograM,
1451 N. Bayshore Drive.

Agenda: The first 15 minutes will be devoted to a presentation by
;a Mental Health Ass4iaton professional on a topic ofl
iMportance to the Listeners, the next 45 minutes will in-
volve a general discussion and the f' al 30 minutes will
cover elementaryisecandaxy'needs.

PurpoSe: To consult ,4rofessional psychologla afe-experieaces
with the Listeners

Coaching Weekly.meeting'betweea Counselors and Listener he
-.,_Conference: schools for 5-10 minutes
,.

Purpose To exchange' information and discuss problems, happeningsgress, etc.

78. GO



APPENDIX B

Item 18'

Content of Pre-sery T'rainin FiIm-s 2.4)

In order to relate the major thrustof the pre-servicetrainit'vity, a transcript ofthe four fifteen-minute training pfesentations has been included. Th- 16 mm.,,sound/colorfilth are on file with the School Volunteer. Program of Miami. The filly focus on the follow-ing:

1. "How to Listen to Children" by
Dr. Elizabeth Metcalf
Child psychologist in private practice and President of the Mental Health As ociationof Dade County.

2. "Active Listening Techniques" by
Jack Pr sley, School Psychologist.

3. "The Rol= of he Listener and Counselor"
Dr. Warren Schlanger, M.D.

rgigatilr. L-iasterter
Mr. Norman Golin, Elemedtary Counselor.

c4 i,How Cross-Cultural Differences Can Affect Your Listening Relationship" byMs. Rossama Nyberg, Human Relations Specialist.
Mr. Roger Perry, Child Psychologist:

11
\



HOW TO LISTEN TO-CHILDREn.

BY DR. ELIZABETH METCALF

410 -
Dr. Elizabeth Metcalf-is a clinical'pSYchOlogist and Presidentof the'MentalHealthAssociation. Dr. -Metcalf is going to talk_ with us On the subject "How to Listen to

.
Children".. A.

In the total, I think communication-is made-up
get the Child to talk to you, or,to respond to
listenproperly,to what they dre'telling you.

ate, response to thethingsthat

of three parts. First you 4ve to
you'in some way. Then you have to
And third, yOu have to make a# appro-

u have heard.

Let's talk a little bit about al the things we have just done. and the things thatwe are going to do when we meet our children. First,'how do we get a child to talk?Now, I think many of you are concerned with the fact that. you are going'; to be enclosedin a room with :a child for a period of time, and he may.sit there and stare at you;and you may siethere and stare at'him. How in the world are you going torelate toeach other? Well, the first thing that you must remember is that the child is just asscared as you are. In fact, a little more becaUse, after all, you are'a grown-up andyou have talked a lot to other people before; but children are frightened whenthey are coming in to meet a strange person who they haven't seen before and they arejust riot sure what this is all about or what they are going to get into: So, you startoff a little bit ahead and never forget this. You 'are the one that putsi the child' atease. The first thing that you need td do is to let this child know that you care thathe is there. That you are interested in seeing him, and that you are a person who likeschildren and likes to be with them.

(74i0 Now, you can do this in many different ways. An interviewer is goil to. have hig own wayin doing this, so am. not going ,to give you any little specific thi gs that haye to bedone in one way or another, but let me suggest that yoU tell a good,deal to your child.. by your voice. You-tell a good deal to.the child by the way you-look at them,'the wayyou smile at them, the way you greet them . . . all of-these very important first im-pressions, that.make a great deal of difference in the way the child sees you, and theWay he beging-to respond to you. Don't rush the dhild, if he comes in and he is' alittle shy'and-he can't talk to you -- make him-comfOrtable, greet him warmly, tell -hima little bit about yourself and what you are -there for and what ehis What yOu are 'going to talk about or why you are there, and why you may even tell him a little bitabout why you are partici tin the program and that you think this is important andthat you-are delighted, to be .able to see him. Inthe.meantime, he is sizing you up, andthis giYeg,him a.chance to se sort of a perSon you are Then, if he doesn't seemto come through with some.idees, or to have anything that he wants to say to you, don'the itate to let things be qUiet for a little bit ... . don't be w ried if you don't
to move very rapidly,

it easy 'and let
st a' little

"You know,-

to all the.time. Take it"easi. Children move, although they sein th thinking,they move at a more slower pace than adults, so, t k, him have free time. Now, if you are having a silence which runs off forbit, you tight want to talk about that. You might want to say to*the child,:sometimes it 1 icult to talk to people you don't know very well Or. ;,, etimespeople,find "t diffi ult to start thinking about some of the things that 'are on ruing
_,

them, or that they want to talk to a stranger about". And sometimes 3rou find at thechild,will say yeah, or nod his head or somethng and you can pick lipon this An talk

or'that he can't think of a lot ofthings to do. If you are still,finding.that the child
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just a'little bit about how you have-this trouble too. And when you go and meet s ange

I

people; you don' lways knoW exactly hOw to talk and you can't, you can't be sure w at

that it is alright, he doesn't have,to be concerned tha ,he isn't very verbal right away

you can say to them nd so forth, and talk a little bit about this -- to lit him know1\*Ilt
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.

,

.isn!t responding to you veiy dell, then the next thing that youmight t ry.is to moveintosomethinethat is non-verbal.' We have all suggested,and you,will Iv getting
more suggestions about this in the course of your training program, that you bring
something to the ,room with you that you think the child might be interested in . . .410 that you think he might enjoy working with, Maybd-sometim s it is only aaittle toy

.times it is someehing'else that you can' show the child. : . cebihakers which' help

automobile that you can move back and forth. Sometimes it s a Ilttle g e., Sbme- °
,

the child becoMe involved with you, because again children are ptimarillnon-verbal
.

creatures and they do need some.way og relating to you, that is not jubt conversation.SO, if you have something that' you can do 'with the. child this may be the time .to '--introduce iti t aethe beginn,ing'when you are trying. . . the child is tryi g tofind his Way'in tr ng. to talk t? yo q. Now, once you have the child talking or respond-,Ang to you or telling you abouthimself, remember this doesn't always have to b in all
. sentences rand a total,conversation. The children tell you a good deal about t emselvesin their:body movements and the thing the do. A little child who will beicome involvedwith what you are doing and play and make meats, this child is relating to au just- as much as if he carried an in a full conversation. So when the child starts to toileand starts to relate to you, your very important lob of listening starts, and thts is #why all, of yoU are called "listeners"because we think that the important thi heie fgt..you to do i§ to be sure that%you listen to the child and be sure you hear wh t he says.We have a saying in my business "Listeaing.with a third ear, and listening w th,a thirdear is really listenift with your heart". So when you listento the child, isten forhis feelings, listen'for-the things he means to tell you but he perhaps is not able toput out in the kineofvords that many adults would do. So listen for.the.things thatyou hear him say that,relate to his feefings the way he is responding to yon The kind --of things _that he may only give youin parts and gdstures and little things.

.

. A

Listing in this situation is'-different than'listening to a friend At a cocktail partyAsh or listening to someone on .the radioNor on TV, where you may be listening with ode-ear .IV doing two or three-other things, or you may just be listening so that you are waiting
fora chance for you to talk, as you/do so often in conversations with friendsl.

. In this situation, we 'Ant you to listen as if your life depended 'on 'what was 'happening,
Listen-as though you had to take an exam'on-thiain 'half an hour, Listen as though,you-.
were going to have to give back verbatim, in other words, listen with'everMiber of yourbody, of /our being, of your feeling, everything that you can do. So that you are reakIY
picking 'up e rything the child is trying to tell you.

:Now, once we have gotten the child to relate and respond to us, and once we really.are
"involved-in the liste ing process so that . . . we have ears and we are all ready to go.to the next thing the comes to us that is of some concern is -- how do we respond to

what they say? How . . .,talat do we come back to them faith? How do we respond to the
things that we are he ring?

e .

-.

The first thing I would like to say to all of you is don't be concerned that you havkto
solve any problem the child brings to you in any immediate sort of ways .This.is:b. trap *-.which Children sert for you not intentionally in the sense of wanting to be peed A - ;.,,hostile or anything like that. But they will sort of Cqme"to. you and say, "Are Ists, the:. ,.,.big expert ? ", "Are you going to 'solve all my problems?", "Are"y811 like,my teacher Whop
always answers all1_my questions when I ask'her this ? "

i

s "I this the kind 4of person that
_you .are ? ", and so, you have to establish in early respatves that you are'lnlot going'

to-coule in with a lot' of cheap answers, a lot "f thprt.answera acloi of quick answers'
..that don't completely reflect a lot of thinking and don't encourage-the child'to'do hij,9%.

40
..... thinking, so don't be concerned if the.child says to you, Nhat_will I do ab9Ut;;my
teacher?", "What.ia going to happen to me tomorrow?", "What course should I take?",'2'How

/1-shoUld I. handle th'is?
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I think this often makes us anxious, and we feL that we.are not doing our besOor the
child if we don't come in and answer these pr lema4 Actually; we are doing our best for
the child if we encourage him .to do his o hinking. Don't be pressured to give answers.
ReSpond to the Child in a way that will e our4ge him tO talk. Ask him to tell you more
about the situation. Ask him to consider alternatives to a situation. All of these are
very important ways of getting him to t k more about his concern and perhaps solve it
for him. ''We honest. If I could say o e important thing about your response, that is *
honest, don't try to say that the chi d is cola& to be alright, I'll fix it. 'Don't worry.
Maybe he has things to worry about. So be very-ftnestin the way you respond to the
child, your child. Children can t 1 whether or not you are honest. So be very honest,
e very open, .be /ery*warm and re ember to be the patient seeker aftee understanding,
on't.feel that you'have to gre9 this child as the expert who will solve 411 his problems.

a

,.

rs

4):

814

'82



LECTURE II

HOW TO LISTEN TO CHILDREN

BY JACK PRESLEY.

Hello there! I'm so glad Co see' you inthis program because I know thatyou are going to enjoy it. It's a thrill to be able to. fielp:boys and girlsand to see them grow; whether they are growing intellectually or whetherthey arq growing emotionally. You.volunteered because you like children:because you are interested in them. Now I want to talk to you a few minutestoday about the possibility of getting children ready to talk so that you. can listen; because ies'pretty hard
to listep'When nobody is talking, right,?So, lees talk about some of the ways we, can get children to talk, so thht youCan listen. The first thing that you need Co do to get children to talk isto motivate them. Now thats a bl.a euphemism. you know thpt we- talk about, but..what does it really mean when we want to,motivate a child? /We pant to gethim to do something that we wantlhim to do. In this case, talk about theway .he feels about `things. Well I would suggest that, 'if at all possible,before you see the child the.first time, talk to his teacher, talk to hiscounselor or anyone else who works with hip. Find out something good abouthim, so when you first see'him you can make 24T 3 statements that arepositive; that is to say you can compliment him honestly and sincerely.Now lets donk have'any put-on, because children can read you loud and clear.So, make sure that you are saying something that is genuine. Don't say toMary, "Your hair looks good", whet its all torn up and she-knows it. Don'tsay to Johnny, "Hey man, that's a sharp shirt you've got on", when he hada real fuss with mama'this morning, lie didn't want. to put the blamed thing'on in the first place.' You haven't really complimented him.' 'Complimenthim ;on those things that.he really enjoys and.ihat he has really- accomplished.

If the teacher tells you about some nice thing that he did id school;..)picked up Mary's books when they dropped, or something of that nature, thatis a good thing to compliment him. about. Inorder to motivate children, wehave to give-them reinfo"rcement. I make"some pretty radical statementssometimes, but all we psychologists,are seft,of nuts anyway, you know, andif we are not nuts then we don't qualify to be real psychologists. So,that's why I make such broad statements. Oneef.the statements I make issimply this; that nobody does anything unless he gets some kind of reinfoicementout,cf it. Nobody? 'That's right, nobody does anythingunless he gets somekind of reinforcement. That is to say, once he has done a'partidnlat actorbehaved'in acettain manner,, something happens after that that the child.himself interprets as being -valuable to him in some way, If he doesn't interpretit as being valuane he is not going to do it again or at least not many .times.It would soon end a$ we say in Psychology, it extinguishes. See,we've, got big Wotdsforev tything, so don't run away, I have some more foryou in just a little while.

',want to talk to y6u about reinforcemeht though, on'several levels. . I'vetalked about four levels of reinforcement, not because that's all there-are," 'that's all that I can think 4. And if you can think.of some more, tha'll be
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great. First of all, I'vbtalked about reinforcement on abasic level.Everybody can respond on a basic level. That is to say, irtheforganismhas a need And behaving in.a certain way fulfills the need, then' we areresponding on a basicilevel. If a child is hungry }YOU can give him foodand by giving him food you can get him to do most anything you'want himto do. Especially, if he is hungry enough and he has been without food'long enoughr But we really don't deal with children on that lev4 very often.Most of eile time the children who come to us in school, at least, hopefully,have had something to eat, and they are not literally hungry. Althoughpeople will respond to food; even when they are not hungry.

So, lets move up to another level that is a little more practical to Use withchildren. in your.listening situation. You want the child to be motivated andyou want him to talk about the things that give feeling to him and areimportant to him then promise him or make available to him some kind ofan activity. Children love to be involved in activities. Now this might bethat you,simply take him out to 'walk around the block or .to go ,,out ,arid lookon the campus at some of the lowers or shrtbs. It depends on the age ofthe child. You'll have enough common sense to know what kind of thingswould interest the child. But an activity is a tremendously motivating force:.especially fox a child who has to .sit in a school building all.day for five,or five and a half hours. Ydu know, Man, its just. great, to be- able to get up' and'walk around the Sall. If the teacher asks,,Nho would like to take a note to
.

the principal's office*" all the 4ittle_hands will go up, you know, becauseafter all, ,we've been sitting here 1 this time, its high time we got tineto move around. SO, if you can, give .ome activity, especially if its'aplanned and interesting activity, as a result of reaching some behaVioralcriteria, .So that as you listen to yqur children, you find that some
. theirproblems relate to their own behavior, hat is to say, Johnny. is having ahard time getting along in theielassroo because he won't stay'in his seat;or because he wont listep to the teacher. because he just can't keep his handsto himself. He has to pull Mary's hair, and he has to bump Billy with,hiselbow while'he is going to the pencil sharpener It just seems that there isno way to get by Billy without that elbow going up. So, if you want to motivatehim to correct some of those behaviors and thereby make his own life moreenjoyable, ive him some kind of activity that will motivate him. Its areinforcer. Then many of our children can function on the.level thatcalled soc 1 reinforcement. As a matter of fact, we hope that they all tighteventually function on this level most of the time. Which is to say they 4).'simply want your approval.

By reason of the fact that you are an adult indicateg that most childrenwant your.approval, because you automatically become associated as an adultwith the pOwer structure of our society and with what we sometimes refer to as the
neckingorder. You know, the rooster pecks on the big hen, and thebig henon the,.Little hen and the little hen on the little thick. The child realizes thathe is the little chick, so that if you can shoW hip.some attention and someacceptance, all of a sudden,he doesn't have to be the little chick any longer/and he can elevate himself in the social ,order. Mywhat a tremendously motivatingpower that is to realize that you can climb up in the social world. So, ifyou want to motivate the child to change sfameof his behaviors that are causinghim difficulties, just start bragging on, him. Just give him some honest,
sincere, positive compliments.
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_Remember I said at the beginning to give the ,child compliment? Don't quit
then, tecause.he,needs it repeatedly. We r ognize in the field of learning
that children need repetition. You are aw e of th s, I'm sure. 'here was a'fellow that Aemohstrated this-truth to us by working with pigeon's.. He had a.

pigeon and put it into a box. Then h t said to the pigeon, "Hey, youodumb
bunny, run. over -there and punch t lever, and give You a piece of corn."
Do-you believe that? Of course u don't-believe that. Matta ridlikulous,
because ehe pigeon couldn't coal 11,afe., Well the4 how in the world cedld
you teach a pigeon that when he es intoithe box fi should go' ovet.and, punch
the lever in order to get corn Well,w,ptild you bel eve that it's primarily
by ,trial and error. That is. to say you-wait until he dumb bunny happens'
accidentally to punch the lever ,then:,be sure that ou are orithe spot, givehim his corn, Then th ole Pigeon says,."Heythat s the game. I punch thelever, I get the co Well, not the first time. ,,A$ a matter of fact, it
tatces him About 15 trials to figure that out. So, it takes childreh'a littletime, else. But,, if the child -behaves properly-and the teacher tells, youafter you have visited him a second time or the third time or even the first
time. that bie has done $ome.nice things, you take the tide to reinforce those
nice things that he has done by gdying, "Boy, that was grdnd. Your teadher,e .told me what a nice guy you were." And learn to use superla ves. You know,'a rbt of people have a big hang up with thTh. They just can't say, fine,great and grand and wonderful; marveloub. It comps a li rd to them. Well,I think ene of the reason that it comes a little hard to us is becaus'e we areborn and reared in a negative society. You know most everything in out whole. society is geared to the negative. As a matter of fact, when yo/were firstborn the doctor grabbed you'by the heels and stood you 'upside down arid WHAM
right on the bottom. You know you start off, negative. Well you live negative.That is to.say, you take your automobile today,' foF instance. When you startout home from your work you stop at every stop sign, every stoplight,
give a turn signal every turn you make, do everything perfectly, pull up in
your driveway and as soon as you get in your driveway, nobody will do a thingor say a word. But turn it around. Run through three of those stop signs,
and about two of those stop lights; there Will be plenty said. About $25 or $30_
worth down at the Justice Building'. Do you get thepoint? Now, we need
children to recognize that the lives that they lead can bring responses from
us when they do the' right things, when they do good things

, So, motivate yourchildren, socially, by saying nice things to them. You mtght,if you have anopp ortunityutilizesome help in:giving-them positive reinforcement. I
suggest that people stand before the mirror and act a little bit. What's
wrong with facial expressions?; What's wrong wth'gestures?; Use them to
'motivate childreh.

-

Now the last 1eJiel Ishave up here you don't have to worry much'about. That's
mastery;'not_ ma y children reach, that level for many things.' But work on thissocial level and you can motivate children to do a lot of things and to solve
a lof of their own problems because really a child solVing his own problems'is the best solution that can be found.

8 7
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LECTURg III N"

FEEDBACK SESSIONS

WITH THE LISTENERS

I'm Warren Schlanger and I help lead the feedback sessions.

I'm Karen Summers and I'm here with you.ltoday tophare my experiences as a
listener. ,

And I'm Norm Golden and an'elementary counselor.

.Mod. D. Schlanger, what is the role of the listener?

Ans. Well, Joe, the role of the listener has really changed since the onset oi the
program. At first we conceptualized the listener as somebody who would sit
there rather passively and just listen to what the child is saying, but really
not get themselves involved very much. As the years have passed, it evolved
that it is now more important for the individual to be a person first, and, in
communicating with the child, to bring in his or her own personality. These
are the best tools that the listenerhas available to him or to her.

Sr. Golden, what is the role of the counselor within the 'listener program?

Ans. The counselor really acts as a consultant to the listener. He gets involved
in their training and he also helps them when they get stuck in certain kinds
of situations when they are working with the child.

Mod.' Warren said that he was mostly involved in feedback sessions. The counselors
also conduct weekly coaChing-coni0 6nces, don't they Noxm?

Ans. Yes, they do. They get very much involved ,in theday to day listening prograM.
When things come up where the listener just doesn't know what to do, they come
to the counselor and they cry on our shoulder and we try to help them out.

Mod. You are kind of a listener's listener then?
. .

Ans. Exactly.

Mod. Mrp. Summers, please describe a typical *day in the life of a listener.

Ans. Well, my day starts by taking my own son to school first and then I continue
on to the school that I'm working in. Thegtirst thing I do is have my coaching
session with my counselor. And then I continue to the clads of the first
student that I am going to. see. T tryAd spend between 20 and 30. minutes
with each one of the children. At tre.aed of the session after I have seen
my children, I try to take, mental note of what has gone on that day so that I
can discuss it with my counselor again.
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Ilkod. So a typical day for you is being with your own fancily and having'your relation-
ship within and then also working with your student.
How are the teachers of these students prepared for the listeners and thelistener programs in the school?

Mod.

Ans. We try to make them aware of the purpose of the liste ng program , which. is just tg provide the kids with a one-to-one relationsh he teachers areusually very cooperative, because they are concerned abowt e kids and they'are aware now,from past experiencesithat
this kind of a pr gr m can reallyhelp.

Mod. You talked a little bit about where the listening takes place. It takes placein the school. Just how do you suggest that the listeners begin their
.relationship?

Ans. Well,I usually start, in mine,by just introducing myse1lf to them, saying I wasgoing to be their friend, and we would do things knife find a quiet cornerin the library and read a book together, or we would play on the swings orslide, or we would go for a walk-or .sometimes r, woad let them choose whatthey wanted to do. They would bring a record froSm home and we would playthat record together or other times I would have 'eally a structured timeWhere I had brought something from 'hOme and we would do it. Or sometimes wewent for a.walk around the schoolgrounds. There are many things you can dowith them.. You.can always find some quiet place, even if it is a doorstepin a room. You can get a quiet place by yourself,.

Different listeners use different kinds of approaches. I remember one listener
brought ballet records and did ballet with several girls. Not in the'class-
room, but they went into another room that was available. That became verypopular. She had more kids that wanted to get involved with her than sheknew how to handle.

Mod.

I think that is one of the reasons Miss Warren said that we change the philosophyof the program because Oe found that we had so much talent involved'and weCould really capitalize on the talents of the listeners too.

How did this relate to the development of the initial'meetings?

Ans. As far as the relationship itself, it's like any relationship; really, it's
. not very different. People kind pf test each other.out. See'what the otherone is willing to accept and one of the things that I feel is very importantis to be yourself. For txample)today)Nancy has a cold. If Nandy was totry to be bubbly and jovial, that wouldnit be Nancy,'today.' -We change fromday today andmaybe Nancy would want to say to the child that she is working:
.with, "You know, I feel rotten today," rather than try to be cheerful and
,bubbly. If I was to come up and say hello to Notmwho I know hete, and say,,
"Gee,,Norm, great to see you",he could know that I waAeally being phony,
-bectuse that's not me. Then the children and the adult test. each other out.What's okay in this relationship, and what's not okay in this relationship? Achild might try.to induce'the listener to go across to 7 -11 to purchase .all
kinds of goodies and test the listener' out. Is -that okay? If the listener
goes ahead and does that, well th the child expects that the next .-time.

.
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Mod.

Ans.

. ,

He will continue to test and if the listener, wasn't comfortable in doing that
in the first place 40and went'along and, did it, she is really setting up afalse message in the relationship.

I found the children are very perceptive to the. mood that I was in. I know
one day that my little dog had been stolen the night before and I was really
distressed about this. I told one of my children. I said,"I'm Bally disturbedtoday because my little dog was .stolen last night,." He tried console me, heshared one of his experiences with me where one of his animals had been missing.I thought that was very important that he would open up and share tis feeling
with me., But they do know when you are in a down mood.:

Once you develop-a strong relationship with them like that, thenlhow do you
actually end up the relationship? What do you sUggegt? Warren?

WelijI think you start ending the relationship tefore the end really- begins.Because you are really telling the youngster from the beginning that thisis going to be a relationship that will probably last only the school year.Then yoga have to recognize that you have to repeat thisjas the end approaches,
and you go through a separationas you.do n any other relationship.

Mod. Well I. think it's about time for us to sepa to frOm you all. Joe and I'would
like to thank your our guest Warren Schlange , Karen Summers, and Norm Golden
for sbarineyour experiences in the listene program with us.
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HOW CROSS CULTURAL DIFFEWCES CAN AFFECT
ra

YOUR LISTENING RELATIONSHIP

od. My nam,e is Nancy \Cooper. I'm a Volunteer Specialist with the School Volunteer
Program of Miami, With me is Joe Butchness representtnethe Mental Health'

it Association of Dade County, Together, we are,going to be exploring a topic
of interest to new listeners. That is, how cultural differences can affect
a listening relationship. And to help us explore that subject, we have two
guests. I'll let, each of.oue guests introduce themselves.:

I'm Roger Perry, Child Psychologist. Right not I'm concerned with training
persons who are interested in learning and being involved in the listener ',
program.

Ans.

Ans. -I'm Rasamma Nyberg, a member of the Dade County Human Relations Team, assigned
to the South Area and am actually involved in training listeners for going
into our South Area Schools.

Mod. Rasamma, I know that during your training sessions, developed some very
special techniq s help the. listeners toditake siO.00k a't their own 1.alue
systculls. Woul you share that with us nou.so that we can see what yoU do?

Ans. Alright: Yo know. hen these volunteers come to the program, they come With
all kinds of b ckgra nd 'with all kinds of reasons for corning there. To do
some goal sett .getner, we start with self awareness type of techniques,
first. I'm very much into circles, Nancy and I do all kinds of wheel type
things, circld type things. Maybe you could try some with me?. ,

cikod. 'great.. For a circle here, we can certainly explore that.
.

For instance, one of the first activities that we do \ as people come in and
sit down and say hello or even doing a name game ofigetting ,to know each other,
we try to getthem in touch with their old feelingS first. We do something
called allere and Now Wheel, which is just a, circle with a, cross in the middle.
Do you want to do one with me?

Ans.

Mod. Okay.

Ans. Actually, verbalize four different feelings,maybe even more, that's Why it
is called a wheel.. Just exactly what are you feeling now?

Mod. That's easy.

6
16ins. SHow are you feeling right now, very honestly verbalize it. I could say very

honestly that ram a little nervous in front of a camera. I'm a little apprehensive
as to how this whole thing would go, that is if I were doing a training session,
I would feel'squite comfortable and confident because I think I know what I.am doing
or talking about. I'm'well.preparea for my workshop or. what I-am going to do
right now. That gives me -a feelinglot_confidence and I'm very empty inside-.
I'm really hungry. I haven't had breakfast' and it makes-me hUngry. With these
verbalizations, we go one step fUrther.- We gay, alright, where do You actually
feel nervous in your body? And if you can center that, and if you're feeling
tenseness in your legs or in your shoulders or whatever, wescan,get in.touch,
with that and deal with it. You see? I can try and get rid of my nervousnese,
'stop my legs from shaking, by verbalizing it.

1. Finding our where it is in my body that I'm feeling nervous, and then
trying to do something about it.-

Ek.,The

very fact that I am able-to share that
1 4



I am feeling less nervous right now I'm feelin much bet -r about
it;-so, this is just a sensing type of an exercise, whigh not onlygets us tog her with'ourselves individually, but once w- start to
share I cou d say: . "Joe what do you.have on (our whee

.
. ---It

"I put down,I as excited about this program"

Excited! Ok, can yeti tell me where in your

I I

t0
you are excited?

Mainly, my stomach, ha, ha, ha! its a combinationof being nervous,imagine.
OK. Alrigtt, you are getting. the picture

Right I at sure. But.y4are getting the idea of what is the Here &
'New Wheel; we Call it.

Now if .the list can,dO this,often for themselves, they will do
it_automatically....T ey wouldn't have to write to draw the wheel. Seeit become an automa c reaction when you are sitting with a
youngster that you ha g never seen before. H oes one feel?Now, they become even more aware of how that &girl or boy is

' feeling, sitting there with a stranger and wanting or expecting toopen up. You see, thi4 is j.ust a sensing excercise, se if youlitce that wheel I'll give'you another one.

OK:

Ready.

Alright. VII try another one this way, Sand I'll put a small wheelcalling it, me, insiae.T need to function,sa lot of various or dif-ferent types of energy. Energy isthe in-word today. Hum! Hum!

You know...,

There, are some basic energies that I haVe to have to survive,
right? And we discussed that. we need foo water,
sleep, 44, this type of thing. But I m ght need more of one
particular basic energy than others. May e I need more
sleep. Someone might have to have much more food than Iand we discussed that-as basic energy wheel_
basic energy thing..and then we each efl us have our own priVate
energy resources,thatve,reach out,to/ Try to think of your own.
I know what one is mine.

Need,for others.

Need for others. OK? Then you would put it down. this way, onlybecause you could express -yilur need for others. This is oe's.This is also mine,'but need fOr others could be written.this-way
The arrow coming into me breaking through my basic energy,resources
and giving me something to go. by. For instance, if that is, a 'very
strong need it will be a long straight line, long line. No*, thiscould be another shorter line which could be. Let's see. I would
like to give 'andther line. As a matter of 'fact, for me touching is
a very Important thing. Ili need to be touched physically.I like to
touch others, especially those I like, so touching is a very '

9 2
90



important energy source for me to Ednction. Another one would
be to be alone. A need time. You know meditaeLSn or some form
of a,need time: is very important. It could,pe a very low line.This, again could get. in touch with energy resources that areimportant to me but to be aware if you are going to share withme what your energy resources -are. If I realize that your
resource)was touching, then I would touch you more, woulc6tI? And do you realize that this little boy sitting here'or this

%little girl sitting here has an energy source that could be a verystrange one? We had a young person, tell a listener
that one eme gy p 4,-ce for him was smelling. Smells Of all kindsgive him a gh. he he had to be surrounded with good smells,
smells t e enjoyed, incense and perfume, and this is a
tremendo ejuvenating energizing force for him.. So, again itis just a way of getting to know where you are coming from, what .'you need, making you aware of what another person needs'. To makehim go, to make him rejuvenated. So that is what we call an energy
reserve; and it can take all kinds of forms. Cryiiig can be .a real source of energy, tension,
all of us. OK!

Ready for another one

acceptance, praise for

Right!

044 This one is called: The PRIVACY CIRCLE

May I'll

The Pri
me again
somea sec
a Minute.
are forced

me you a new page. You here for that..
.

Circle which goes v?ry well with the listener's program
of the things that would never share With anyone else. There are
at I would never, never tell anyone else. Think about that for
in touch with that. If Au would have. to tell someone. You
tell someone, who would you tell? It could be your own close,

, very close people that would be famili, people, or your friend. It could be,
excuse nay terrible writing.It could'be aquaintances, but.you are getting
an idea of what this Privacy Circle is all about.. This could be "strangers,
this could even be people that we, 'whoM we do not like to have in our Circleor almost like. I don't mean to say enemies but people that we don't like,-who are not even strangers, but people we already have stereotyped that.medon'tlike, OK? bon't like with people. /

a .
We can g6 on and on just
gorsecrets wLth.

examining them, what kinds of people.who we would share

This is really very interesting.

What culture.of factors might affaaq the listening relationship?

I-doatt know if there are really Cultural factors but often, times I found that
when people are in a kind of relationship, they are indifferent spaaes. They are communicating in the saniekind of languages thatatletraditional. I think this is an'important thing. in. learning to-list&n.that first of. all I've got to be sure thnt I know the langun.re that you arespeaking; it can be a' regular kind of' language LIAv.:;panIsh and i.:nglish orIt could be other kinds of-learned th1.0,s, thatA .earned 'to commun(entos) mtaa ctrLaIn ting.. You le.rn that C mosns.another thing.

,I JWInk e,tirc snlyp r ma things that can be worked through certainly, butthy t I'' thiThri hi' LW() pcopic arc aW, lr. frOm cite begintang,a that it canht.) p Lh!. . rt.) in 1.Insib fp .

4



( ,Mod. What can a listener do as part of the initial meeting with the child to eliminate

41/'
some of the problems with the language...

11.

Ans. For me, I think is the same kind of thing that I do in any kind of relationshipWhen I don't understand
you, or r think I don't under tand you, or if I think there isany kind of question at all, I say well, hey)let check it out, I askyou if that is what you meant, and if it wasn't ybu can correct me or set mestraight or whatever it was good. I think st the idea of being willingto check out where you think the person is coming om, is good.

MOd. That-iallead to more communication than even just talking about that specific. item and give the' relationship. something in common, which they fogy not have tobegin with.
Ans. I think so.

Mod. What are some other cultural things that you think might affect the role of
the listener?

cv

Ans. Thinkingrnow,that we have listeners that are all sex set, and they come fromall income backgrounds, and we .have some that are black, white, Spanish, and
thpy may or may not be paired up with someone who is similar.

Mod., I knOw listengrs have asked the question,'what if they should try to pick upthe lingo. Would a middle class white, female meeting with a 13 year oldblack, be accepted by the child if they pick up the tongue?

ins. Well, again,-this is a personal bias of mine, but I-really don't think thatthere is a necessity for establishing a relationship, Certainly you can havEa friend who is Spanish or any kind of person df a different language, dif-zi ferent culture, different race and you don't necessarily have -to speak thatlanguage per se, as long as yin' can develop some sort of common ground7 for communication. If someone were to come to me of a different race, firstmeetingiand he is going to try all of a sudden to face things that I don'tassociate with that person, .

But if the person can smile, everybody smiles when theyare happy. If the person can smile when they are genuinely happy I am goingto try and pick up on that, and I am going to say wherever that person is comingfrom,he is happy. I can share with it, I can identify wit it. I don't) have to worry whether he is trying to trick me! Or anything like that,you see.

Mod. I would like to thank both of you for sharing your thoughts and ideas1#th us. I am sure that you will help any listener who is going into agew situation, and I invite you back any time to work with our listenersin thg near future.

Thank you very much.

Thank You.

V
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APPENDIX,X Item 19f Modified ;raining Materials (6.3.1)

RESPONSES WHICH 'ILLUSTRATE GUIDING PRINCIPLES

FOR BUILDING INTERPERSONAL RELATIONSHIPS

MODULE4 How to Establish a Volunteer Liltening Program

4

Dire ns: Read these principles to guide you in'building helping relationships
on a one-to-one basis. Then complete the practice opportunities in
which you apply these principles. Should you dis4ree with any of
the answers giveri,, you may wish to discuss this with a c9lleague or
the Resource Person. Upon individual completion of this ,,forksheet,
form a small discussion group with yodr-colleagues or the Resource
Person to test-out and justify your own proposed,responses of the
situations and.to discuss and compare alternative helping responses
developed by your colleagues.

-0

'Student:

PRINCIPLE 1

,When another person, whether adminis't'rator, tea er, aide or student,
compla'ns to you, he is most often seeking someone to understand how
he feels, nd it is best to respond to his feeling tone, instead of
trying to out the facts or to verify who did what to whom. For
example, Harold complains to the teacher that his friend called him a

-"so.and so." It is best to respond to his feelings, such as "I under-
stand how you feel, it must,have made you angry and embarrassed to be
called that in front of your friends."

Situation 1

"I.do not think my teacher gave me the right grade. I deserve a higher
mark than that." %A

,Teacher:. a. "No, you don't. I7saw your teacher's:grade book and based on your
tests scores, you got the grade you deserVed."

b. "Let's discuss it after I have a chance to talk with your teacher."'

c. "Your voice sounds like you are really angry. You probably feel that
your work was worth more."



PRINCS PLE 2

it

W4en a person Makes a statement abbut,himself, it is often desirableto respond, n ith agreement or disagreement,b4t with details that'convey to him at you understand his. feelings. For exam?le,when a.person says, "I am pot good at this," it'is of li tle help to tell him;
you 'are pretty lousy at-it," or to &spute him, "Don't say that--you're really go at-it," or offer your advice, such as "If you tried.harder, you would e better." Such comments only hurt the other per=

. son's self-retpec .and decrease his confidence. it is best td meetsuch.,:a statement with your understanding, such ias "Same of the problems,
are hard to figure out. There is not an easy answer."

.

. Situatibn 2
New Listener: "I am having a really hard time with this listening business. SometimesI think I Want to quit,lout.I have Made a commitment and I guess L willgo on."

sl°°Experie ced
Listener: a. . be.t you would not have such a hard time if you would .structure

your Listenin sessions .a little more tightly. 'Your-co.unselor couldsuggest some appropriate activities. " .e

b. "I kno 't you mean. Sodays you do not think you are making anyhea stening is a complex job.' sSometimes it takes time'tofi ure tai g$ out."

c. "You c

I

r
. Think of all the students who are depending on you."

'

,

_ PRINCIPLE 3

People naturally have mixed feelings, toward persons who, ( e authorityover them. Administrators, teachers, and students may.h e feelings'of liking nd resentment at the same time. All people heed to know
that such feelings are normal and natural, and they willbe spared
much guilt by a calm, non-critical acknowledggment and voicing of hisfeelings: "You seem to feel two ways about him; you like him' and dip-
like him," rather than "Y u are so mixed up. One minute you like
somebody, then you say u hate,him. Make up your mind!"

Situation 3:
Student: . "Bog, that 'teacher in.my other 'class. really makes me mad. He's so unfair.Sometimes I wish I. could really tell him what I think of him.

New Listener: a. "You're really angry at that teacher today, but last weekyou seemedto get along withhim 0.K. You .seem to feel two ways about him.",
1*

b. "Being tad-at him-isn't going to do any good. The teacher knows best,,and you should try to do whatjle says."

c. "What happened that made you mad at him? Tell me facts."

90
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AP .

PRINCIPLE 4,
Praise' of a person should deal onlyt with his effOrts 'and accomplishments,Aotofith his..character. and tersodatity. For exakple, instead Of saying::"You are suth a good teacher

(or studenti,_ or boy), it is better to praiset'he.'acCOMplishment itself by saying, '''The students are, so involved in .theatti,vities you hail planned for them. You worked verY hard to develop Ideaseach st -and, seems t6 have Paid-off ," thereby Jetting the otherpe
ositive ideas about his' personality.

ro4
A

- "Your students
are- involved Ip.many

0interesting activities."
..

Possible inDeence - "I. have good /ideas."

(Unhelpful praise) "You are gooT-in., the classrbom. Of coutse, youstill'have a lot to. learn.

Situation 4/ . ,

.

Listener: "I don't- think tha should be meeting with Sally. Tgete isn't anything .. really wrong wi h er. gOmetimes I think that you don't trust me at all-4and only give me a student so 0 that I w'on't complain." A V

Counselor -: ', a. That'ssillx,- yoil are doing a beautiful job! And,' I cduldn' t. dowithout' you."
, /

/

,

/
b. "How can you Iven think that, Sally does need' v:

. u",.

.

.
/ ' -..c. "By meeting. with Sally you fulfill a very special need irilher life. "-Ihave never seen her talk to anyone with .the enthusiasm-she displays.

.
with you."

-
3

PRINCIPLE- 5

'State criticism in a constructive manner,- Ighich confines itself to 'pOintifng
' /

out how to A° what has ,to be donev entirely omitting negative remarks'about the Personality of the person. Criticize only the event, not theperop. For examp,le, .when the materials studentsare working with are not.'put back in the appropriate place, one might comment, "I see the work areais not cleaned/up. We do not want our work area to be messy. Here is thewaste basket' an& the sp cial drawer to put'yodr iaterials 'in when you'refinished using them," i stead of saying. "You ought to knew better! How'many time's have tolg u' to clean up after you" have finished ?. You are.always leaving things a mess."
s'

.,

.

Situation 5
, .

'-

..

.

.

Student: "I wasn't really cheating on Mr.. Smith's test. -I was jus:t asking Tummya 'question because I didn't understand the pibblem hegave us." ..

.istener: a. "Now; John,, remember, we ,are fiiends. You do not have to 'explain your
.,

actions to me.' You can trust me."

k..... . ,
.

.

b. 1,,Exant time'is not the time for you to ask questions of yOur classmates.It is the time for each of you to do, your own workso that your teachercan,find out .how.. well you have,:understord: the work- u have beep doing ,,the .pat few"weeks. It you have any questions, ask our teacher."
. ..0

95 7'
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'PRINCIPLV.6

Accept'the,fact that other eopie will sometimes make us angry.
All people are entitle t xpress their angry feelings provided

.

they do not attack th rsonality -00T character of another person.
Fbr'example,,one mig t say, "I feel very angry when dee you hurt
Another person." This approach allows one to give vent to his
anger without causing damage; and als5 illustrates an important
lesson in how to express anger safely.

Situation 6
led

.

Listener: "This school system is for the birds. No one is truly interested in
° these kids who are not either really good or really bad." .

.:
'

ounseler: (Develop your Orn:helping response which illustrates the principles,.,.: that you are &iti;led to express' youi own angry feelings, but should
not attack the chaadter or personality of the 'volunteer.)

. 'Ik .. . ..4 . .

cti

CJ

4.

it

-S

f,

'

a

c .

P

4

A
.

C

4'

.

;.

4

e

SRS



RAPE 1)1611

Item 20
0

Modification of the Listener Feedback Sessions (6.3.2),'

Because of the feedback received from Listeners expressing the need for additional specific
informhtion, the format of the monthly,feedback sessions will be modified to include a
fifteeft-minute in-put by the Me4ttal Health professional in charge. The in-put may be in
the form of mini - lecture, audio-visual presentation, role.playing, guett speaker, guided
discussion, etc., The remaining forty-flVe minutes will be devoted to the general discussionand feedback with homogeneous, grouping for secondary- and elementry Listeners' if the situa-.
Lion seems desirable. .

I.

'

Feedback Session
Number and Month

'
.

' Topic

-#1 September
.

The Listener/Stud'eht Rslatibnship

#2 October
.

,Active Listeding Techniques . .
. -

,

113 'November ..... How to Deal with Fantasy.
,

- .

114 December 1.. . Roles of Counselor, Listsner and Teacher

115 January .

.

The Limits of,the Relationship
.

..

A.
116, February Coping with Frustration

..

#7 March-. .

1
Dealing with Special Chilyen

. ,
1

#8'' ,April.
t,..,..tp

.

!

.

g

i How to Handle Stressful Situationp

#9 May
e ,

% . .
GDOUp Process Training

-t- '`1110 .1/44.tt ,
..-.

. . ,

Terminatirlg the Relationship.
I

olr 'Y
I

. ,

*.

4

4'

'T. r

) .4 i'
. ' V

4,

,

t
t

O .
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APPENDIX B

Item 21

.Listener -to- Listener Demonstration (6.3.

%" fo 71171.7."Fell.

4,

- .1' f,

I

.

.

.-.-4,1' +,-.""'''s

.1, r.I.,....51[17,1,0tk.'i.; 444:A 11.

In this photo aiisteper is planning some variation of the Good-bye"

Card whichListeners may leave with their students at the end of theii

time together.

10
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ti
Objective

rm 1"eqb

Target Deadline - October, 1974'

Activity Indicator

Algo 'establish a system
mmfor monitoring all

levels of participation
within the program

9. To develop evaluation
4 instruments and

procedures which are
appropriate to and
effective in the
evaluation of this
prpgram

101Iko provide an overall
evaluation of the
tprocesses" of the
program from all levels
of participants and to
allow for their assimila- 10.2 Compile and organize *10.2 Written summary
-tion into,the program. information received **

. /

8..loet up operational ***.8.1 Written guidelines"
guidelines andexpecta-
tions for each level
of participation

8.2 Communicate regularly *8.2 Record df communica-
with volunteers, ** tion activities
sponsors and schools .

8.3 Incorporate feedback *8.3 Record of feedback
** and changes

9.1 Gather information *9.1 Log of research
from various sources activities a

on existing instru-
ments and procedures

9.2 Gather information on *9.2 Summaries -of
specifics of evalua- ,sources
tion techniques and
instrument construc-
tion

9.3 Construct new instru- *9.3 File
ment when necessary

f inS"truments

10.1 Administer appropriaid"T0.1 Record of evaluation
evaluation instruments activities
at selected stages of
the program

ef

11. To conduct an evalua-
tion of the "products"
of the program to pro-
vide, data for future
improvements

* Set corresponding numbers on
following pages for details.-.

** See narrative for details.
*** See Appendix B, Items 5 and 1

and Appendix A.

andfrdT chart of .

*** information received
from evaluation
activities tY

11.1 Conduct field test
and/or attitudinal
surveys of all
materials such as:
a. A competency-based

training module on
"How to Establish
a Lay Listening
Program in Publid
Schools"

b. A handbook for
school-based per-
sonnel and volun
teer listeners

c. Recruitment mater-
ials and media .

Productions (-video
tape, slide/tape,
radio spots),

\
hq

101

-y

*11.1 Summary of .field
test and survey
results



40

IT
tAPPc wilt% 13

4 Item 22

Record of Monitoring /Communication Activities Via Fomal.Md4tings (8.2.1)

Date 1

,.
) Groups'.

.

4

Vehicle ;

1

10/3/74 Listeners, Counselois
.

.

Feedback Session

10/22/74 . Listeners, Counselors Feedback Session

1/25/74,
t

I N.E. Ared Counselors
. ..

,

1

Planning Meeting

2/7/74 Mental Health Assoc. professionals;
School .Representative

Youth Services Comm.
,

2/18/74 Mental- Health Ssoc. directors;
Listener Representative

Steering Committee
.

2/25/74 Listeners, Counselors, ,; Feedback Session ,

2/26/74 ''' Listeners, Counselors Feedback Session

3/5/74 Mental Health Assoc. directors;
Listener Representative ,

Steering Committee
,

r

3425/74 Listeners, Counselors Feedback Session

3/26/74 Listeners, Counselors i
1 Feedback Session

,

4/4/74 Mental Health Assoc: directors;
Counselors

Steering Commie-
,

.

4/15/74 Mental Health Assoc. professions ;

Sch
40

ol Representative
Youth Services Comm.

,4/26/74 South Central Area Counselors Planning Meeting

5/28/74
i

Mental Health Assoc. professionals;
School Representative'

Youth Services Comm.

:6/11/7)4 list ers. Appreciation Luncheon

'6/18/74 Mental Health Assoc. directors;
Listener Representative

Steering Committee

7/15/74

1

Mental Health Assoc. directors;
Listener Representative

Steering Committee

18/13/74

1

Mental Health-Assoc. directors;
,

Listener Representative
Steering Committee

1

8/26/74

1

.

Mental Health Assoc. professionals;
,

Conngelorc Licf-onors._, _
--)

Pa ning Meeting

---
;9/23/74
r

Listeners, Counselors
.

FeedbI-4 CICSessiori

1O2
100



Date

.

.

Group \ .Vehicle

9/24/74 Listeners, Counselors Feedback'Session

10/3/74 I Mental Health-Assoc. directors;
Listener Representative

Steering Committee

10/3/74
1 ,

i

Mental Health Assoc. professionalti
School Representative.

Youth Services Comm.

i10/21/74 Listeners; Counselors Feedback Session

10/22/74 Listeners; Counselors . Feedback Session
i

:11/7/74

1

1

Mental Health.Assoc. directors;.
Listener Representative

fk

Steering Committee

111/7/74 . Mental Health Assoc. professionalS; Youth Services Comm.
, School RepresentA61V0,.

'11/25/74 Listeners; Coupsetoxs Feedback Session

11/26/74 Listeners; Counselors' Feedback Session

12/5/74 Mental Health Assoc. dihctors;
Listener Representative

Steering Committee

12/5/74

.1/9/75

Mental Health Assoc. professionals;
School Representative

Mental Health Assoc. directors;
Lis ener R presentative

Youth Services Comm.

Steering Committee

1/27/75

:1/28/75

2/6/75

Liste ; Counselors

'Listeners; Counselors

Mental Health Assoc. directors;
Listener Representative

Feedback Session

Feedback. Session

Steering Committee.

2/6/75 Mental Health Assoc. professionals;
School Representative

Youth Services Coim.

2/23/75 Listeners; Counselors Feedback Session

2/24/75 Listeners; Counselors Feedback Session

Y
Met with Listeners or listeners' Representative
Met with Mental Health Association professional
Met with Counselors 20 times.
Met, with School Representatives 7 times.

103

31 time

or representatives 19 times.



APPENDIX B

Item 23

Sample Cards Useci to Communicate with lunteera (8.2.2) _

Yes., I will be= delighted to cntinue as
a listerr in the LISTEN TO''C ILD.REN Program:

No, I am sorry that I cannot ontinue as a
Ltstener. Re. so

************************************************

Q.

to.

ZIP PHONE

Hello "Listen te'G4ildren" Volunteer! ,

We would like you to/help us keep our f.i es up-to-date!
Would you please domplete thlscard, and ail it to:

Joseph J. Bute hness
Sandra Goldstein
The Mental Health-Asso tion
800 Eritkell Plaza .

- .

Fl. 33131

NAME PHO,E

A6DRESS ZIP

SCHOOL(S) ASSIGNED

C04iINSELOR (5) ASSIGNED

Hello-'"Listen to Children- Voitinteer!

This is just .a .friendly note to 'remind you that t ere
will be. a:

on

!

at

Should youXave any questions, or if you are un ble to
attend the meeting, please call usIE 379-36.42, or stop 104for a visit! We're located at 800 Brickell Plata
(that.'s at the corner of S.E. 8 StrdetePand S.E.1 Avenue):

OR1EJTATIOA I

ORIEATATIOIJI

PLAYBACK SESSIOA

v from to

Inn



APPENDIX B

Iteni 24
.Sample tiotice of 'Meetings for ,..Prof essionals and CounselOrS (8.2.3)

.

This, is-just a friendly note to remind
you.thAt there will be a:

SPECIAL PLANNING-SESSIDN, FOR LISTEN
TO CRILTiREN"PROFESSIONALS4MD COUNSELOR,

0

on Ped,i,esc ay, August 28,'1974

from 1:001W to 200RM
,eat. The Mental Health Association's Board

Room .
.

1..800,Drickell Plaza g'(that's the corner' of
SE 8,Str.det-, and SF 1 Avenue)

Rlease indicateYour attendance by'returningthe attached card.

Name

1 tai it oltv00 !;pcci711 plannin!;
meeting for 'T.Inton toChildrc.n"
proCef;sionals-and counselors.

I cannot attend the special planning
meeting ,for "Listen to Children"
professionals and,c6unselors.

105
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Sample of Meeting. Islinutes "(8.2:4)

SPECIAL PLANNING MEETINIS'"VOR "LISTEN TO:CHILDREN"

PROFESSIONALS AND COUNSELORS

.August'26, 1974'.

Introduction

Sponsor: The Listen to Children-Program is jointly sponsored by theMental Health Association of Dade County, and the School VolunteerProgram of the Dade County Public Scfiools.

Attendance: Those present atthe Special Planning Meeting included:Ronnie Barmont, Joseph J. Butchness, Nancy Coopere Michael Epstein,Ph.D.,Norm Gol'an, Mona Goldstein, Sandra Goldstein, Rosemary Perkins, GailQuint, Barbara 4eker, and Warren W. Schianger, M.D..
. 0 .

Purposes: (1) To familiarize mental health professionals (New 63 the,,,program) with the history, philosophy, objectives of the program; and toreviaa the of the preservice orientation sessions, (2) to planthe inservice training sessions 'for the Listeners.

Status of the Listeff 'thildren Program

A Listeners View: The Listen to Children program ihvolvA shy children,aggressive children and many types in between. The ListAmere epoke;about ,th emotional involvement that develops etween the.chila and-the Listener.klioth expressed a positive feeling toward 'Progr m.

A Counselor's View: The school counselors report that the teachers ofthe children seen by thiqListeners were pleased ith the job that theListeners were doing and were even able t serve behavior changes in thestudents. Ultimately, more than just "listening" occure and an on-gVingrelationship developed.

U. d te of the Philosophy: The Listen to Children program has .s fted itsmain emphasis from passive listening echniques to a more active r lation-ship-building experience.

The Juniorjligh School Expansion: The-Listen to Children Program willexpand into' selected Junior. High Schools in the South Central Area andother areas. The Listeners WiIr be working with the Substance Education,Specialists, and will be able to use the "Rap Room" facilities in theschools: The,junior high school Listeners will be encouraged to alsoattendthe training given to peer 'counselors, in addition to their Listenertraining.
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0 BRICKELL PLAZA MIAMI. FLORIDA 33131 C TELEPHONE 079,-3642

, YOUTH SERVICES CO.

ThUisdaY; December 5, 1 74

AGEND

1. Call to order
Minutes of NoveMbet 7, 1974

I
2. Progress Reports:

A. Evaluation of "Listen to childreP
Program

E. New volunteer program.sponsored by
Dade County Public Schools

3. (see attached sheet)
Plans for a forum on "Facing the Needs
of Children and Youth"

A. Committee members as resource
persons

B. Suggestions for target date,
loc tion, time schedule, and

tpro essionals

.4'. New bUsiness

5. Next meetingdate

.Carol A. Fineman, Ph.D.
Don Samuels

(CoChairpersohs)

Nancy Cooper

oe itutchnebs

lk

, Affiliated with
The Florida AssOciation for Mental Health'

,,The National Association for Mental Health AO '7
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,AppendixB

Item 27-

41

Sample Letter.to Parenta7Slementary:0,2.6)

, 9y

0e
'G. .W.-garyer:ElemantarySChool.

iSkdr hdAvollue

FT.0
0

Dear. Parents:

Our school is undertawinga7"listen: children" project as-part

Of our parent volunteer program. This project involves providing a team of
0

two trained volunteer "listeners" each of whom will give one=halfday per 7

week to be an adult friend to three or four children in our school." Their

purpose is to listen to each child talk about topics that are of interest

to him -.academic,,social, or recreational. It is not an academic tutoring

progrark. This project provides one more way for' us. to give individual

. attention'to students.

Your child has been chosen to participate, lot program.

He will spend one-half hourper week,from now illroug IlarCh 30 just talking

with his adult friend. We ho e this will bea rewar4ing experience for him.:

Mrs. Reker, our counsel° will coordinate the i)roject in our school,

and will workclosely with the v unteers.

Thank you for your interest and 'cooperation.

(Mrs.) Isabelle S, Blue, Principal'
G. W. Carver Elementary School..



APPEOIX B Item 281 Sample Letter to ParentsseLdary,(2.7).

PONCE DE LEON JpNIOR 141GH SCHOOL;
5801 AUGUSTO STREET .

CORAL GABLES, FLORIDA 33146Rik V. MOORS. JR.

.
Mr. & Mrs. McFarland
3516'S,W. 24Terr
Miami, Florida

Dear Mr.,&Mrt. Mc Kirland,

,..0otober 30 1974

DR. E. L. WHIGHAM
SUPT.bADECOUNTYSCH001,9

An exciting newcipporkunity for studentS is coming to'Ponce thisyear as an extenhion to the rap sessions which were begun last4eir:"The rap sessions give students an opportunity to discuss their opinioand feelings: on many different
subjects without fear or being 'graded.or judged. Now, students who dtinot prefer to be in a group discus iodwill have a-similar opportunity'to share feelings and thoughts on a. one 4O one basis.,

.

. .

Parent volinteera.who are trained in listening skilld are matched'with studeits and meet once a week for one hour. The lietenerapurpode.,
_id to estabiieh,a

friendly relationship with the student and to listengip 'tO the
itudentiNdoughts, concerns., and feelings. The listener is nota 'problqmo.so er or advice- giver, merely a Friend

who understands, thateveryone n ds the
chance'to,be heard:

has been recommended for. the listeners Program andeneemStobe husiastic about it. She is hesitant to speak, in class .doesno ,want to be involved in' a group; I think the Listeners, Prdgram.wo d be an exciting and rewarding experience for her.

This letter is tolconfirm
your 'approval. of Mary's

participationPlease sign and have Mary return it to Ponce. If you have any ciueiplease feel free to call.

Very truly yours,

Carol Toner:

.
CT /sos

1.09
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Sample of Communication between Listen
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=4.4.*. to!
An Excerpt from the School Volunteer ,frog

'SCHPOL PROGRAMS "WHICH 'NEE dIAL 11EIX

The Dade n S ste s has been developedby the Division of
I

Instruction,:DideCoun y Public SCho S. PrOjectionsilqr the,197S44 school

/
year indicate that approximate teachers will be using,the.system

with 36,000 students. The "assessment /management system, itself, is designed

to be used with any reading materials ill"the It includes proVisions

.for the testing of both decoding (word and coMpreheniion4Skilis ftoi4'

primer through sixth yeai.readabilit5i leve s. It presently contains 480. .

decoding and 201 compfeliension objecti All objectives ,re.dategoriZed.

and assessed ina",total of sixteen- upil assessment booklets. There,

are also two
1.

;

\aceient-tedts, one fo

2. MATHEMATICS,.SYSTEMS' \-,

oding and one for copprehenSion.

.

- .

The elementary. eathematics program develops the batic concepts, relations
, ' .

operations and propertieSfasso iated with sets, numer4iongeometry, me-a-7
-4

, ,
'I, .. ,

..

surememt, probability, statistica-and logic. 'The 'major dimensions of the'i
%V

.

q

program are computation (speed skills)skills),, reasoping,(poweeskilliY and the
. ...

.

.

underlying pre-number iskillse, Systems app?oadhes to a.ma employ
.

,-

t6 nolOgy and the components, or sub - systems, for:individualiling instruc-
,

-
.

,

... .

ii n for.potenstially gifted, average and below average:students'in the

ula4.Clatsroom and school setting. Systems apprRdctieS include:

An assessment aub-system-

Au instructional tub- system .

c. lassroom organizational or indttuctional Onaiementsuh-system,



4.

the-Kindergarten'Program% dOveloped by the iBouthwest Regional La

(SWRL) for Educational Research and Development will be used with mor4 e than

.10,000 students. ,,,in 161 schools. irlDade County during the 1973-7A scHool

year. The pwRi. Program consist of two basic, systems and support systems.

The first basicsystem, The Instructional Concepts Program, develops ,96'

.concepts-colors, sizes, shapes, amount's, pogitions, pre-math and pre- reading

terms. The second systems, The Beginning :leading Progranj,' includes reCognition

of worcielements.aneletterlames,°areadini
vocabulary of 100: words and

the abiiity,to'.attack words cOmpOsed of'learnedrelements. These skills,

in addition'io-b4inning.comp,rehensionSkillii, provide the basis to; A.

4 4,4child's futhre success in .reading. To ensure each child every chance of
. . .. ,

success,/SWRL es support systems whereby, specially Tirepared-matOrials
/ "' . ,.

. . 4
'

-. -
. 4.-.

enable,non=prOfessional.tUtors
-.
And parents iV,'SUPileteat.regular classrpora(

.

v.
,.... .

instruction;.,

z , 1

,..

4. "LISTENERS
",

...i

. 0This, program, developed'co-operatively with the Dade'County.Nental,

.Heaf,th:AssO4ation.and-thel,School Volunteer Program,crecruits, rain and
i

'
.

.

,'plaCes volunteers to act as listeners to elementary level. students. -The
, -

listeners Work under the -direct n of an elementary school counselor wtio-
,

.

.
. selects the students and supervises-the program. Working'on eonerto-One

.

or small group basis, each listener atteMpts tp build a positive relation-
/ ,

ship with the students: Tht program is not Crisis-oriented% it.merely .-

tries to lessen anxiety and crea an open atmosphere. Additional it-/
, -

service training and adVice is provided by:the irsvfessionaliinthe:Mental',-

,1 Health Atsociation.

A
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*item 31
Sources of Informa.tion during Evaluation Phase

Indivi'du4s'
Primary ConsultantS:

(5.2)

1.' 'pr. Michelle Kavanaugh, University of 42. /Dr. Audrey Jackson, Coodinator of ,School
Volunteers

- .
Others: .

e .I .
I .4

3., Dr. Diane Bakal., Unirvewsity of Miami, School' Of MediciCe. : 44. Dr. -Carolyn Garwood, Unrvar2ity"-of itliam'i,* School of 'iducatioli5. , D.r. Betfy Roweent piliverksity,af ;Miami, Sdhool: of Education ,.6.. Dr' Michadi Epdtein; University of Miami, SchoQ1 of EtycholOgy.4
Z.- Dr-,..CrdAg-Eisendr,ath,-,Goddard-College, Graduit;e School ' .4,8. tir.4.Ra.YFo'stgr., 141Oric4, SEate'Dephrtment 0,f 'Educatibn,

- ,ESE#1. Title 'I/ F.valuation Sptcyllidth

al

.e ,
.

.,1 4,
.

9
Is.

-

*

ti

. .. . a l . _.
9
14

....S.'''... .
; '

11 4.. Io. 5..
* : I A A 4 k,,,, . A. t 'V-

50 . ... 'il .. go A...*:
.. ,, `'A . ' S. . A

. . / 5* . A. .,
1 ..: ,, A '..,

' I : Bodis and4publications , .0 - .. t ',",', A"4-110

d /A I :t 4 ' ? ; .. ,fir
, .

...

a

1

Cdepbell, Donald T. and- Julian C. Stapleye J1963). .
_

"r* A Experimental'me nt a r and, Ouasi-ixperimen tal ,Designs for Reseaechi

1.

Chicago: Rand. McNally and .Company. .A
-.

aGordOh, Ira J. (1968)., A

Spaigel,iurpy R., (1961)
New :York: McGraw-Hil

.4.

Test.:Manual, for .ehe Hot:e I -See Myself
Florida Educationarles4rch and.DeveloP,me'nt

. 'Schaum'S' Outline of Theory, and Problems: of.AStatistics,
1,Book Coinpany. r

4 ;
Counci?.

1

ERIC Files'

e ';.Evaluating Guidance - Why, What, and How (Ed. '073-205)-
An Evaluation Guidebook (Ed. C171-19351)..

4

*4-

4

s

I
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, Excerpt 1ca Ns
.

IterEE: I con t know if I am right or. wrong feeling the way I do. But Idon't
End mYself withd.A.ving from people. I dOn't seem to socialize and
play their stupid little games arty more.. I get upset and came home
depresied and have headaches. Itall seems so superScial. There was

. . a time when I used to stet along with everybode. Everybody said,
., :Isn't she wonderful. She gets alontr, with everybody. Everybody

.; likes-her." I used to think that was,. torriething to be really proud. ,
of, but that wa,s who I was ,at that time. I had no depth. I was

. hat the crowd wanted me to bethe particular group I was with.--, -
-Lh

.
ikELpER RESPONSES;

.

es, (1) Y.ou blow youhave changed a lot. There are a lot of things you want todo but) no longer. can

APPC vu t B
Item 32,E

Carihuff'Faeili;ative Index (9.3.1)

.

e.

(2) , You'are clarnn. ed sure who you can't be any longer but you are not surewho you are. Still hesitant as to wgo,you are yet ,
.(3) Who Fe these people that make you so ar,ty? Why don't.you tell them. 7,,,.

. where to get off! They can't .contol your existence. You have to be your :, own person. 7
, -, t (4) So you have il; 'social problem involving interpersonal diEculties with4

.1, others'-..
.4.

.
8

.., . , t.
Excerpt 2 4 4.

e

34E;.PEE: I love rnY children and my husband and I like doing illost house.- hold things:. hey get boring at times but on the whole I think it
can be a veiy.rewaraing thin/ a- at times.. 1 'don't miss viorking, going
to the office,eVery-clay. Most worrier; complain of being just a house-wife Arid juit 4 mother. But the& again, I Wonder if there is morefor me. Otligotsay_ there has to be. I really don't imew.,

. --,

ISCELP1.1i RESPONSES: 4

1

,

(1) Hmin. Who are these other people?
1 ...;(2) So you End yourself. raising a lot o questions about you.-selfeduca

i. _ ,tionally, -vocationally, .,.,.,
-(8) 'Why are you dominated bv-'what o ers see for you?11 you ar4corn i '

,- fortable and enjoy being a liousewite,,,'aensontnue in this job. The role
'of ticothf3r, homemaker can be a full-tiMe, self- satisfying job. .

. .( ) While others raise these questions, these questions are real for you. You. ...

doillt.lalow if there isonaore out there for YOu.'YouCon't know if you can .....

.--find more fulEilMent than you have.
: ----

.-
..-

. ,-
....,..

rs Excerpt 3
.

_ -
, ErZLPE:E: 'Sometimes I question4my adequacy of raising three boys, especially

v- the baby. ',call lairri the babywelI, he is, the last. 1 cant have any
. more.. So I 'mow I kept him a baby longer than the others. He, ,

Won't let anyone,
,
else do things for him. If someone else 'opens the

door, We. says 'he wants Mommy to do it. If he closes the door, 1 '

4, ,
have to open it. I` encourage this. I doi1,1-.,I- don't know if this is.;
right or wrong. He insists on- sleeping. w n me every night and .1..
allow it.:Ancl.he sayi when he grows 91) .1.1e wok do it any via:v.
Rigrit.now he is my baby and I don't discouraie this much. I dont
know if this comes out of ray ne.ecrs or if I'm making, too much out
of'the sitation or if thawill handican him when he goes to school-'
breakikKaivay from Mamma. Is it going, to be a paurnatic espei-ienee
for hisn?Is it something I'm creating for him? I do worry more about
n%)' ellifdren than I thilik Irost flifitfirri do,

fl

11 4
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(2) Is it perhaps possiole for you to have the child become involved in a'iitu..tior. such as sume experiences in a public park where the childcould play and perhaps at a distance you could supervisewhere thechild can gain some independence?
(3) Could. you tell mehave you talked' to your husband bout this?(4) While you are raising a lot of questions for 'yourself bout yourself inrelation to your youngest child, you are raising some ore basic ques.=Lions about yourself in relation to you. In lots of ways ou're not certainwhere you are goingnot sure who you are.

Excerpt 5

SEE: Gee, those people! Who do they think they are? Ifjtist,,can't stand
. interacting with them anymore. just a bunch of phonies. They leave
. me so frustrated They make nit; soanxious. I get, angry at myself.

I don't even want to be bothered with them anymore. I just wish
I could be honest with them arid tell them all to go to bell! But I
guess I ;Cast v..n't do it

(1) They realty make you very angry. You wish you could handle them mayeffectively than vou do.
(2) Damn, they make you furious! But it's just not them. It's with younev."too, because you don't act on how you feeL
(3) Why do you feel these people are phony? What do they say to yot,'?(4) Maybe society itself is at fault heremaidng you feerinadequate, giving

you this negative view of yourself, leading you to be unable to succeu.fully interact with others.
Excerpt 6

ZILPEE: They wave that degree up like it's a pot of gold at the end of the
rainbow. ',used td think that, too, until I tried it. I'm happy being

-a housewife; I don't care to get a degree. But the people I associate
-with, the first thing, they ask is, "Where did you get your degrees

. -I answer, "I don't have a degree." .',Tries, look at you like you
are some sort of a freak: some backwoodsman your husband picked
up-along the way. They actually, believe that people with degrees
are better. In fact, I think they are worse. I've found a lot of people
without degrees that are a bell of*a lot smarter than these people.
They think that just because they have degrees they are something
special. These poor kids that think they have to go to college or
they are ruined. It seems that' we are trying to perpetrate a fraud
on these kids. If no degree, they think they will end ;up digging
ditches the rest of their lives. They are looked down upon. That.
makes me sick. . .

,IMLPER RESPONSES:
(1) You really resent having to meet the goals other people set for you..
(2)- What do you mean by 'It makes me sick?"
(3) Do you honestly feel a degree makes a person 'rate or better? And

not having a degree makes you better? Do you, realize society perpetrates
man:, frauds, and sets many prerequisites -such -as a degree. You must
realize how doors are clbSed unless you have a degree, while the ditches
are certainly. open.

(4). A lot of these expectations Make you furious. Yet, they do tap in On
something in yourself you are not sure of-r-sornething about yourself in

.relation to these other people.

Excerpt 7

limr.PEE: I get so frustrated and 'furious with my daughter. I just don't know
what to do with' her. She is bright' and sensitive, but damn, she
has some characteristics that make tie so on edge. I can't handle
it sometimes. She just...4 feel Myself getting more and =Core ano
She wont do what you tell her to. She tests limits like mad. I
:cream and yell anti -lost control and think thCre is something wrong
wills igfitiegmalicling mother or tommliitiy.",. Damn!

0

c
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as onery as she can oe. And then i stalk ind yell
.and I'm about ready to slam her across the room. I don't like to
feel this way. I don't know wlat to do with it

=urn RESPONSES:
() So you find yourself screaming and yelling at your daughter

quently during the past three months.
(2)

(3)

(4)

more Ere-

Why don't you try giving your daughter some very Precise limitatio
Tell her what you expect from. her and what you don't expect from
No excuses.
While she frustrates the hell out of you, what you. are really asking
"How can I help her? How can I help myself, particularly in relation
this kidr
While she makes you very angry, you really care what happens. to her.

0

.
Excerpt

UELPEE: He is ridiculous! Everything has to be done when he wants toclo
it, the way he wants it done. It's as if nobody else exists: It's every-
thing he wants to do: There is a range of things have to donot
just be a housewife and take care of the kids. Oh no, I have to do
his typing for him, errands for him. If I don't do it right asAy, rm
stupidI'm not a good wife or something stupid like that. Lhaye an
identity of my own, and I'm not going to have it wrapped up in
him. It makes meit infuriates me! I want to punch him right in
the mouth. What am I going to do? Who does he think he is any-
way?

ILELPER RESPONSES:
(1) It really angers you when you realiie in how many ways he has taken

advantage of yov.
(2) Tell me, what is your concept of a good marriage?
(3) Your husband makes you feel infLrior your own eyes.. You feel in-

competent. In many ways you 'make him 'sound like a very cruel and
destructive man.

(4) It makes you furious when you think of the one-sidedneSs of this rela-
tionship. He imposes upon you everywhere, particularl!Ain your .oWn

. struggle for your own identity. And .you don't know where this re.la-
nn.shio is r,^ir

.

Excerpt. .9

`> PEE: I finally found somebody I can rah, get along with. There is no
pretentiousness aboilt them at rll. They are real and they under-

:, st.nd,me. I can be myself with them. I don't have to won:, about
what I say and that they might take me wrong, because I do some.
times say things that-don't come out the way I want them to. I
don't have to worry that they are going to criticize 'me. The's, are
just marvelous people! I just can't wait; to be with them! For once
I actually enjoy going out and interacting. I didn't think I could err
find people like this again. I can really be myself. It's such a
wonderful feeling not to have peonle criticizing you for everything
you say that doesn't agree with diem..They are warm, and under-
standing, and I just lovT them! It's just thareelousl

11ELPER RESPONSES:
, (1) Sounds like you found someone who .really matters to you.

(2) Why clo these. kind of people accept you?
(3) That's a real good feeling to have someone to trust and share with.

4 "Finally; I can be myself."
(4) flow %(.11 itn,p thetp rrf1111- vtbn etti,tty ynti fl ,t1w4:11,1.7,ni V

11,, vi hit t All

1).4,. Ilio timt. t4 ith 111 11411,1 .1.014 ilt
Mbil 1111i 4111011 111:1 Illi I11111; 11 Oh Ilk. 1,1 14
(/111114 1114 11101 ". k. 1111 1I'll
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.
You- von unuerstand me. You don't know I'm here. I dOn't even
think you care for me. You don't hear me when I talk. You seem
to be somewhere else: Your responses are independent of anything
I have to say. I don't know where to turn. rm just so doggone it
I don't know what I'm going to do, but I know you can't help

- me. There just is no hope.

HELPER RESPONSES:
(1) 1 have no reason to try and not to help you. I have every reason to

want to help you.
(2) Only when we establish mutual understanding and trust Ind oaly then

can we proceed to work on your problem eirecdvely.
(3) It's disappointing and disillusioning to think you have made so little

. progress.
(4) . I feel badly that you feel that way. I do want to help. I'm wondering.

''1s it me? Is it you, both of us?" Can we work something out?

Excerpt 16

EmL.PEE: Who do you think you are? You call yourself a therapist! Damn,
here I am spilling my guts out and all you do is look at the clock.
You don't hear what I say. Your responses are not attuned to what
rm saying. I never beard of such therapy. Ydu are supposed to'be
helping me. You are so wrapped up in your world you don't hear
a thing I'm saying. You don't give me the time. The minute the lour
is up you push me out the door whether I have something important
to say or not..I7-uhrt makes me so goddamn znadl

ECELPER RESPONSES:
(1) You are su acreqing I'm wrapped up in myself. Do you think that pertain

in fact, this is Pouliplem?
(2) rm only trying to listen lo,you. Really,. I think we are making a whole

lot of progress.'hece.

(3) You are pretty displeased with what-has been going on: here.
(4) All right, you are furious, but I wonder if it's all mine,or Cs'-there some-

thing else eating you. .
Stopl If the reader is administering or being administered the
standardized counselor responses to belpee stimulus expres-i
sions in order to assess level of discrimination, be should,

-proceed no further until all relevant persons have responded
in accordance with instructions.

O
O
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a second lecase on. lite. I foundla ma elous job! Itsgre.ati it's so
'great I c?.n't-believe it's trueit's so ,gle, ILI have a secretarialloh.
I. can: 13e a mother and can have a pa. time job which. I think I
will enjoy much. I can be home kh n the kids get hothe fronr
school. It's too good to be true. Its so e citing. New horizons are

o unfidding. I just can't wait to jet 'starte 'great[
HELPER RESPONSES:
(1) , Don't you think you are biting offa little bit or than you can chew?

. e Doil't you think that working and taking care f the children will be
little bit too much? How does your husband eel about this?

(2) Hey, thaes a mighty good feeling. You are n your way now. Even
a though. there are some .thinz, you don't O,.v along the way, just

exqjtiag to be gone.
(3) Leeme caution you to be cautious in your judgment Don't be too hasty;

Try to get settled first.
(4) It's a good feeling to contemplate doing these thing)

.7ceTt .11

rra so pleased with the kirls. They are doing just marvelously: They
have done so well at school and at home; they get along together.

,It's amazing. I never thought they would. They seem a little older.
Nk*They,play together better and they enjoy each other, and I enjoy

them. Life has become so much easier. It's really a joy to raise three
boys. I didrii think it would be. I'm just so [leased and hopeful
for the future: For them and for us. It's just gr eatl I can't believe it.
It's marvel-oils!

.
ER RESPONSES: .*

) It's a good feeling to have ,your kidseli-Nyrsett .

(2) Is it possible your kids were happy before but you never 'noticed it
before? You mentioned your boys. How about your husband? Is he
hzppy?

(3) Do you feel this is a permanent change?
(4) Hey that's great! Whatever the problem, and you know there-will be

problems, it's great to have experienced the positive side of it.

SYLPEE : rm so thrilled to have found a counselor like you. I didn't know
any existed[ You seem to understand me so well Its just great! I
feel like r= coming alive again. I.have not felt like this in so tong.

trz.LpER 'RESPONSES:

1) - Gratitude is a natural emotion. ...
(2) This is quite nice but 'remember, unless ext-enie' caution is exercised,

. you may find yourself moving in the other direction. ,

13) That's a good feelina. ,i,,

(4) Hey, I'm as thrilled to hear'you talk this way as you axe! rm pleased
that I have been helpful. I do think we still have some work to do yet,

. though.

; .-
Excerpt-14 s.

ErELPEE: No response. (Atoving about in chair.)

HELPER RESPONSES: .

(I) You can't really say all that y ou feel at this moment .
v

(u) A trimv fr,r onr 11,,,,clit.e. . k,

,11 t,., 40,44 #44. 114444.r li.v1.. yofo IfIvo ofi tsioiN. th. 0..uto....11%-i. t4; t4 4 4 46 t .
' '/ .

(4) 'bill joAt-100't 1400w what 10 say at t1111'100:nelit.

.e,

(l5
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. 4

.LISTEN-TOCHILDREI.PROORNI.
ATTITUDE QUEST °NAME

.

1

. .

POSITION:. ,(check one)-.

,

. Listener Sch ol .Administrator

. . .

Counselor

TARECTIONS:. Read each statement and decide heia you feel. about
number Which most nearly corresponds to your feelings. .Finally

specific reasons for your ratings in the section marked ''because ".

.-'
TRAINING COMPONENTS :

.i , *. .

'

: , - Stton V . Strongly,
, ,.. -...,, .Disag ee. Agree

:., 'The 4-h 4r pr -service, training sessions are a, '-..:''. 1 ; .2' 3 4 3
".valuable art f the training program. - ,...:

-Because:' :.

----1----.1-----.-e-.
3'

Then circle-:
identify some

. .

The monthly feedback sessions are a'valuable \- 1

part of the training program, :"Because:
4

I

.
. *

3._ The school-level orientation .by the counselor: 1 2, 3
and/or schoo), adminietrators is a valuable Because:
part of the training program.

.

SCHOOL -LEVEL, CONSIDERATIONS: :
,

. +4. The listeners. are regarded by the faculty: as
. a'contrihuting member of the total school team,.

.

Because:



-Attitude QueStionnaire
Page 2

Strongly Strongly
Disagree Agree

The listeners are regarded by the administrators 1 2 a 4 5
of the school as a contributing member of the Because:
total school team.

6. The facilities at the school are adequate for
the needof the listeners:

IIE SOLE OF THE LISTENER:

5

7. The listeners helped meet a definite peed in 1 2 3 4 5
the schools. Because:

ll

IS. The listeners were able to establish a a 1 . 2 3 4

satisfactory relationship With the students. Because:

9 The listeners affected the behavior of the
students in a,positiVe manner.

1 : 2 a 4

Because:

,hat changes wouldyou suggest for improving the program? (Write answer'on'back)

That sugg6stions would you make for motivating others to participate as listener-62(Write answer on badk)

117 120
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Procedure for Coding

This Observation instrument has'been designed to sample in 15 -secdnd

units the natural behaviors of the child. The optimal length of an
A

observation, appears to be approximately 30 minutes.

The observer upon entering the ciaserodm should seat himself where. he can

see the child's face and hear any conversational interactions specifically

between the teacher and the child being oberved. It is recommended that

5 additional minutes be taken at, the beginning of the observation for

familiarization with the situation and teacher's style. The observer

might code silently to himself without recording this setting the tempo.

This additional pre-time'also permits activities to be resumed by teacher

and pupils in a manner more nearly that which existed before the interruption

of the observer's entrance.

Categories Defined

Task Oriented - Performing assigned 'Work OT a self initiated task which

'is not in conflict with framework of the classroom or teacher permission.

This category includes active work in assigned areas, examples would be .;

workbook, activities, feeding fish, writing, spelling or arithmetic lessons,

art work; etc. It also includes thoughtful staring when child seems to be

involved in the work of the task.

Mark Rif task is performed in response to teacher directed activity.

Mark I if task is initiated by the child.

Examples:

Walking ta reading circle, taking seat and waiting.

Passing papers or books at teacher's request.

121
ilt



*,# Pi

Looking at teacher or bleekboerd in a thoughtful se,,ligierit

Looking over work assi ed either r.ing or after completion.

Working on assigned ditt sheet or blac card work.

Writing a creative writing story about teach

Writing a creative w

assigned ) pio.

ed topic,

Goes to classroom library_to selegr asboo
(Teacher does' not give,permission or

Gets up,from desk, walks to book shelf and

to return book.
al)

gets dictionery,

returns to desk.
°I,

2. Social Wok Orieited -"-This category includes any social rementer-
0 f

change, or action .which is task 'oriented. A child may initiate social

Contacts in relation to his work. lie mar respond io another's work,
.

he may explain a task. to a peer, he may,nOtejanotherla ..progress, give OX

get suggestions in regard to task, or hemay initiate interaction with

teacher in regard to a work problem. Reserved for social need4 in

relation to work task. In discussion ) participationon any verbal Contri--

bution is recorded under this category, and -any evidence to contribute,

such as hand raised to,ask a question or reply. to one. Record by in

dicating the target person; S''for same sex, 0 for opposite sex, and7'k,

for teacher. Record a circle if it is to more the:1,one.
0

initiated by the chil

. =initiation.

Indicate I-if

6 Indicate R. if it is in esponte to another's.

o 0

Examples:
..

' , ",

The'child is allowed to stand or sit by teacher to work rather than at
,

his own desk. During that time the teacher's presence is directly next

to the child even though he may be receiving nosspecific help. Child is

asked to go to blackboard to write answer,- etc. and answer is a com-

munication to otbers in that they all watch and respond Silst asthough,
,

122
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-he, had performed orally.,

Child answersteacher's questions asked when she has not selected

a partculat child and appears acceptat:of children's answers wi u t;,

raising hands, indeed seems to expect this.

Child raises hand to respond to tteacher's question or t ask a

question concerning curriculum in the broad.sense o the/tervi.
tt,

Asking a child if,he may borrow a-Crayon or oth material to do

"Look at my picture" (to teacher) to anot er child

"I'm done with the first part. Are y

"That.'s good." (Child approves anb her chiles wor

u done?"

-

Child relates an incident or show something he-has nought

,'for show-and-tellto all the, children in the oup. Si or Oi.

Tr

Ti

Si or Oi

'Si. or 01:.

Si ;or Oi

Si or Oi

. Unrelated Task Oriented - Child's zerest is focussed on a task

which is not a a gned by teacher. E.g., drawing, putting together

Paper clips,

Record A for Academic- if child is reading or doing any
school work. .

Record N or Nonacademic if behav therwise.
Verbal contributions; not.know t to reply: E.g.,

"What?" -"Repeat thieuestion."

It is always assumed that this categoryis initiated by the child

and therefore rio is necessary. The exception wou d be in the above

mentioned case where a response is called for by Ne teacher and the

child's response is irrelevant, in wh is redbrded

following"A.

Exalriplesr-

c(

hild is attending to items of his own c hing and this engages his

.,sr.v.?.

4,



pat. -

g.and untying shoes

eking off sweater and nd ro
a pillow

Child is wandering a
assigned area rathe

Coloring or'
be complete

Combihg ha

Child
undet

4

n8 it pp into a ball to 'make

m or .taking long routwto
moving there directly

oodl when there is an assigned4task to

n his desk; desk top. up and activity

Chi d's nds are in hisdeliik; interest appears more
ce ere& on what is going .on inside the desk

ild gOes tC.bathroom,.4rinking fountain or to wash hands
4

Child is, watching the'work activities of reading'group with
interest

hi/d is reading a library 'book rather than doing assigned
work

Child is flipping the pages'in texts when activityindicat'es
that he shOuld,be attending to a specific page

Working on assigned task while the teacher is giving the.
directions

4. Social This category includes any social remark, interchange or

action. It includes mutual horseplay, friendly conversation and

gestures ana any funny faces toattract attention. It iS pprely.
a social interchange with no task element ifivolVed.,

. .0
Record by indicating the target,person; S for seta sex, Afar

,
opposite sex, and T for teacher. Record I if initiated by the

.

child or R.iftehavior is in response to another's initiation.

Examples:

--

During activity I - "I'm. first at recess to bat." Si

During activity 3 7, "Miss X, what time is recess?" Ti

N

N

N

A

A

A

During activity 1 - Child approaches Teacher while she is
getting materials out o'fdesk; "Guess
what I did last night?

124'
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5.* Aggression.- Any behavior which evidences dLarespect for the rights

"of others with on.the part of the child. 11'may be retaliatory,
j

physical or non-physical, e.g. hitting others',.tempee tantrums,o0

defiancetot purpose of defiance. This behavior probably eauses most

infeiences.

Record by indicating the target person;,S for,- same sex, 0 for.opposite

sex, and T for tea=cher.. /f no target seems indicated just tally a mark.
. .

Examples:
it

Making noises,deliberately to distradt cpssroom teacher; squeals,
grunts, or lOnd'singing.. Watching t.eacher for her reaction. "Ti

Dropping pencil over and over onto desk to see if teacher will ask
him to stop, makes noise in process and watches teachet who has
prpViously tad him to stop.'

Ti

Hitting o r pushing another while lining up to go to lunch. Si or Oi

Running to line or chair' to get the first or a special position Si or Of

Destrdction of property; his own or others, e.g., breaking crayons,
tearing ,up paper, throwing paper on the floor,scribbling on
another child's paper.

Refusal to comply with the directions of the teachet issued
specifically to him.

4.

OR,

Looking over another child's work for the purpose of getting
answers, this must be clearly indicated copying.

Taking another child's materials from his desk without asking
permission.

Teacher asks child to put all four chairlegs on the floor, he
does for a second but immediately raises two off the floor.

Hollering out to capture Teacher's attention while teacher is
talking or listening to another person.

Arguing with teacher -

T: Get to work now
S: .No, it's tod much?

Withdrawal

123
122
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Record

Record D

Examples:

, 1 .

41'

if wandering offfrom the task? lobking arotiadt vatchea
others without appdrent 'ieasop.

.

if day dreaming, staring in space not apparently focused
on work. Generally the eyes will discriminate OFference.

Staring fixedly ax nothing particular

Heal.in arts on desk following.teacher disapproIal

Made to stand in corner and crying'

Playing with fingers and ddt's'so aimlessly; no real
in this activity

o. $ ,

s

interest'

Looking arouad at others in the room in a scanning manrOr

. s'

A

,ez

.4

D

D
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DIRECTIONS FOIL, THE PEER PERCEPTION CARDS

1. 'TEACHER, please write or have each child write his. name ,on thechalkboaed so
that it can be used as reference during theeadtivity.

2. LCPUNSELORbe surd that you have a set'of four cards which shoal the four Charm,
teiistics which will be the focus Hof this activity.

3: COUNSELOR, be sure that each child hhs 4 sheets of paper and something toWrite w th.

4. 'COUNSELOR, please note that there are two steps to each situatioh. In step one,,.
the students' listen to the counselor read the descriptive paragraph and then list
the names of all the students in the room to whom, they think, the descriPtion
applies. Instep two the students are asked to look back over the list and mark
the names of the students who do that partieular"thing Ea% of the time:

.

5.' COUNSELOR;o begin the session say... P.

Please take .out 4 sheets of pIper and. b. pencil. bliring the next few Minutes

we will.work °an activity which will help me know this class better and
-

need your holp. %4 you can see, the names of all the° students in tififclass
. .

. .

p are written on the" chalkboard: Is there anyone there you do knoW2 (If so,
.).

*., .4 ..
W

please ask those students to stand.) I am going to show you,some#Tictures and tell

a story: about A-person, then I would like you to write down the name df any -

student in this class who Sounds just like the person in the story. No one but you

will know what you think about each person because you wilImn write your name on

the paper.. When we are all done; I will collect the papers and count them. Here

is the first story.'

6. COUNSELOR, after the situation hds been read have the students write the name of
their classmate5who most nearly fit the person in the description. Then say..., N

Now, that you have listed the names of the students who; are like the person ln

the story, I wool like you to go back over your list and put a big X beside the
ti

names of those st dents who 'act like the person in the story MOST of.the time.

7. COUNSELOR, then have the students turn to the next piece of paper and continue
with the next sivations. Please have the students number each litt to correspond
with the Situation atd please read the situationsas numbered.

127-
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* 01 .

"SITUATION 1
. ,

1A / ,

This person sometimes hurts others. Sometimes he or she will say things to hurt
.

. ,

another person's feelings., 'Sometimes, this person, hits or teases others 'or just

ac Fs mean. He or she doecritot often think about the rithts and feelings of others.

is perion just thinks about what -hg or she wants to do/ and will do almost anything

get his or,her own way. Sometimes this person might shove another while

p for lunch, might run to get the best seat; break things on purpose, throw paper

floor or.scriLle on someone lse'
:

s paper:Or even take ;mother person's
141v,

on 'th0.
.

matdrials without asking. This person might evert bang lo. a desk to get attention

or even talk back to the teachers in a rude 'Way. Sometim s this person starts fights

or trys to get others to gang:tip on,a person he or she doesn't like. GUESS.WHO?

: .g

SITUATION 2
o

'1.,;1`, This Person seems to daydream alot of the time. He or she looks out the window or

(4' sits' quietly without doing anything. Sometimes,this'perpon just states at nothing

and other times just put his or her head down on the desk. This person doesn't often pia*

.

with or talk to others in the class or on the playground. A/otof the time, ta-aperSon

jests stands or,plays alone: It often seemsas though they are not paying much attenli

,to what others do or iv. GUESS WHO? . - 1

SITUATION 3

This person-does not try to be mean, but always seems to be doing something nloo.

b.
beside what he or she is supposed-to be doing. When the class is working;,hts person

4

.sometimes walks around, plays with things inside the desk, goes to the bathronm, gets

a drink or combs' hair. Many times when the teacher calls on this person he or she

doesn't even ,know what the question is. GUESS WHO?

9

128
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,SITUATION 4 41

This person has so much funpl4ying and talking witkother boys and girls 'that he

'usually doesn't get his work done. He or she wants to talk with other children'Wh4,

the class.is supposed to be working or reading. When a gioup of.dhildren are suppooed-

'to be working on a project, this person doesn't want to pAyeuehttePtiodio,the.

project, but instead, Vane to play around and have fun. Even on the playground,

this person doesn't care very much for,playing regular games,s instead he or she
"

just plays around or makes friends. To get attention, this person might:make4unny

faces or even-whisper to neighbors during class. It seems` as though s person ,always

wants the teacher and other students to-hear about what he did -wand at he yenta to do.

He or she is always talking and usually abouthimself. GUESS WHO?

O
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PERCEPTION TEACHER RATING SCALE

. Directions: Please read the behavioral descriptions in item s-4ne through'six
below. Reflect carefully upon the behavior of (students name)

as you have observed him in
school and on the playground since (date)

. Try to
estimate the proportion of his time that (he,she) engages in Be-. haviors decribed by the category. Now put an X at the,closest
location point on the demension line which follows the behavioral
descriptive category.

1. TASK-ORIENTED BEHAVIOR

When,(he,she) is supposed to be,doing seatwork or -any independent
activity (he,she) tries to do ido. If it is completed (he,she) goeson to look at library books oellome other worthwhile learning.act-
ivity. When (he,she) is supposed to be watching and/or listening,
(he,sWe) does so. This applies whether the teacher is myself or .

another; whether it is,a film radio or T.V. prograM. (I1e,She) tries
to answer when called on even if wrong. When asked to clear off
his desk; put materials away; line up or any other management.; re-
quest, (he,she) tries to follow directions.

00

o. 0

p _

I I 1

.
I 7 ,Most of Some of Halfarr'" Seldom Almost. never

,,t

the time the time . the time
.,:.

.

SOCIAL :-WORK ORIENTED BEHAVIOR

Ue,She) likes to talk about school work to me, to other teachers
and to students. (He-,She) almost always has something interesting
to share. (He,She) will explain or show school work to other stu-
dents or school personnel. (He,She) will offer Suggestions to. .

others or try. 6 help in some way If (he,she) is involved with
e/peers in a proSect or group activ y (he,she) trys to help get it

done. (He, She) volunteers'to al wer questions or tell about things
we are studying. 'This'person is interested in'what other Students,
are producing and will show or till about his own. -

Most of'
the time .,,

o '§ome Of
the time

1

Half of
the time

a

1. 0

127
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3.A UNRELATED TASK ORIENTATION-(NON ACADEM

(His or her)" interest is Oftem,focused ori,a task not assigned.
E.g. drawing; stringing'paper makingan airplane.When called upon (his prIer).responses

may.. be "what?" or .'Repeat the question.", (His or her) Activities often includes
wandering around the room; taking ;he long route rather than
moving directly; combing hairigging inside desk; going tobathroom or drinking fountain unnecessarily.

Most of Someof Half-of° Seldom Almost neverthe time the time the time

_3.B UNRELATED TASK ORIENTATION (ACADEMIC) .

Mdst of
the time

(Re or she) works on one schOol-related-task when the need isto be attending

to
another. (He or she) reads library booksin preference to doing assigned work. (He or she) listens toactivities of others when'(he or she) should be doing O orher) own work

Some of
the time

4'4. PURE-SOCIAL

11

'Most of
the time

Half of
the time

Seldom Almost never ,

b

(He or she) seems to enjOy talking with othe send does so to theexclusion of getting classwork done. (He or She), wants to tellabout everything that goeS,on in his life. (He or she) does thiswith peers,. (he or she) socializes apart from the task.and,. onthe playground; social relations heavily outweigh. game playing!(he or she) may 'make faces or in gergl clown around to getattention.,

Some of
the time

Half of
the time

Seldom Almost-never .".

5. A4RESSION b

(Heor she) exhibits behavior which is disrespectful of 'therights of others with intent. (He or she) may retaliatephysically or non physically by hitting.others, throwing temper.tantrums, or-even defiancing for the sake of defiance. Some otherbehavioral- xamples are deliberate loud noise making to distractclass, shovi in-lines, sharpening pencil and sticking othersor destruotio roperty-(bas or her)own or others. Y.

Mott-of P' Some of or Seldot Almost neverthe.time the-time - the cif":

3,4-8.
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6. WITHDRAWAL

,(He or she) appears to.daydream a,great deal-and often looks
Out of window; lies with head on desk; stares aimlessly about
the room or at nothing. (He or ;she) rarely Playt with others'
and stands alone.or quietly refuses (usually by avoidance) to
get involved with others in class.

'-Most Some o
the time the time

YT -K7

"to

t14

A

Half of
the time

Seldom

0

132
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NAME

SEX: Boy_ Girl ETHNIC BACKGROUND: Black Spanish-Speaking Whiie

CE OF VOLUNTEER WITH WHOM WORKING

HOW I'SEE MYSELF

DIRECTIONS: These questions ate all about you. They are to learn how you see yourself most.
of the time. There are no right or wrong answers. I want you to think of how you are most of
the time... .not how you think you ought to be. . .not how you want to be or yourgparents or
friends want you to be. Read both sides of the question. Circle the way that you feel most '1;

of the time.

1. Nothing gets Me too mad. 1 2. .4 5 I get mad easily.

2, I don't stay with things 1 2 3 4
and finish them.,

3. I am very good at drawing., 1- 2.

4. I don't like to work on 1 2
:committees..

5. I wish I were taller or 1 2.

shorter:

6. I woriy a lot.

I wish I could do something 1

\Illowith my hair.

8. Teachers like me. 1

9: I have lots of energy. 1"
.

- ,

10. I don't play games Well.- 1

,

11. I'm lust the right weight., 1

12: The girls, don't like me, 1
they leave me out.

J.3. I'm .v ry good at speaking 1

before a group.

14. NY face is pretty (good
looking). ,,

.

15. I'm very good in music. 1
)

16. I get along good with 1

teachers
.

1

/- Irdod't like teachers. 1

LAW I '
,

111, I don't feel at ease,
comfortable inside.

5 rstick with something until
finish.

I am not much good at drawing.

4 5 I like to work with others.

I.am just the right height.

2 3 4 5

4 5

'2 4 5

.2 3 4'

e 2 3 4
.

2 3. 4. 5

2 3 4 5

5

.

2 3 4 5 ,

2 3 4 5

v

2 3 4 5

4 5,

I don't worry much.

My hair is nice looking. .

Teachers don't like me,

'I havent much energy.

I play 'games very well.
.

I wish I were lighter'or heayier.
,

.

The girls like me a lot they
choose Me. ,

I'm not-much good,at speaking before
a group.

I wish I were prettier (good looking.

I'm not much good in music.-

I don't get along with teachers.

,

I like teachers very much.

I feel very at ease, comfortable
inside.



APPENDIX

Y Item 38 '
PreqPostTest Scores of Participants on Carkhuff's

PacIlitative Index
(10.2..1)

Averaged Counselors Steering
n Listeners (41)Score (161 . Comm. (3) Before Training Training and 1 mo.

4.5 '

4.4

4.3

4.2

4.1

le. 0

3.9

3.8

3,7

3.6

3.5 2

3.4 4

3.3 3

1

F 3.1y 3

3.0

4

5

6

2.9
'2

2.8
2.

2.7
2

2.6

2

2.4

1
2

4

2.3
1

2.2 1
3

2.1

2.0

2

134-
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3

2

2

6

3

5

2
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Appendix B Item 38: Sample InstriiMent (1042.2)

PLEASB'P.ETURN TO Nancy Cooper, School Volunteer Prograp_via P.0141'0
,

0P-P.

LISTEN-TO-CHILDREN PROGRAM
ATTITUDE QEESTIO:TNAIRE

POSITION: (check one)
Other

Listener 2 ., cchool Administrator32
.

10 Counselor 11 . Teacher

DIRECTIONS: Read each statement and decide how you feel.about it. Then circ2e,
thc rombor vhich most nearly corrbsponds to-your feelings. Finally identify some,
specific reasons for your ratings in the section marked 'llecnuSe)..,

.

>
.

TRAIilINCCOMPONtITS: V... .....

Strongly Strongly
a Dis,eree A ;fie

1. The 4-hour pre-service training sessions are a . . 2 3 4
valuable part of the training program.

omitted

8. 9 35

2. The monthly feedback sessions Are a valuable 2 3
part of the training p.rogram.

-

f*. ?: The school-level oric::tation by the counscior
and/or school administrators is a valuable
part of the 'training program.

SCFOOL-LEvEL CONSIDEFATIONS:

4. The listeners are regarded by the faculty as
a, contributing menbet of the total ,school team.

2 11

2 4

-- 6 16 26

2 3 4

4 _11____7__24_

11

*Circles indicated number most often selected .132



ListehTo-Children Program
. Attitude Questionnaire

Pare: 2

5. .The listeners are regarded by the administrators
of the school as a contributing member of the'.
total-,s,&ol team.

6. The facilities af the school are adequate for
the needs of the listeners.

T1U ROLE OF THE LISTENER:

7. The listeners helped meet a definite .need in
, the schools.

1

Strongly. Strongly. Omitte
Disagree Agr e .

1 2 3 4

2 12 11 26

4

.2 3
0,

10 ,7 9 10

1

Q.

8. The listeners were able to estzblish.a:
.satisfactory relationship with the students.

. The listeners affected the behavior of the
students in a positive manner.

0

4
10. 17'

'hat changes would you suggest for imprOving the progra71?Y(Orite answer on back)
.

What sugpestions would you make for motivating -Others to T4a-ticlrate as listener?(.:rite answer on back)
133



Appendix B Item: 39 (104.3)
PLEASE tETURN TO Nancy Cooper, School Volunteer -Program via U. S. Mail'or School rail /-'t

POSITIONI (check one

32

oLIST EN ;TO-CIIILDiIEN'PP.OGRAti

ATTITUDE WESTIONNAIRE

Listener

4 Other

.2 School Administrator

10 CouTelor 11 Teacher

DIREGT10:;Sf Read eachgetatcment.and decide chow you feel about it. .Then circle
the number ;Bich most nearly corresponds to your feelings. Finally identify some
specific reasons for your ratings in, the, section marked '!beeause.

TRAINING CO!.TONENTS:

Strongly
Dise'ree

1. The 4-hour pr-servic aining sessions are a 1 '2
Valuable part of the training program.

. Administrators

Counselors

Teachers

Listeners 1

Other
2. The wonthly-feedback sessions are a valtable 1 Z

part of the'training program..
..A.

C

T.

0
The school-le*cl orientation by, the 6ounselor
and /or school administrators is a valuable A
part of the training Program.

C.

SCHOOL-LEVEL CONSIDERATIONS 0 ,

.4/4 'Tie lintenern'are regarded 1( the faculty as..

.
..

,

a-contributingmember of the-total school team.

137
134

Stronnly.
omitted

1,gree.
4. 3

1 1 3

2 3 26

2 1 1
3 4 b,

'Si
41.

L___-3

1 2 3 4

1 .1

-1 1 2

1. 2 1

5 23:

5

1 2 4 ..5,

.-..' 1 1
. ,

.

'3 '4 1... 1 '- 3.

5

5 7 17

7

3 °



ListenTo-Children Program
Attitude Questionnaire

, Page 2

, 4
. 4

) . Strongly . Strongly
Omitte

Disagree Agree
5. The listeners are regarded by the administrators 1 ' 2 3 4 5

of the school as a contributing memberporthe A 2
total school team.

6. Thefacilities at the school Are adequate for
the needs of the listeners.

THE ROLE OF THE LISTENER:

7. The listeners helped meet a definite need in
the schools.

'8. The listeners were able to establish a

L

0

A

C

T

Ti

A

L

satisfactory relationship with the students. A

9. The.listeners affected the behavior of the
students in a poSitive manner.

.44

T

0

A

C

T

2 4 2 2

3 2 4

4 7 15

1 1 1
.1 z

1

s 4

1

2 4 2

1 3 2 4

9 4 4 3 11

1

1 1 1

2 3 4 5 .

2
11.4.

9

8 .

24

3
I 2

2

3 6

3 6

7 20

2
,4 5.

2

. 6

1

1

1

4

2.

6 11 11

0 2 2

40
dhangcs would'you suggest for improving the progia, 0!tite answer on back)

Whnt sugpcstions.wou7d you make. for motivatinr others to participate as lisitencr0,.0:rite answer on back)

135 6 13 8.
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APPENDIX B

Item 42
(10.2.5)

TABLE 30 .

6;r-relations Between
How I See Myself Scores and Observed Classroom Behavior,

BSCS .Special :Materials Students (N'. 301) /

;Low I Sea Myself
"

X -

Item Score' With-it Not-with7it Friendly
1. 'reacher ... - 3.75 .04 /.09 .09 .2. Appearance 3.18. .16* /.13* -.093. Science-Biology 3.16 .14* .0 .17*',.4. Body-Build
5. Academic

3.18 .16* 4 --,13, -.i 1..,

Achievement 3.05 .1,r .13* . ,-.15*G. Witlr-it 22.5 .---/ .88**, .46**7. Not- with -it . 5.4 ,,, -.038: Friendly-Peer. 2.1
*p = .05, r = .10, one-tailed test.

= .05, r = .195, tWo-taileit test
!Factor scores were converted to-standard scores.

factor, means on 5-point scale.
These are item, not

)

Vo



APPENDIX B

Item 43
Percentage of Agreement Against Standard for'the.TwO/Groups of Observers (10.2.1

PreTreatment Observers
Mid-/Post-Treatment Observers

Child Obs. Obs. # & Initials %of
Agree, Child Obp:_ Obs. i & Initials % of Agreq.

, '(SR)

2. (DD)

3 (NK)

4 (DS)

(PB)

6 (CK)

63

63

63

84

89

89
II 7 .(LS)

8 (SH)

9 (RB)

10 (SW)

11 (LG)

68
73 .

99

-84.

89
12

13

14

15

(BJ)

(NK)

(LY)

(RD)

99 -

99

89 .

99
IV 16 (RR?

17 (EA)

18 (DV)

19 .(AG)

20 (SV)

83

99

99

81

83.

I (PD)

2 (NC)

(CH)

,(CM)

5 (AR)

96

88

91

91

93
I 6 (DC)

7 (MG)

8* (SG)

9 (1310'

10 (KS)

OH

99

97

96

96 .

III 11 (33)

12 (TW)

13 (ST)

14 (QN)

15 (3D)

99

83

,9b

97,
IV '16 (NN)

17 (WP)

18 . (PA)"

19 (PP)

20 (AY)

98

98

98

91

95
V 21 (CW)

22 (CT).

23 (DDj

24 (VE)

25 (MK)

97

/ 93/

98

5
96



APPENDTX B

Item 44'

Analysis of Mann Whitney U Test

so .1..

THE MANN-WHIT:iEY U TEST*
Function 10

When at least , rdinal measurement has been achieved; the Mann-
Whitney U test may tiniged to test whether two independent groups have
been drawn from the same population. This is-one-of-thejnost 1.25erful
of .the JuMparametric teststndit_is_s-m.ast-usofulalternative to the
parametric ttest when the researcher wishes to avoid the t test's assump-
tions, or when the;raeaiurement_in_the research is-weaker than' Interval

.
Suppose wo have samples from two populations, poptflation A and

population B. The null hypothesis is that...A:..and._B..have .the same
distribution. The.....a1ternatim,soth.61.§...gaiiist which we test
14: i4 that A is stochastically larg`rhan..B*.:ti directional by >v T;esis.

--l'Ve-m-ay7aFelit-itilflice"TiYOU-a"Uffity that a score from A is larger than a
score from B is greater than. one-half. That.,is, if a is one obserVation
from population A, andi is one observation from populatron .B, then
IIt is that p(a > b) > If the evidence supports //t, this implies that
the "bn11::.:..of_pe.pulat ion A is hi her than the bak of popuralion B*.'

Of course, we might predict instead that B is stochasilaIlFlarger than
A. Then 1i would be that p(a > b) Confirration of this
assertion would imply that the bulk of B is higher than the bulk of A.

For a two-tailed test, i.e.. for a prediction of differenceswhich does not
stataileao7,711 would be-that 5771) e

Let nt = the number of cases in the smaller of two independent group!,
and n2 = the number of cases in the larger. To apply the, U test, we
first combine the.oh.seryittions or scores frot bath .grOups,. and rank these
in orcetiW-rncreasing size.; In this ranking, algebrareirfe*U-eOpide-rett.

the lowest tags are assirred....,to egative numbers, ifrany.
'-'New focus on one of the groups, say the grOtip cases. 'The

value of U (the statistic used in.this test)Asglyenby them ber,of flukes
score in the group nrcases precedes a Seca' frt,ho grOp with

__mi.. eases'
For exaniple7ari)15.Vsew ad an experimental group of 3. crises and a

control group of 4 cases. Here n1 = 3 and n2 = 4. Suppose these wcre

.7

.*As described by S. Siegel in Non-parametric statistics New York: MeGrw
Hill, 1956.

142
139
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the scores:

TECE 11IAN21-1VITITNEY U

scores 9 11 16

.
117

scorea . j O. I 8 10 13'

To find U, we first rank these scores in order of increasing size; being
careful to retain each score's identity as either an E or C score:

. g

..

6 8, 9 ..10 11 13

C C E
Now consider the control grotip, and count the number of E scores that
precede each score in the control 'group. For the C score of- 6, 6 -no E

score precedes: This is also true, for the C, score -of 8. For the next
C score (10); one E score precedes. And for the final C score (13), two°
E scores precede. Thus V = 0 + 0 -I:. 1 2 =.3. The number of
Jiffies that an E score Precedes. a a score is 3 = U.,
° The sampling distribution of U under H0 is known, and wit'h this knoWl-
edge we can determine the 'probability associated with the occurrence
under Ho of any U as extreme'as Tan observed value of U.

Very small samples. W'neli neitherninoi-n2 is larger than 8, Table J
.%) Of the Appendix may be used to Zaterthriaeqh7ikret,:pf§bability.as-sOci.

ated with-the:c7C-Fulirente-under.:Ho.of-anY ti as extreme as an observed
The reader will observe 'that 'Table J is made up of -six

sepairdte su btables, one for each value of n2, from n2 = 3 to n2 = 8.
To determine the probability under Ho associated with his data, the
researcher heed know only n1 (the size of the smiiller.giotip), n2, and U.
With this information he may read the value.of p from the subtable
appropriate.to:his value of n2.

In our example, ni = 3, n2 = 4, and U = 3. The subtable for n2 = 4
In Table J shows that U < 3 has probability of occurrence under Ho of

p = .200. . *

Thywhnbilitiesa given in Ta124 are one-tailed. For_a_tapj.,ailed
test, the value of y -eUin the table should 17071oubled.

-Now it may happen that the oliserved -value of 0 is so large that it
does- not appear in the- subtable for the observed value of n2. Such a
value arises when the researcher focuses on the "wrong" group in deter-
mining U. We shall call such a too-large value U'. For"exaniple, sup- '

pose that in. the above case we ha0.-counted the number .of C scores
Preceding each E score rathbr than counting the number of E scores pre-
ceding each'C score. We would have foUnd that U = 2 -I- 3'4- 4 9.

subtable for-n2 = 4 does -not go. up to U = 9. We therciord denote
'our observed value as II' = 9. We can transform any U' to U by

U.= nin2 U' (6.6)*

U') ill% U').

1.4 3



.

,.118 THE CASE OP TWO INDEPENDENT SAMPLES
. 1, . - : .

In our example, by This transferMation Li (3)(4), --,,,9-= '3: Of -
course thiiis the U we found directly wheri we counted the, number of E"

-scores. preceding each .Gyscbre. .

Example,for Very &nail Samplei

Solomon and Co lee studied whether rats would generalize learner],
imitation .when placed under a new drive and in a now situation.
Five rats were trained to imitate leader 'rats in a T maze. They were
trained to follow the leaders when hungry, in order to attain a food
incentive.. ,then the 5 rats were each. transferred to a shock-
avoidance situation, where imitation of leader rats would have,
enabled them to avoid electric shock. Their behavior in the Shdek-
avoidance situation was compared to that of 4 controls who had had
no pre4ious training to follow leaders. The hypothesis was that the
5 rats who had already been trained to imitate-Would transfer this
training to the new situation, and thus. would reach- the learning
criterion in the shock-avoidance situation sooner than would the 4
control rats. The comparison is in terms of how many trials each
rat took to reach 'a criterion of 10 correct responses in 10 trials.

i. Null Hypothesis. Ho: the number of trials to 'the criterion in
the shock-avoidance situation is the same for rats previously trained to
follow a leader to a food incentive as for rats not previously trained.

' HI: rats previously trained to follow a leader to a food incentive will
.reach the criterion in the shock- avoidance situation in fewer .-rats
'than will rats not previously trained. . . .

ii. Statistical Test. "Tale Mann-Whitney, U test is chosen because
this study employs two independent samples, uses small samples,
and uses measurement (number of trials to criterion as an. indeX to:
speed of learning) which is probably at most in an. ordinal scale.

iii. Signifftnee Level. Let a = .05. n.i = 4 control rats, and
' n2 = 5 werimtnital. rats.

CO

iv. Sampling Distribution. The probabilities associated With the
occurrence under En of values as small as ,an observed U for ni,
na < 8 are giiien in Table J.

v. Rejection Region. Since HI states the direction of the predicted
difference, the region of rejection is one-tailed. It consists of all
values of Ihhieli are so small. that the probability askociated with
their occurrence under Ho is equal to or less than a = :05.

vi. Decision. The number of trials to criterion required by the E
I Solomon, R. L., and Coles, N. IL 1954. A case of failure of geneialization of

'imitation across' drives an across situations. J. Abnortn: Soc. Psychol., 49, 7-13.
Only, two of the groups studied by these investigators are included in this eximaplo.

. .

144
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TI:1E 1,14.11N-VirEITNEY U TEST
,.

and C rata were:

410. E rots 78 64 75

C. rats 110 70 53

45 82

1 51

We arrange these scores in the order of their size, retaining the identity
of each: '

45 51 53 64 1.. 70 75 78 82 110

C C E .1 C E E C .

We obtain U by counting the number of E scores preceding each C
score: U =- 1 + I + 2 5 = 0.

In Table .I, we locate the subtablo for ns = 5; We see that U < O.
when n1 =.4 has a. piobability of occurrence under Ho of p = .452.

. ,Our decision is that the data do not' give evidence which justify
rejecting Ho at the previously set level of significance. The cone
elusion is that these dat,o..do not support the hypothesis that previous
training te,i imitate .41 generalize across situations and across
driVes.1

713, between 9 d 20. If n2 (the size of the larger of the two inde-.
periaarrainiAes) is larger-than S, Table J ma' y not be used. When n2
is between 9 and. 20, si-gifffic7diiirt-ests may be made with the :4Niann-
Whitney test by using Table of:theAppendix Which gives critical values
of for significance levels .001, .01, .025, and .05 for a one-tailed Lost.
Fora two - tailed test, the signifiCinZ.e levels given are .002 ..02, :0', aid

`..10.
Notice that this set of tables gives critical values of U,. and does not

give exact probabilities (as does Table J). That is, if an observed U for a
particular n1 < 20 and n2 between 9 and 20 is equal to or less than that
value gi'ven- in the table, Ho may be rejected at the level of significance
indicated at,the head .orthat table.

For example, if n1 =-- 6 and n2 = 13, a U of 12 enables us, to reject
Ho at a ='.01 for a one-tailed test, and to reject Ho at a = .02 for a two-
tailed test.

----Computing the value, of U. For fairly large. v_.1111. es of n1 and n2, the
count iii; iiieth-OZI of determining ay-be-ratlier.'.tediOus.
An alternative method, which gives identical resulta, is to assign the

Solomon and Coles report tho same conclusion. Thestatisticartest whicfi
utilized ia not disclosed.

145,,
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TEE CASE OF TWO INDEPENDENT SAMPLES.

.Z.S111)Pf 1...to the lowest score in the combined (ni + n2) 'group of scores,
..444idni:a4 ? tlgalUtZ.Wati-61e.etc:77.Tilen 7-'"-----L---------. ,

U I=.nin, ± ---.-, RI (6.7a)
ni(ni, + 1)

2 .
or, equivalently, .

v =. nil; _,_ n2, n 2-1- I i
"(6.7b)

wiiere.R1 = sum of the ranks jissigneclogt rouh w hose sam le- size is ni :

."-R2 . sum of the ranks assigned to grOup_whog sai p e size is n: ..
--Fotrupleove might, have used this method in finding the valiiii".14"
U for the data given in the example for small samples above., The E and
C score for that example are given again in Table 6.13, with their 'Tanks:

TAALM 6.13. TRIALS TO ClilTaION OF E AND C RATS .
,

E Scoro. . Rank \ C Scoro Rank

78 7. 110 9
a l v o . 4 70 ..f,'
75 : 6 i3 3
45.' 1 . 5i . 2
82 8 ....

26 R1 ....19

For those data, R1 =I 19 and R2 = 26, and it will be remembered that
4 and /n3 = 5. By applying formula-(6gb), .we ave

4"5-
1

U = (4)(5) + 5(5 1)
26

4 =9 : . .f:4-. , '
U = 9 is of course exactly The -value we foun etalier.by counting.

Formulas (6.7a) apd (6.7b) yield differen ' .. It .is the smaller
of these that we want. The larger value is tit:: The investigator
should check whether he has .1.11..rather-thau;..U... by-applyingthe

,.--.
traifiTOTEar611-----

.

. -- -
.

, U.' =1/2n2 U. ; 0 0.0)
.

The smaller of 'the two values, U, is The one 'whose sainpling'distriblition
-.- is the basis.for noble K. Although this italuocan be found by.computing

-. both formulas (6.7a) and (6.7b) and choosing the ....sidaller of the two.
results,, a simpler method is' to 'use only one of those formulas and then..find the other value by formula (6.6). 4

-1,arge samples (n: large 20). Neither Table. nor Table K is
0

usable when n2 > 20.* Hower it Was been shown ("Alarm and Whitney,

4":,""- .
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274
.11)0/,

TABLE K. TABLE OF CRITICAL IrALIIES OF U IN THE MANN - WHITNEY TEST
liable K1. Criticat Values of U for a One-tailed Test at a an .001 or for a Two-jailed

Test at a .002

APPENDIi:

nt

n
9 10 11 12 13 14 15 16 17 18 19 20

1

2
3-

4
5
6
7
8
0

10
, 11

12
13
14
15
16 .
17
IS
19
20

0 0 0 0
0 0 0 1 1 1 2 2 3 3 3

1 1 2 2 3 3 4 5 5 7 '7
2 , 3 4 - 4 5 6 7 8 41 10. 11 12
3 5' 6 . 7 .8 9 10 11 13 14 15 10
5 6 8 9 11 12 14 15 17 18 20 21

(7*, 8 10 12 14, 15 . 1T 19 21 23 25 26
10 12. 14 17 19 21 23 25. 27 29 32

10 12 15 17 20 22 24 27 294 32 34 37
12 14 17 20 23 25 23 31 34 37 40 42
14 ° 17 20 n i3 26 29 32 35 38 42 45 48
15 19 22 25 29 32 36 39 43 46 50 54
17 21 24 28 32 36 . 40 . '43 47 51 55 59.
19 23 27. 34 35 39 43 48 52 56 60 65
21 25 29 34 38 43 47 52 57 61 .66 70 ,

23 27 32 37 42 46 51 56 61 66 71 .76'
25 29 34 40. 45 50 55 60 66 71 77 82
26 32 37 42 48 54 59 65 70 -76 82 88.,

Adapted and abridged front Tables 1, 3, 5, and 7 of Auble, D. 1953; Exiended
tables for the Mann-Whitney statistic. Bulletin of the Institute of Educational
Research at Indiana University, 1, No. 2, with tut kind permission of the author and
tho publisher. . v..,

,

"1 4 7
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Item 44

Summary of Survey Results on Products of the Program--(11.1)
o

"Establishing a Volunteer Listener Program"

The cotpetency based module was reviewed 'by the'following and found to be

aoceptablein'its prototype form:

.1. Dr. Diane Baker, who has written numerous performance-based training modules
and has served as consultant on.performance -based modules to the Florida
State Department of Ed4cation.

2. Mond Goldstein, Area-level VolUilteer SpeClaii.st for the School Volunteer
° Program of Miami and newly-trained administrator of the Listener Program

. in the South"Area of the Dade County Public Schools.

3.. Lauren Swinney, sc ool-level Resource Person for the School Volunteer
Program of Miami an xperienced curriculum writer and,adulteducation
teacher.

The Listener Program. Handbook was reviewed by the following and found to be

acceptable in its prototype form:

1. Ann Cordray, Executive Director of the Mental Health Association of Dade
County.

2. Norm Golin, elementary and advisor to the Listener.Programs

3: Karen Summers, former Youth Services'CommitteeChairmari of. the Mental
-health Association and vauftte Lis'iener.

4., Miriam Sager, Volunteer Specialist with the School Volunteer Program of
Miami and former school-level trainer of Listeners.-

148



Objective

14% %vik tY gtv t t CIA V6% 4CCitV611A

Target Deadline - Deceinber, 1974

Activity Indicator
To provide information
for prospective and/or
interested 'tchool
administrators of the
program in a form com-
patible with contempo-

\ rary CBTE competency
based tea her-education

13. To provide a handbook
for school level per-
sonnel and volunteer
listeners

CTo facilitate use of
mithis program by other
lOtchool systems

12.1 Design prototype of 4r12.1 Completed prototype
Module and its support of module`
materials . '

12.2 Conduct evaluatiOn .**12.2)lesults of evalua -=

tion-
12.3 Revise module *12.3 Revised module

12.4 Make prototype avail-
able for publication
and distribution

13.1 Design prototype of
handbook

13.2 Conduct evaluation

13.3 Revise handbook

* 13.1 Completed prototype
of handbook

-*k13.2 Results of evalua-
tion

* 13.3 Revised handbook

13.4"Make prototype avail-
.

able for publication
and distribution

14.1 Serve as consultant

14.2 Communicate part icu-
lars of the program
to others through
such sources as:
a. mass-media
b. educational media

(publications,.
conventions, etc.)

c. Community channels

* 14.1 Record of communica
tion activities

* 14.2 Samples.ef.dissemi-
nation materials
and/or record of
activities

-7. ,

* See correlsponding numbers on following pages for .details and/or seeiaccompanying material for sample copy.
. ?''-** See Appendix 13, Item 44 A. -'

i,k?

1 4 9
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'I #ate Al

OVERVIEW OF `MODULE
(12.3)

TITLE: Establishing a Volunteer Listener Program

TERMINAL OBJECTIVE: The participant will-deVelop the competencies necessary to estab-
lish a volunteer Listener program'.

COMPETENCY-. ,MULTIPLE OPTION
OUTCOME

. RIMIWTSFR
I. (Target Area-PhilO'sophy) 17.1

Can describe to the' 1,2
satisfaction of colleagues
and/or Resource Person, 1.3

N at least 5 yeasonS why
\ volunteer Listener

p rim might be -o- value
to h her own situation.

II. (Target Area-Need o

Resources)'
Can identify the major
needs/resources which-
would affect the estab-
lishing, of a volunteer

. Listener in his/her own
. situation.

Read. Sttdy Sheet #1:
Select additional read-
ing from Study Sheet #2.
View one of 2 video
tapes on "Tfie Listener
Program" or read tran-
scripts on Study.Sheet
#3 and #4.

:4 Select a progra rom
Study Sheet #.5'a d make
a site visit.

II.1 Read Study Sheet 4 #7.
11.2 Read Study'Sheet_#8.

3 Select a'programom
tudy Sheet #2 and

mar- a site visit.

III.' (Target Area-Administra- 121.1
tion/Supervision) 111.2
Can establish a set of
guidelines for the ad-
ministration of a
volunteer Listener
program which will be
acceptable .to the
school and community
personnel involved. :

Read Study Sheet'#9;
Select additional
reading from Study
Sheet #10.

111.3 Se ect a program from
Stu Sheet #5 and
make a to visit.

III.4.View one of.2'video
tapes on" The Listener
program" or read
transcripts on Study.
Sheet #3 and #4,

150

'147

PRACTICE.
APPLICATION

. I.a. Use Study. Sheet '#6
as a guide for-inter7
acting:with,others

J.13, Obtain reaction to
:your completed
WOrksheet #1.

IIia. CoMplete Worksheet #2
at a meeting with
key personnel.

II.b. Obtain reaction to
your guidelines.

III.a.'Complete Worksheet # .

III.b. Obtain approval of
your guidelines.

K

3 16.
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COMPETENCY
OUTCOME

OVERVIEW (continued

. -(rarget Area-Training)
Can establish a set of
guidelines for the
training of volunteer

MULTIPLE OPTION
EXERCISES

PRACTICE
APPLICATION

IV.1 Read Study Sheet #11. IV.
IV.1-Select a piogram from- IV.

Study Sheet`' 1/5 and
make a sitvisit.

Listeners_and school' View the'4. raining'
personnel which will films prepared by the
be acceptable to the School Volunteer Pro-

4 school and community
personnel involved.

4.

V. (Target Area-Evalua-
tion)

Can establish a set of
guidelines for the .

evaluation of the
volunteer Listener
program which will be
acceptable to the-
school and'community
personnel involved.

gram of Miami or read
the audio transcripts
on Study Sheet #12.

IV..4 Select additional read-
ing from Study Sheet #2.

V.1 Read Study Sheet #13.
V.2 Select additional

. reading from Study
Sheet #2.

V.3 Select a program from
. Study Sheet #5 and

make a si e visit.
V.4.Compare sa le instru-r.

ments on.Stu y Sheets
#14 to #20.

a

151'

148

a Complete Worksheet #4.
b Obtain approval of
your guidelineS.

V.a

V.h

Complete Worksheet #5
at a megting with
others.

Obtain approvaliof
your guidelines.

.
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' item 46

Contents of The Listener Program'Handbook (13.3)

I. General Information (Get Ready)
A. Developing a Philosophy

1.. Capsule History
2.' Why Listen to Children
3. Listener Program Prospectus
4. Roles of Sponsors of the Listener Program.
5. The Role-of the Listener (Transcript of film)
6, Training 5ession Agenda
7. Feedback Fdcus
8. Summary of Listen-to-Children Attitude Questionnaire

B. eing Part of a School Volunteer Program
In the Beginning.. . .

SVP Communicatiqn Network
3. Names and Numbers You Need to Know
4. .How to Keep. Communicatift Lines Open
5, Earn College Credit for Your Volunteer Services
6. Map of Dade County. Public Schools
7. Current School Calendar

C. Being Part of the Mental Health Association, ,

1. An Overview bf fhe Program
2. Membership Form

II. Basic information for Counselors
A. On planning

1. Guidelines for Selecting Sites f r the Listener Program
2. Job Description for a Counsel6r n the Listener Program
3. Recruitment Materials'

3.1 'Recruitment Methods
3.2 Recruitment Flyer (Engl h/Spanish)
3.3 Recruitment Flyer

B.' On implementing //
1. How to Orient'Your.Voluateer.Listener

e*.
2. How to Orient Your Parents

5..1 Sample Letter to Parents of Elementary Students
5.2, Sample Letter to Parents of Secondary Students

3. How to Create Better Understanding between Volunteers and School Staff
4. Sample Cbaching Conference Agenda
5. HoW to Retain Volunteers
6. How to`.Express Appreciation to.Volunteers
7. Volunteer Viewpoint

S'

III. Basic Information for Voltinteer Listehers
A. Building a firm foundation

1. The Listener Job Descri ion
2. School Volunteer Pro =Application Form - English
3. School. Volunteer rogram Application7Form, Spanish



krA. ei:vo..am'Hand000k (coat.)

4. ExpeCtations Compare, Yours with Others
5. Knowing Yourself Better

.

5.1 Life Style Indicator .

5.2 How Cross CulturallXfferencs Cans Affect Your Role.a0 a Listener
(Transcript of film)

5.3 The Carkhuff Facilitative Index
45:4. Whatypuld 'ou Dp? 1

Becoming a Better Li6't ner
1. Working with People
2. Is Help Helpful?
'3. The Phases of Helping
4.. How Far Does a Relationship Go?%
5. It's What You Say That-Counts
6. How to,Build 1:1 Relationships
7. How to Listen to Childrent Part.1 (Transcripeof film)
8. How to Listen to Children, Peri 2 (TrarthCript of film)
9. Activities. Which Promote Communication

IV% Bibliography and Other Respurces

z
r

ss

.
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LISTEN! OSTEN!'

Nancy S. Cctopdr
Volunteer SpecialicA

School Volunteer Pro ram Orilla I

non-threatening enVironinglit: the one-to -0 talatiorr
ship, or the sensitivity of the volunteers. Whatever the
cause, the Listener program is alive and well and pro-.
ducing positive results in Dade County, Florida:

"Nobo,dy ever listens to met", How many 1 tries
have you heard that did, but often true lament? Stu-
dents in the Dade County Public Schools aye saying it
less and lOss due to p unique progra ',developed

-;jointly by The Miami School Volunteer rogram, and
the Mental Health Association : Together these organi-
nations recruit, train and enonitorthe activjtiesof more
than 100,volunteer Listeners.-,The basic purpode of the
program is to lessen anxiety ih youpg 'people by pro-,:
viding a trained volunteer and an thlosphere, for ap-
proximately en-
courage fhe development oi..a rel rionship between

thirty minutes per we k which will en-,

that student and the adult, friend. It is non-crisis
oriented Sand definitely developmental..

. Five hourspf pre-service orientation are rovicied
by both IVIental41ealth Association profes dnals and
trainers from the School Vo 'tunteer Progra . During the
firsts session potential Listeners are ex 6sed to the
history:development and underlying philosophy:ot ti'le
program and are introduced tatechniques of effective
listening. Between the first and' iecond pre-tervice
sessions the volunteers visit -their- assigned-schools
and meet the counselors underwhose direection they. :
will wor k, The second Orientation Session explores,
team reralions,culturalAtiferences and the chared-
teristits tin ique to/elementary and secondary level

11111

listening.

-- In order to maintain a cphesive and unified ap-
proach to the relationships, all abperVisind counselors
participate ingle orientation sessions prior to their.use
of Listeners. .

. ,,' Schopt level training continues each week as the ti'

Listemeatheet,with their counselors for a brief Coach-
ing Conference to exchange views, discuss problems
and record progresr M, addition, monthly Feedback
Sessions are leaddoy volanteer Mental Health profes-
sionals. Here Listeners share feelings, frustrations.
joys and experiences. /'Although the general guidelines of the program
are established by, the -parent organizations, each
school is encouraged to adapt the program to meet its . .....;
own needs and to respond to its,'"own community. Gen-
erally speaking, students for thp program are referred
to the counseldrs by teachers or are selected by the .
counselors themselves. There is no "typical"-student:
Some are overly shy, slightly aggressive or have re-
cently been through a death, divorce or other emotion-

. - ally trying experience. Just as there are no typical
_students, there are no

..?
typical Iiiteners. They really.

t,07bresent a cross,,section of the community. Men and .
I.Vd/meri, high/school students and senior sitiiens,
housewives and college professors, all have -been'

"s' able to relate to their particular student in their own
unique and special way. ,/.7. . ,

It seerns..hard toefieve that so much can-happen ..
± _ -to individuals who*" spend short .period's of time to-

,' gether. Some atiribute the program's success to the

40.

, .

W

/0
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Item 48- .

ExceiPt frOm Florida School Volutit4er Programs Directory. (14:2)

-

Official Name of School, Volunieer program The Miamill4Schoolv
vet "

Business Address 1410 N.E. Second A enue
Street ,

( 305 ) 371-2491Business 'telephone
Area Coda Number

Name of Program Director Dr. Audrey Jackson

Position Title Coordinator of Volunteer Services

Nkie of School District 't

Number of 0 1

Number of
'12 000Students in District 244 565,

Volunteers

Dade County

unteer Program

'U
City

31az_
Zip Code

Source(s) of Funding State and Local

Total Amount
Budgeted SVP.Funds $140,000

Major Aspectsof the Program are: (briefly describe) Volunteers 'from' tt;ree components.
(students, coTrnunity anti Business /Inchistr ) are channeled into 239 elementa

. Junior high and senior' high school's An nineteen different lob categories

v.
Please check the areas below in which you have staff members Willing to serve as consditants to other districts:

2.

X Organization of School Volunteer Programs
X Administration of Schba-Volpnteer Programs
X'. School Volunteer Executive Boards and/or

Advisory bound's'

X Recruitment - School Volunteers
X Orientation :School Personnel
X Treihing School Volunteers

fr
X Training School Personnel
X

Placement or Assignment of Volu teers

Listeners Programs

Advisory Board

S; Weekly Television Program

Lisr of written materials which are available upon reddest:

1. See attached'

Title /Description

X Retention of School Volunteers
X Recognitioh Of School Volunteers

IC -Training of Trainers

X School Volunteer Prdmotionand Publicity
X Interviewing School Volunteers

X Budgets and Financing School Volunteer Programs
X Evaluating School Voluntier Programs
X School Volunteer. Services: i.e., reading, enrichment,

library, etc. Please list six of your successful School
Volurikeer Services

4, .14;i'irliing Modules for all. level

5, Training of. School Level Lead

6.
Cooperation with community gro ps
Cnamoer or Commerce
Junior League

Price

2.

3.

4.
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24tv ;5) '

Pifteen.Minute T.V. Scrip- VIDEO

All; CREDITS - Staidard

en on close-up of button
in beginning of film "V"
(Hold for 30 seconds)

op Card #1.: (Super)
raphics V1LUTEERS
'N-SIGHT

solve

1

lac #1: Listener with
child (view 1),

'`\L;

2 Soundtrack. of film

3.

4

5

6

me.

7 Listen . Listen . .Listen

Silver Bluff . .". Kensington Park . . . Bethune -Key

. --, . West Lab . . .Phyllis9 Eiscarle

de #2: Listener with
Child (view 2)

iae #3I Listener with
child (view 3)

ide 4: '[.1.;tener with

Child (view 4)

"op Card t2: The Listener
Program

dive .to Nancy inSet)
. ---- a* Oa

cy talking; to chmera

457

1.54

n n-

10

12

fl

[14

15

16

18

'21

Wheatley .

Listen . . Listen . . . Listen . .

Silenandozh.Elementary

Riverside Coral

Tucker

..(Echo)

. imp Sunset . Carver Elementary .

Gables Elementary .". . Coconut Grove .

Listen . . . Listen . . . Listen . . (Echo)

Myrtle Grove . . . Palm Springs North . Brentwood-, .

Listen .

H-

Listen . , . Listen .

Coral Reef Howard Drive .

Colonial Drive . . . R. R. 'Moto . .

. (Echo)

Listen . . . Listen . Listen . . . (Echo)

. Palmetto'. .

Listen . . That's just exactl.
.

y whavolunteers have been
,7/

trained to do in-each of those previously mentioned Daie County

.Schools . . . And these ,Listeners are theVolunteers who will be

V in sight today as the School'Volunteer Program,Spotlights. the:
.

21

25

gLis..enez" Program.
- - .... ......

Hello, my name is Nancy Cooper'. I am the Yoluneer Specialist

. .

assigned to the South Central Area, 'my involvement, ih.the

27 Liptonor prnrom bogfi n MOU't t year and A lia op,0 00.1/qh4 A
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O

Mental Health Associa;ion. larough. several dii.::erw.g.r.

4.:

she had learned that there was a specificEgroup of elementaty.

Children o could profit fro= some special attention, The -.

32, Mental Health Association also had a group of volontegrc

33 ready a nd willing to be trained to give that needed attention.

3,; 'Working together with a. group of elementary counselorl from Coe

who were

cy holds 4 SVP Handbook and
eads fro= Listener Job
escription

it to slides)

S

.

South Central Area, we were able toidefine the role of the

Listenet and also to design a training program for them.

The official job description can now be-found in°the SVP

4 Leader's Handbook which is on fie at your school. It lists

5 as the main duties: 1 . . .7. In other words the Listener

1

6 worki on building communications with a student whom. the

7 counselor has identified.as needing that particular'kind of

8 special attention. The program is not cris*oriented and

9 is in a large part developmental. Perhaps anew addition

0 to a family has caused a student to feel, uncomfortable or

over anxious and the Listener is there to help the student

12 communicate and deal with his 'fc'ellngs.-

13 (Cue t6 slides) All this talk about .the role of the

4 Listener can be very helpful, but I think seeing some

15 Listeners at work would be even better.

ite 05: Listener, teacher and
student.

A ....A AAA r A.. arrow

ida 06: LieLner with students

(110
.

.

158'

16 Here is J .Shappee, a Listener at Sunset School, greeting.

J

17 one of her assigned students, Donald Giliso, as the.
,0

18 School Volunteer Resource Perion, Alfreido Taft, looks on.

19 At another school,. Phyllis Wheatley Elementary, Jarnell

0 Whigham is busy listening to two students. Each listener

1 spends. from 20 - 30 minute's per week with each .of his,

2, 4 - 6 asnigned students. Some listeners work. on a. one to

?.j oila bONia, while °thorn, liko Jurnell, find It more
,, ..



.r -
Slice #7: Listener and student)
( tside.

lido #8: Listeners & counselor

. , .

24 suitable working with small groups.
J*7

25 The listening activity IS by, no means confinecUtq'the-

26 cgunselor't roam, or guidance center. Oftertthe

27 resource room or ev the great out of doors offer,suttahl

28

29

30

31

32
.kit to the listener during their weekly coaching session,

stimulus to the communication 'process.

At you have already heard, the elementary Counselor is an

integral part of the List-ansr Program. Here, Shirley

w .vim
Williams, a counselor is demonstrating the use of a resour

33
This coaching session is one of three components of the

.. .

-34 on-eoing training. At this time ,the. listeners art breugl.r
,...

1 ,up to date on. happenings in the school since theLr last

2. fleeting. Also at this-time tha cc-, a'-r.ansvcrs zpecifim
.-.-,i 3 estions relating to each littenees'situation.'

Listeners

4 = also encouraged tointeract'Withand'
help each'other.

ide : Listeners during'rainin 5 In ,edition to' this weekly coaching session, each listener

6 participates in a four hour pre-service training program..

7 Input is pr ed by both the Sdhoa Volunteer Program

8 _ and the Mental Health Association. These typical. Listener.

9 trainees.are working' ar exeicise.from the training booklet

10 "Building One To One Relations.%
.

de #10: Dr. Mgicalf talking :to 11 The third component of the training program invoives alisteners

12 m4.ntlily feedback session with professionalt from the Mental
.1

:
ssolvi to Nancy in set).

13 Health Association. During these meetings-the Listeners'

14 Have a chance to ask. quettions and 'explore ideas with

15 practicing
this picture you can.see

16 Dr. EItzlIboth Metcalf', i'regidcnt of tholiuntia HvAlth

Association, Working with a group of listeners at a

la-feedhack session.

1.S6



loSe-up of nancy in
19

.

Now that,you have had a brief overview of the program, its
0 .4 .

about time you heaO directly frosOme(of the participant

°.°

Pan to Norm Colin)

arm talking to camera

Pan to Karen Summers)

wren talking to .camera

MA.

Dolly bc.c.!: to irclut4.a all 3

(Cue t pan to other participants).
. .

I'll - each of my guests to introduce himself.
.

name-i Norm Colin.- I'm the elementary counselor

5 .

assigned to both er andSunS'et Elementary Schockls.

26 Se rsie!)-Vc
This is my second .7.. with-the Listeners Program.

I

My nape is Karen Summers and this is my first as a

28
Listener. I have been assigned to Brentwood Elementai7'

29 where Work under the direction of Charlene Lovelasa who

10 is the nencnry .counsalt.7,there.

ancy talking to pair 31 1. -Karen, how did you happen to get involved It the Lisle

32 Program?

thr.:.ir p
33 2: N Norm, you 've been involved. for two.. now, what's

3y really in it for: the studentS ? for the school? for the

1 liptener:

oily in on Nancy)

loae-up of Nancy

'ler

160

^ _

2 1. Karen, why don't you describe A ty picAl day in the

3 lifeof a listener?

4 (Optional)

5 4. What parts of the program have been most meaningful

6 to you so'far? 6

(Cue to dolly in on Nancy)

8 You both seem very enthusiastic about your roles in

.9 the Listener progra.t.
----

10 Because such enthusiasm is contagious, I'mrure many other-.

It schnnlm r+y itnr.1.nR they ttlenn of inittit,v rho pr nit'?,

12. list of participants. in the Listener Program. u have

13 any .questions or if you want more information, please talk

IA to the Schc,)1 '.'Cluutenr-lourcr, an ,
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Cuue to standard closing)
Gl

Staiidard Closing

15

16
(Cie. C.) Rx;. koc.

17 .Next week the Volunteer's In -Sight will be our senier.

18 citizen volunteers and the RSVP progtil then,

all the School Volunteer Ptogram central' office' N.

ig goodbye and'happyvolunteering.

S

26

27

28

29

30

31

32

34

-A
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1 STANDARD OPENING
MrOVINIMOMRNI,11M1mirsim 4

I

UP OF NANCY IN SET 2 "NOBODY EVER LISTENS TO ME!" HOW MANY TIMES HAVE YOU HEARD

THAT SAD LAMENT WEL, SOME OF THE STUDENTS IN THE DADS.

DOLLY BACK TO INCLUDE GUESTS)

, 4 COUNTY PUBLIC SCHOOLS ARE HEARING IT LESS AND LESS BECAUSE OF

-5 A VERY SPECIAL PROGRAM WHICH CONCiNTRATES.ONLISTENING TO
7

b CHILDRE NAME IS NANCY COOPER AND I AM A VOLUNTEER

7, SPECIAL' T WIT THE SCHOOL VOLUNTEER PROGRAM OF MIAMI. TODAY

8 ON VOLUNTEERSIN(SIGHLWE WILL BE SPOTLIGHT G THE LISTENER.

9\PROGRAM.-IT ALL BtGAN WHEN I WAS EXPL NG MUTUAL CONCERNS
.

10 4116 ANN CORDRA±, EXECUTIVE DIRECTOR OF THE:MENTAIA4LTH
'V

11 ASSOCIATION OF DADE COUNTY. -THROUGH SEVERAL DIFFERENT

12 CHANNELS SHE HAD LEARNED THAT7HERE WERE SOME VERY SPECIAL

13 ELEMENTARY STUDENTS-.WHO COULD PROFIT FROM SOME SPECIAL

14 ATTENTION FROM SOME SPECIAL ADULTS, THE MENTAL HEALTH

15 ASSOCIATION HAD A GROUP OF VOLUNTEERS WHO WERE READY AND

16 WILLING TO BE TRAINED TO GIVE THAT NEEDED ATTENTION. WORKIV.
(

17 WITH A GROUP OF ELEMENTARY COUNSELORS,,WE,kRE ABLE TOIf,,

THE ROLE OF THE LISTENER AND ALSO TO DESIGN A TRAINING PROGRI,

70 WITH ME 'TODAY ARE SOME OF THOSE ORIGINAL COUNSELORS AND SOME

19 (CUE TO DOLLY BACK)

21 WHO HAVE SINCE JOINED THE PROGRAM.

22(CUE TO PAN TO GUESTS)

23 I.WILL LET,EACH OF MY GUESTS INTROD

NANCY AND 4 GUESTS IN,SET.

I

162

HERSELF.

24 MY NAME IS BARBARA REKER AND . .

25 MY NAME IS'ROSEMART.PERKINS AND . .

26. MY NAME IS BARBARA WOLPE AND . . .

27 MY NAME IS CAROL TONER'AND . .

2S NANCY INTERVIEWS GUESS..

29 I. BARBARA, YOU WERE ONE OF THE ORIGINAL COUNSELORS WHO

t( II1 ?Lk0 SHAPE! THg PROCRAM. WHAT KIND OF STUDENTS DID YOU



31 IN MIN ?,

',

3 ilre4 CAROL, ARE THE NEEDS OF SECONDARY STUD 'TS.SIMILAR1

1 3. HOW DO YOU SE4CT CHILDREN' TO BE Ix .THE PROGRAM ?.

.2 a. OWN KNOWLEDGE:

3 b. TEACHER RECOMMENDATION.

4 c. SELF RECOMMENDATION."

5 4. ASIDE FROM SELECTING THE. STUDENTS,'WHAT ROLE DOES A,
, 1

\

6 COUNSELOR PLAY?
---:-,.____

411

a. ORIENTS SCHOOL FACULTY.7.

6 ].6. SUPERVISES-LISTENERS.

9 c. PROVIDES DIRECTION AND INSIGHT.

10' d. CONDUCTS COACHING CONFERENCE.

11 e. HELPS WITH EVALUATION.

f..RECRIIITS NEW LISTENERS.

13 5 HOW HAS THE PROGRAM BEEN RECEIVED BY:

14, a. YOUR FACULTY.

15 b. YOUR PARENTS/COMMUNITY.

16. 94 THE STUDENTS.

17 6. WHAT HAS IT ACCOMPLISHED?

18 (CUE TO GO TO CLOSE UP OF NANCY)
,

CLOSE UP OF NANCY
19

20

-4AUPS OF 4 EACH AT 2 DIFFENT
ABU". NANCY STANDING =BETWEEN .

1

22.

THANK YOU ALL FOR SHARING YOUR ENTHUSIASM.

NOW THAT YOUIQZHEARD ABOUT.THETHILOSOPHY FROM THE

cos<aoiscI'D LIKE YOU-TO SEE A SAMPLE OF SOME,,OF 'THE

TRAINING WHICH BRINGS THE COUNSELORS AND THE LISTENERS':

23 TOGETHER FOR THE FIRST TIME.

4. (CUE TO GO TO .END OF SEGMENT)

25 LET'S WATCH A SIMULATION OF SOME OF THOSE ACTIVITIES..
-

26 FOR OUR'NEXT ACTIVITY, I'D LIKE YOU, WITHIN THE NEXT FIVE

27 MINUTES, TO BUILD THE HIGHEST FREE4t'aANDING STRUCTURE YOU,P.A.;

2.8 YOUR BUILDING, MATERIALS Wt4., BE . .

9 (5 MINUTES) 163



or.

CLOSE UP OF NANCY

CLOSE UP OF NANCY

10 TINE: PLEASE BE SATED.

31 1.* WHAT DOES YOUR STRUCTURE SAY ABOUT TkTEAM?

32 2., HOW DID..YOU FEEL WHEN YOO DISCOVEREDyOU HAD DIFFERENT

33 MATERIALS? HOW COULD YOU APPLY THIS TO A VOLUNTEER SITU.A

34

13.HOW'WAS PLANNING HANDLED?

2 4. DID EVERYONE PARTICIPATE TO THE SAME DEGREE?

3' 5. DID YOU EVER FEEL FRUSTRATED? ANGRY? HAPPY? HOW DID
,

ST,

NANCY AND GUESTS IN SET

4 YOU HAI. LE O1 EXPRESS IT?'

5 (CUE TO CLOSE UP OFNANCY),

6 THANK`YOu ALL FOR PARTICIPATING SQ WhOLEHEARTEDLY.

7 TEAMBIJILDI'NG IS JUST ONE OF THE'TOPICS COVERED DURING THE

8 FIVE HOUR'PRESERVICE TRAINING. SOME OF THE OTHERS ARE:

9 HOW TO LISTE, TO CHILDREN.

10 ,BUILDING ONE TO 0, RELATIONSHIPS.

11 'AtiD

12 HOW CROSSCUL URAL DIFFERED S CAN AFFECT YOUR LISTENING

13 RELATIONSHIPS.

14 (CUE TO END OF"SEG NT)

15 NEXT I'D LIKE YOU TO HEAR .MORE FROM SOME HFL LISTENERS YOU

16 JUST SAW.. HERE IS A. TAPE I MADE EARLIER TODA

11 WELCOME TO VOLUNTEERS IN'SIGHT.
- 4

I& PLEASE INTRODUCE YOURSELVES TO OUR'VIEWERSBY TE

19 NAME AND A,LITTLE ABOUT YOURSELF.

20,MY NAME 1$ MARY LOU JACKSON AND .,. se.

p I AM SHIRLEY GAGSTETTER. AND

62.1 AM BILL WARD' AND

161'

.

23 MY NAME 14 KAREN Sili.DIERS

24:INIANU TSTERVII0 GUESSt

25 :1. LET'S DISCUSS moTrvivi*:: FIRST, WHY DID YOU DECIDE

1.6426 BECOME-2A LISTENER? .c,



VIDEO AUDIO

CLOSE UP OF NANCY

27 2. WILL ONE .OF YOU PLEASE.DESCREEE A (KAREN). TYPICAL DAY IN

28 THE LIFE OF -A LISTENER?", (
29 3. I'D LIKE TO HEM} WHAT KIND OF STUDENTS THE REST OF YOUR

30 HAVE SEEN.

31 4. WHAT ARE SOME,OF THE PERSONAL REWARDS-YOU HAVE GOTTEN IN

32 THE PROGRAM? .

33 5. LET'S TALK A LITTLE ABOU'1 THE FEEDBACK SESSIONS. PLEASE

34 DESCRIBE WHAT THEY ARE LIKE?

21

6. -BILL, I KNOW YOU HAVE A UNIQUE 'ROLE WITH.THIS PROGRAM,

pLE#SE DESCRIBE ,IT-.

3 7. 'WHAT ADVICE WOULD YOU HAVE FOR THOSE WHO ARE VIEWING

4

a

1'

AND WHO ARE NUT INVOLVED IN THE LISTENER PROGRAM?

(CUE TO 6b TO CLOSE-UP OF NANCY),

6 THANK YSU ALL FO SHARING YOUR FEELINGS AND ENTHUSIASM.
7

7 THIS S BEEN ONE OF A SERIES OF VOLUNTEERS IN'SIGH'T

PROGRAMS WHICH HAVE FOCUSED ON THE CREATIVE USES OF SCHOOL,'

9 VOLUNTEERS. WE HOPE YOU CAN JOIN US NEXT WEEK. AND BY THE

10 WAY, WHY'NUfTELLA FRIEND ABOUT THE WONDERFUL WORD OF

11 SCHOOL VOLUNTEERINGoo, GOOD BYE.

12 STANDAgD CLOSE.
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Volunteers may deduct mil ge
Or (Fiume tax at the ''r to

shed by the LR.S. If you Care ti5
rulf it horn this tax break, cep
omit of your mileage and from

y4 r home al place of servi
\ Bill 11.11. 6r 19, int, duced by

Chi itt, I Coney, U.S. 'Congressman
11/4 I ()hint. Plth Oicttict, and currently
(Jen\ urn brliali: Illo: C.0111(11ilph.: on Ways
and eons, would "provide an income
tax eduction for the perforitfance by
an in ividoal of volunteer serilsc-erTora.

..,---,dera , state, or locaL_governmental
-ncy "

-.,i..l Th proposed bill would amend the
iterna Revenue Code of 1954 to
vide n allowance of $2.00 per. hour

rl, Voull g29.09 .

THE COMMUNITY RESOURCE GUIDE

WHAT IS IT?
This hardback, looseleaf notebook

cont.iiris doscriptions of more than one
e-entations which can be

used by 1.1,issroom teachers or other
school personnel to extend and enrich
existing school nrograms. The topics of
the pre.s.intations are grouped into
categories vhich correspond to the"
reiular quinmester course heading. Each
official project school in the School
Volunteer .Plograrn will'receive a Guide
which will Olen be placed income easily
accessqe tireo in the school.
HOW TO USE IT:

Teaitiers or other school personnel
wishing to secure the services of a
person who is listed in the Guide
should:

1. Selected the presentation
from the Guidb which best meets their
'cods.

F ill out and mail the
-addressed, Reauest for Community
aurce NJ !ortreer form.
3. malt for these SVP office to '

schethile 0 1p esentation and send a
confirma

of volunteer service, not to exceed
$2,000 for any taxable year. Volunteer
service is defined as "any activity or
service performed by an 'individual
without pay or compensation, for Or
under/the jurisdiction of a federal, state,
or local government agency" which
contributes significantly to the
achievement of the purpows ,,of the
agency for which the voluntes:riervice'is,
performed.

Schools are listed,--"as one.0 he
agencies to-which supri exemption r ght
apply. --

-

ONE-TO-ONE WORKSOP

Are you interested in tutoring a il. on
a one-to-one basis?
Would you be willing to be tr Tied. (free
of charge) in specific readin techniques
for children with learning sabilities?

On Nov. 13,14,15 fr tr 9:30 )to 1:30
each mornin e One -to -One
Volunteer T ilr underwrite this
excellent free orkshop. Guests are
asked to bring,their own sandwiches (d'
drink will be provided) to the workshop
at St. Thomas Episcopal Church on thd-
corner of Red Road and North Kendall
Drive. Vera Urban, Chairlady for the
workshop, with give you more
infortnation at this time.

1 17
PASS THIS NEWSLETTER

TO A FRIEND

CHECK YOUR SCHOOL'S

CURRICULUM
CENTER FOR RESOURCES

163 166

PREVIEW
OF

COMING ATTRACTIONS

"Volunteers In-Sight" is the name of
the SVP Telecast aired weekly on
Channel #2 at 2:45pm. Tune in' on
these important dates.

NOVEMBER:

/Monday, November 5 . ,
Listen to Children `--, ,

. Monday, November 12
R.S.V.P. (Retired Senior)
Citizen's Volunteer Program)

, November 19
Orientation

Monday,

Monday, November 26
Training for Volubteers

DECEMBER:

Monday, December 3
------- Turn About

Monday, December 1,0
Recruitment .4 `1,.

". '
Monday, December 17

Corporate Program ',

December 24
Training for Teachers'

Monday,

Monday, December 3
Looking At The Team

tANUARY:

Monday, January 7
Volunteer Tutors

Monday, January 14
-- - ---- Supplies, Services We.Offer

Monday, Januari:y
---------- College CRdit Foil You

Monday, January 2
Promotion Ind Pow Your

!s Do It


